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Role of ‘Tanks’ in the Irrigation System of 19th 
Century Birbhum District of West Bengal

Ramkrishna Saha* 

The 19th century was a particularly important period for the Birbhum district. During this 
period, the geographical changes in the district happened again and again. In the eighteenth 
century, the entire section was under the Muslim zamindar of Rajnagar, the largest ‘Muslim 
zamindari’ in Bengal. But coming under the permanent settlement, fragmentary many became 
zamindaris. The ‘Santal Rebellion’ is a significant event in the history of Birbhum in the 19th 
century. After that a large portion of the district went to form Santal Parganas. Red crab soil is 
a speciality of the district. Different types of people live in this district due to hills, forests and 
rivers. The English accompanied them. The French also once came to the district. The main 
livelihood of the residents of the district was agriculture. In addition to this, they were proficient 
in industry and commerce. Lacquer and silk industries were particularly prominent among the 
sectors. The construction of railways in the middle of the century greatly affected the district’s 
economy. Despite all this, the peasant class of the district could not rest assured about their 
livelihood.

Along with the increase in revenue, the vagaries of nature were obstacles to agriculture. 
Drought and flood were constant companions of the district. Just as the rivers and canals washed 
away crops in floods, they dried up during droughts, like ‘conch saws’. In such a situation, 
farmers were not unaware of irrigation systems in agricultural fields to capture excess rainwater.

Keywords: Canal, Drought, Flood, Irrigation, Rainfall.

AbstrAct

India is an agricultural country; it was in the past and still is. This agriculture is basically 
dependent on nature. We cannot control nature. But to be saved from his cruel irony, We can be 
careful, at least. The issue of ‘irrigation’ is also very similar to this caution. Irrigation is very relevant 
in the discussion of socio-economic history. I can mention the ‘Sudarshan Lake’ of ancient India, 
the Yamuna Canal of Feroze-Shah Tughluq in the Middle Ages and the ‘Damodar Project’ among 
the various water projects of the 20th century. Birbhum is a district belonging to North Rarh. In the 
19th century, the district was located at the northern limit of the Burdwan Division.1 

The north-western part of the mountainous and forested district consisted of gravelly, rough 
red laterite soils, and its south-eastern part is comparatively fertile and suitable for agriculture. 
The weather in the district was extreme. Nature-dependent agriculture was the main livelihood of 
the inhabitants of the district. 69% of the people of the district were engaged in agriculture.2 Aman 
paddy was the main crop, although there was a variety of agricultural crops. Aman is planted in 
June-August and harvested in November-December. In addition, the district considerably made 
winter rapeseed and year-round sugarcane cultivation. The community receives maximum rainfall 
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from June to September. If nature goes according to its standard rules, the crops in the district will 
not go wrong.3 The average annual rainfall of the district is shown with the help of a table-

Average rainfall of the district4

Month Rainfall (Inches) Month Rainfall (Inches) Month Rainfall (Inches)
January 0.25 May 3.17 September 6.93
February 0.21 June 6.74 October 3.27
March 0.69 July 11.82 November 0.89
April 1.17 August 11.71 December 0.01

From the above list, it is clear that the rainfall in the district was typically low from October 
onwards. As a result, water shortage was seen from the last stage of Aman rice. Moreover, due 
to less rain during rabi and kharif crops, water shortage is also observed in that case. In such a 
situation, other means of watering or irrigation were required.

Among the sources of irrigation in the district to be mentioned are the numerous rivers 
located in the neighbourhood. As the topography of the district is not flat, the southeast direction 
is generally lower than the northwest direction. Hence, all the district’s rivers originate in the 
northwest, flow southeast, and finally join the Bhagirathi River or its basin.5 Among the rivers, 
Ajay and Mayurakshi were the major ones. There were also numerous kandas or kandars (types 
of rivulets). But all these rivers or kandas were ‘like putting oil on the head’. They carried a lot of 
water only when there was heavy rainfall. Again, they would dry up during the absence of rain. The 
weirs could bring excess water from the rivers during floods while supplying meagre water to the 
remote parts of the district. But because they get silted very quickly, they need to be renovated.6 
But because it was not implemented, the irrigation system deteriorated, and the incidence of 
floods increased in the district.

The most common irrigation system in the district was either pond or tank irrigation.7 Digging a 
pond was considered a particularly worthy act. Financially well-off individuals gained social respect 
by digging ponds. The Birbhum kings of Rajnagar supported this private initiative. They used to 
donate barren land for pond digging.8 Some of those ponds or water bodies were huge, named 
Sayer or Dighi instead of ponds. Examples include ‘Dantidighi’ near Dubrajpur, ‘Raipur Sayer’ four 
miles south of Suri, the district headquarters, and ‘Lambodarpur Sayer’ one-mile northwest.9 In the 
18th century, Hetampur zamindar Hafez Khan built the ‘Hafez Dam’ and ‘Sherina Dam’. King Shwet 
Vasant of Sian constructed reservoirs at Devipur, Bahiri, Siuri, Ilambazar, Safulapur etc., to improve 
agriculture. Among them, King’s Pond and King’s Mother’s Pond in Suri and Mahishi Pushkarini in 
Ilambazar are particularly notable. Also, ‘Lakshman Sayer’ at Dwaronda was named after Sen Raj 
Lakshman Sen. ‘Ramsagar Dighi’ dug by Raja Ramjivan Roy of Dhekur, which named as ‘Santar’ 
after Nala Nripati Santrai etc. These proved that ‘Pushkarini irrigation’ was a very old practice in 
the Birbhum district.10 

Along with large reservoirs, Dighi or Sayers, numerous smaller tanks were also notable. In 
Sankarpur village alone, 111 such water bodies were found covering an area of   167 acres. Among 
them, 46 reservoirs are separated from each other by footpaths.11 In comparison, the area of the 
village was only about 863 acres.12 From a report of the District Collector sent to the Board of 
Revenue on 2nd May 1788, it was known that there were 8188 ponds in the 12 Parganas of the 
district. Of them, 3098 were claimant ponds, and 5093 were unclaimed ponds. Unclaimed ponds 
were considered public property.13
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Water was extracted from those reservoirs mainly in two ways for land use. In the first stage, 
when the reservoirs were full of water, the reservoir bank was cut from a particular place, and the 
water was sent to the land through the corresponding canal. This system was called ‘Melan’.14 In 
this method, water was first given to the field near the reservoir and then gradually reached the 
next land. According to the conventional rules, no one could take for himself the water allocated for 
another’s land in advance.

Moreover, since the water would have flowed out of the reservoir according to the overflow 
method, irrigation was not possible in this method on the land located above the pool. A second 
method was used to raise the water when the water level in the reservoir fell after the ‘melan’ cut. 
In this case, water was reached in two conventional ways. In the first method, a material called 
chheni was used. It is a thick mat-like material made of bamboo or rattan with four corners. Two 
persons could hold the corners, submerge that into the reservoir water, push it up filled with water 
to a specific place, and deliver the water to a particular location. From there, the water reached 
the land through canals for irrigation. In the second system of the second part, the use of ‘Dhuni’ 
or ‘Duni’ was widespread. Dhuni was made of wood or iron, which had two sides. On one side, its 
volume was like a long parallelogram.

On the other hand, it has gradually converged in one place. By placing this united part 
towards the reservoir, a rope, bamboo and a solid wooden pole were used to uniquely lift the 
water from the tank and send it to the land. In this method, two people could irrigate one bigha 
of land in one day.15

By the late eighteenth century, Birbhum Raj’s power had weakened, and he became increasingly 
dependent on the British East India Company. As the company could not pay the fixed revenue, 
he started taking loans from various people. As a result, Bengal’s once most extensive Muslim 
zamindari began to rise.16 With that, the Permanent Settlement was launched in March 1793. Raja’ 
Muhammad-uz-Zaman’ started selling off parts of the zamindari to collect the allotted revenue. At 
the beginning of the nineteenth century, the number of zamindars in the district was 223. In 1856 
AD, that number rose to 1884.17 These new zamindars came from diverse occupations. Many were 
adamant about lands.

Moreover, there were ‘absent landlords. The zamindars started distributing the land to the 
leaseholders or pattanidars to run their zamindari. As a result, in the 19th century, zamindars, like 
the earlier Birbhum kings, could not feel the need to do reform work for the peasantry. On the other 
hand, the East India Company envisioned the expansion of zamindars’ cultivation through the ‘magic 
touch of private ownership’ in return for fixed revenues under the Permanent Settlement.18 But in 
reality, it can be seen that the new zamindar class created after the permanent settlement was busy 
fulfilling their goals thinking about the Sunset Law (Suryast Ain).

This plot changed in the 19th century and affected the irrigation system. Roy Bahadur Vijay 
Bihari Mukherjee, the former settlement officer of Birbhum, in his ‘Final Report on the Survey and 
Settlement Operations in the District of Birbhum 1924-1932’ mentioned that, in the 3rd decade of 
the 20th century, out of the total 7,65,377 acres of cultivable land in Birbhum district, only 3,05,990 
acres of lands were under irrigation. Out of this, 2,77,707 acres were from the private reservoirs. 
Moreover, only 62 acres were irrigated through the well system, 418 acres through cooperative 
societies, and 2166 acres were irrigated through private canals.19 So we are noticing a change in 
the irrigation system in the district. But this change was less than necessary.

Researching the irrigation system of Birbhum district in the 19th century, I found that the farmers’ 
crops matured only when rainfall was average. Tank irrigation was the most considerable means of 
irrigation. But not all the lands had adequate irrigation systems. No evidence of damming the river 
bed and using its water for irrigation continued in the 19th century.
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Significance of Alice Walker’s the Color Purple
Dr. A. Y. Ali* 

Alice Walker is a late 20th century African American author. Many of her novels are 
concerned about the pathetic condition of blacks. The Color Purple, published in 1982 unfolds 
the panorama of black female reality of the neo-slavery period that takes shape in the smithy 
of black male brutality towards black females, racial oppression and misogynist assumptions. 
The novel won the Pulitzer prize for fiction in 1983 focuses on the process of the self-discovery 
of an unlettered black southern woman. Walker applied an epistolary technique in the novel. 
The major themes are race, gender, discrimination, and triple exploitation of black women.

Keywords: Race, gender, identity, and patriarchal oppression.

AbstrAct

The Color Purple placed Walker among the most important contemporary American writers. 
The novel traces thirty years in the life of Celie, a poor Southern black woman who is victimized 
physically and emotionally by both her step father and her husband. Celie writes letters describing 
her ordeal to God and to her youngest sister Nettie. The Color Purple is a tale of violence. The 
story starts at Georgia in the 1900s and goes on for thirty year. A 14 year Celie is repeatedly raped 
by her stepfather. Celie is forced to marry a widowed farmer with three children. Soon her mother 
dies and Celie is left to live with this cruel man, Pa and her younger sister Nettie. Celie becomes 
pregnant. Celie’s child, a girl, is taken away from her and Pa tells her that the baby has been killed.

Women are treated like slave. They do not hold any position in the society. They are only 
objects of sex in the eyes of men.

Men exploit them sexually till they die and bring home another teenager to gratify their sexual 
desire. They are so mean that they don’t spare even their daughters.

Celie, the protagonist, a black woman in the south, writes letters to God in which she narrates 
her sad story, her role as daughter, wife, sister and mother. In the course of her story Celie meets 
number of other black women who shape her life like Nettie, Celie’s sister, Shug Avery the Blues 
singer and Sofia, the determined daughter in law. Celie is placed at center of this community of 
women, the one who knows how to struggle for existence. Celie is helpless woman. She fails to 
cope up with the situation. Her self esteem is very low and seeing this Pa takes undue advantage 
of Celie. Pa exploits Celie physically because she doesn’t have enough courage to oppose. As a 
result, Celie has to suffer. In the house nobody respects her though she does all th domestic chores. 
According to Maroski: in her fiction, Alice Walker has called together a meeting of Black Women. 
The place is the South. They are plain women. They grow petunias. They struggle endlessly and are 
homeless because they know no wrong. Mostly just ordinary Churchgoing women who sometimes, 
in their confused state, amalgamate Voodoo and Christianity. Sense of powerlessness against 
the structure of the dominant society as well as the fact that they have little understanding of that 
structure. Therefore, in a day-to-day existence, they carry out a plot constructed by white society 
(male and female) and choreographed by black men. Walker’s characters mirror allegation about 
Black Women relationship to their pain and suffering. (Gale Research 427-428)
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The Color Purple (1982) has generated the most public attention as a book and as a major 
motion picture, directed by Steven Spielberg in 1985 narrated through the voice of Celie. The Color 
Purple is an epistolary novel a work structured through the series of letters. Celie is forced to marry a 
widowed farmer with three children. Celie’s life turn around when she meets her husband’s mistress 
Shug who opens up her mind and teaches her how to question and think of herself. From there Celie 
continues to meet more women who question their husbands and society’s view of them. Slowly, 
finally receiving letters from her long lost sister and continuing to be true to herself. Celie learns 
how to be independent, how to live a happy life. The novel discusses all kinds of family dynamics 
and how women, especially women of color were treated.

Nettie not only is alive, but she helped raise Celie’s two children. She learns to fight for herself. 
Eventually she gets the maturity about how to live in a modern twentieth century. Shug, a woman 
who is able to kindle feelings of sexual love and self love within Celie-for the first time. They respect 
each other. Because of Shug and because of Sofia, Celie is able to triumph over the Sexual and 
racial oppression that spoiled many of her female ancestors.

Albert asks Pa for Nettie’s hand in marriage, but Pa refuses. Instead, he offers Celie , who is 
older, but Celie is merely a slave destined to care for his children and home and serve as an outlet 
for his sexual urges, unfortunately not “fresh”.

Following her mother’s death, Celie is forced to take care of the other children, including her 
younger sister, Nettie. Pa who cannot live without ‘a woman’ remarries and brings home a girl of 
Celie’s age. However, Pa still rapes Celie. Celie finds that Pa sometimes looks at Nettie, and Nettie 
is scared. Pa wants to make Nettie his next sexual victim.

Racism in the United States has been widespread since the colonial era. Social and legal 
rights were given to white Americans but denied to Native Americans and Asian Americans. White 
Americans (particularly the well to do white Anglo- Saxon protestant) were granted exclusive privileges 
in matters of education, immigration, voting rights, citizenship, land acquisition and criminal procedure 
over periods of time extending from the 17th century to the 1960s.

Sofia functions in the novel as a representative of the black woman. Sofia is sentenced to 
work in prison laundry for twelve years. During this time Celie and Albert visit twice a month and 
learn Sofia’s suffering.

The arrival of Shug Avery on their doorstep marks the beginning of another phase of Celie’s growth. 
Shug functions not only Celie’s protector but also as the catalyst for the exploration of her sexuality.

Celie’s inner transformation is visible to all when she announces to family that she is leaving 
for Memphis with Shug. Though Albert tries to dissuade her by ridiculing her and proclaiming her. 
Celie discovers that not only her sister is alive, but that Nettie has been raising her children Adam 
and Olivia. Shortly after Nettie is employed by Samual and Corrine, they all take journey to Africa 
as members of the American missionary society.

The Olinka do not at first permit their girls to be educated. Missionaries work among the 
Olinka, the Olinka eventually allow their girls to attend school with Olivia and Tashi, an Olinka girl 
who befriends Olivia and captured the interest of Adam. After Corrine’s death Samual remarries with 
Nettie. Celie forgives Shug because she loves Shug.

Walker uses the letters of Nettie to describe the situation of women, their culture, tradition 
and oppression. Walker tells the reader through her novel that it is not matter what you are or how 
you look or what you have or have not accomplished. It’s enough that you are ‘here’. , “You better 
not never tell nobody but God. It’d kill your mammy” (CP 1) Celie’s terror is so profound that she 
begins to write letters to God, the only person she can tell at this time. Nettie has to flee for her life 
and winds up in Africa with a family of black missionaries who have unknowingly adopted Celie’s 
children by Alphonso.



Significance of Alice Walker’s the Color Purple  7

The metaphor “tree” speaks a lot about Celie’s condition. But during the course of the novel 
which begins in the early 1900s and ends in the mid 1940s. Celie eventually leaves Albert and moves 
to Memphis where she starts a business of designing and making clothes with the help of emotional 
support of Shug Avery and Sofia, Celie undergoes personal evolution.

Alfonso does not care how she is and wants to gratify his sexual desire. The poor woman has 
to plead, “Fonso, I ain’t well…. Can’t you see I am already half dead, an all of these children.”(CP 
11) “You gonna do what your mammy would’nt.” He threatens her to get shut up and get used to it. 
“You better shut up and get used to it.”(CP 1)

He soon gets her pregnant and forced her to quit school. Celie is pregnant with second child by 
the time her mother dies. After each birth ‘Pa’ takes the children away from Celie and does not tell 
her, where they end up. Following her mother’s death, Celie is forced to take care of other children 
including her younger sister Nettie. Pa who can’t live without women, remarries and brings home a 
girl of Celie’s age. However, ‘Pa’ still rapes Celie. Celie is completely helpless. She believes in God 
and talks to him through letters.

Albert treats Celie very mercilessly. On her wedding day the eldest son of Albert hits Celie’s 
head with a stone, blood flows down but Mr. Albert only says ‘don’t do that.’ He has four children and 
Celie has to take care of the ‘rotten children’. They are so dirty that Celie has to comb their hairs. 
She has to do all the household chores and even then Albert beats her. She has to work in a farm 
and Albert sits on the porch, does nothing, only gives orders.

When Nettie migrates to South Africa with missionaries and sets her goal to educate Olinka 
people, she writes letters and sends to Celie, Nettie is a primary source of information that gives 
Celie pride in her African heritage and knowledge of the world outside of the American South.

Shug Avery enters the house of Albert as his lover. Celie is now asked to take care of Shug. 
During Shug’s illness Celie wins her heart by nursing her. Shug is a singer. Shug recovers and 
becomes able to sing again . Shug returns to Albert’s house with a brand new car and a husband 
named Grady. Through Shug’s mentoring and love Celie becomes able to grow into an independent 
self thinking individual. From the letters she learns that Nettie is returning to America and Celie’s 
two children are living with her.

When Celie comes to know about her children being alive and living with her younger sister 
her happiness knows no bounds. From here onwards she appears to be an empowered woman. 
Having read Nettie’s letters Celie also gets upset knowing the oppression of the Olinka tribe and 
other Africans. Because Nettie through her letters let Celie know about her life in the village.

She works as a school teacher for children. It is through Nettie’s letter that Alice Walker tries to 
revive the history of Afro-Americans as to how they were enslaved and suppressed. Walker presents 
Olinka tribe as a typical example of condition of women in Black culture. working for common goal: 
the uplift of Black people everywhere”.(CP 113).

Men marry many women and have several children from them. They are forced to work 
and follow their orders. It is possible to identify Celie with The Color Purple by realizing that 
she has gone unnoticed and is finally being noticed as she asserts her existence. Celie’s new 
awareness of life is that life is something to be looked at positively. Along with Shug, Celie 
manages to start up her pants business and gets existence. She earns money, power and 
recognition. Albert is now a changed man. Celie forgives Albert for treating her so badly and 
helps him. Celie now runs her own business. They are free from oppression and suppression 
and able to enjoy equal status.

The Color Purple though chiefly is a tale of miserable condition of Celie, the Protagonist, the 
other women characters are invariably part and parcel of the same. They also become victims of 
racial and sexual discrimination. She is forced to leave her dear sister Celie and live an isolated 
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life in Africa as a missionary. The estrangement from her sister pains her lot but she suffers and 
sustains till the estrangement is over and she comes back to the canopy of love created by Celie. 
Nettie describes her life in the village and the treatment she receives from Corrine. She lives in a 
small hut far from the hut of Samual and Corrine.

It is significant that the status of women in the Olinka tribe is no better than in the American 
South. the children’s mother by Samual. She becomes paranoid that Nettie is her husband’s ex-
lover. Nettie’s life is wretched and lonely. She writes Celie about her loneliness, “Oh Celie! My life 
here is nothing but work, work, work and worry.

The incident in the town with Sofia and Mayor is significant in terms of racial discrimination of 
blacks. This incident indicates Whiteman’s might to exploit Blacks. Sofia who cannot tolerate abusing 
and humiliation, knocks the man down and the police come. They drag her to the ground. They beat 
her mercilessly. She is called crazy for her opposition to men’s oppression.

“They crack her skull, they crack her ribs. They tear her nose loose on one ride. Once in the 
prison, Sofia, is put to work in a prison laundry. The whole day from five to eight she is washing 
clothes. Her face becomes yellow. Her fingers look like fatty sausage. The cell where she sleeps is 
nasty. Food is also bad. There are roaches, mice, flies, as a black American women reared in the 
South in the 1930s, Sofia rejects completely the systematic oppression that engulfed the position 
of the black woman. Blacks worked for Whites, who paid them very little.

Her adamant refusal to be white woman’s maid is eventually crushed, and she is forced to work 
first without pay in the prison, doing laundry and then with pay as the white mayor’s family maid.

The warden sends Sofia to the Mayor’s house as Miss Millie’s maid. Sofia’s duty is to look 
after Miss Millie’s children and to do all the household chores. Once, while playing, Sofia does not 
throw the ball as a result the boy comes and kicks Sofia. After death of Miss Millie she has to grow 
her daughter Jane whose health is not good.

She has great hatred for White people because she suffers more at the hands of them. She 
would have died, had she been Celie but Annie Julia is the first wife of Albert. Albert wanted to marry 
Shug Avery as he was in love with her. she was strong and hence survived. Her husband does 
not love her, but looks upon her as an object of sex. He has four children from her. In the end her 
boyfriend shoots her and Julia meets with tragic end.

CONCLUSION
Through the character of Celie Alice Walker wants to focus on the life of African American 

women in the Southern United States in the decades of 1930s and 40s and their socio-economic 
conditions of black community, struggle to establish their identity.

Walker wanted to show how African Americans are neglected though they are equal. In the 
novel the term ‘Purple’ represents meanings of wealth creativity, wisdom, dignity, peace, pride and 
independence. The Color Purple is a rare color in nature and it’s therefore having sacred meaning, 
creating feelings of spirituality.
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Qazi Hamid-ud-Din Nagauri and his Prominent Works
Syed Mohammad Qumber* 

Qazi Hamid-ud-din Nagauri’s name was Mohammad but he was famous as Hamid-ud-din. His 
grandfather, Ata-ullah-Mahmood-Al-Bukhari came to Delhi from Bukhara during the reign of Sultan 
Muiz-ud-din Muhammad Sam alias Shahab-ud-din Ghori.

After the demise of his father he became the Qazi, [Chief Cleric] of Nagaur. He lived there for 
three years. After that he moved towards Baghdad and became the disciple of Hazrat Sheikh-ul-
Shayukh Shahab-ud-din Suharwardi. He went into his service for a year. During that very time Hazrat 
Khwaja Qutub-ud-din Bakhtiyar was also present there. He built a very healthy relationship with the 
sheikh there and this relationship continued through the whole life. After that he took permission 
from Shahab-ud-din Suharwardi and left for Madinah and stayed there for a year, two months and 
seven days, performed the duty of Mujawir (caretaker) of the tomb of Prophet (P.b.u.h). After that he 
went to Mecca and resided there for thirty years. From there he came back to Delhi durin the reign 
of Sultan Shams-ud-din Iltutmish and went in the company of Qutb-ul-Islam Bakhtiyar Kaki and he 
lived with the Sheikh until his death. He also died there and was buried near the tomb of Bakhtiyar 
Kaki in the year 678 A.H. 1 A number of contemporary writers and historians have contradicted on 
the issue of the year of the demise of Qazi Hamid-ud-din Nagauri. Some of the writer has given the 
year of his death differently for example 605 A.H 643 A.H and 678 A.H.

Though he belonged to Suharwardi order of the Sufi but because of his strong relationship with 
the Bakhtiyar Kaki he is considered to be of Chishti order of Sufi. The writer of the book “Lataif-e- 
Ashrafi”, Saiyed Ashraf Jahangir quotes that Khwaja Bakhtiyar Kaki handed over the ‘khilafat’ to him. 
But the writer of “Safinat-ul-Auliya” Dara Shikoh in his book confers him as “In Tajrid and Tafargah 
he was a renowned personality among his contemporaries and was one of the popular mashaikhs 
of India, was well versed in Uloom-e-Zahiri and Uloom-e-Batini (external and internal sciences), was 
an epitome of spiritual miracles and was regarded as prestigious and great amongst the sufis.”2 
Shakikh Abdul Haqq Muhaddith quotes:He has vast knowledge of Uloom-e-Shariyat (Islamic Law) 
and Tariqat-o- Haqiqat (spiritual path and facts. 3 Amidst his contemporaries he earned a very high 
and respectable rank because of his scholarship and knowledge. The Akhbar-ul- Akhyar despones 
this fact in the following words: “There are numerous works authored by Qazi Hamiduddin Nagauri.” 
4 He wrote comprehensively but only a few of his numerous writings remained. One of the most 
notable compilation of him is the Tawale-ush-Shumus, compiled in two volumes” 5 in which he has 
explained and written about the 99 names of Allah in detail and also the vitality of Hoo (Allahoo).

The writer of the book ‘Lataif-i-Ashrafi’ has described about the said book in following words:“The 
Tawali-ush-Shumoos is an ocean of facts (Haqaeq) and the details related to facts (Haqaeq) are 
available in this and it is parellel to Awarif-ul-Ma’arif, such books are not to be found nowadays and 
it carries a great authentic value in Sufi coteries.” 6

Maulana Abdul Haq Muhaddith Dehlavi quotes regarding this work: “In whatever place cosmic 
frisson are streaming and there is a troop of Tariqat (spiritual path), where there is probity and geniality, 
and affinity and likeness of existence of such stipulations is available there this book carries high 
rank. 7He had total knowledge of Shariah (Law of Islam) and Tariqah (Spiritual Path)”. 8 He had 
compiled the ‘Lawaih”9 and several other treatises.Shaikh Farid-ud-din Ganj Shakar was made a 
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Khalifah of Shaikh Qutbuddin Bakhtiar Ushi”10 and Qazi Hamiduddin Nagauri was present at the 
time of ‘hayt (initiation) He once wrote the following quartrain (rubai) to Baba Far:

• “Where is the intellect that can comprehend your perception,
• Where is the inner illumination that can reach your majesty,
• I accept that you lift the curtain from your beautiful face,
• But where are the eyes that can see you.”
Shaikh Farid-u’d-din was very fond of mystic songs, one day he asked Badr-ud-din Is’haaq 

to bring his bag (Kharitah) of letters and recite this letter of Qazi Hamiduddin Nagauri. Accordingly 
Badruddin began to read the letter. Hardly had he read the introductory lines that the Shaikhs 
heart overflowed with emotions and he found in the Qazi’s letter the inspiration of a mystic song. 
11In the malfuzat of Shaikh Farid-ud-din ganj Shakar i.e. Rahat-ul-Qurab there is mention of two 
books of Qazi Hamiduddin Nagauri i.e. Tawarikh and Rahat-ul-Arwah. 12 It seems that the scribe 
had wrongly spelt the word Tawarikh instead of Lawaih. Shaikh Farid was deeply interested in the 
works of Qazi Hamidduin Nagauri, a close friend and companion of his master, Khwaja Qutbuddin 
Bakhtiar Ushi. The Qazis’ works formed a very difficult reading but Shaikh Farid had fully grasped 
these works and could very effectively explain them before his disciples. He taught Lawaih authored 
by Qazi Hamiduddin to Shams Dabir.” 13 Shaikh Farid-ul-din Ganj Shakar held high regard for Qazi 
Hamiduddin Nagauri.

Shaikh Nizam-ud-din Auliya maintained great regards for Qazi Hamiduddin Nagauri in Badayun. 
Folks of Badayun had huge respect for him. Khwaja Shah-e-Muitab had become his novice and the 
saint had granted him his Khirqah (cloak). But he did not coerce him as Aziz Bashir was found guilty 
of making exaggerated statements. Shaikh Nizam-u’d-din Auliya used to sit and pray in the vacant 
place between the graves of Khwaja Qutbuddin Bakhtiar Ushi and Qazi Hamiduddin Nagauri. He 
used to get great spiritual exhilaration in praying there.” Revenge and animosity had no space in the 
life of Shaikh Nizamuddin Auliya. He followed the policy of forgiveness to evil doers. He detested 
sin not the sinner. Shaikh Nizamuddin Auliya was highly inspired by Qazi Hamiduddin Nagauri and 
regarded him for his virtues and acumen. Once going through the books of the Saint he said to his 
students “Everything of what you have yet to study is also here in. And further I confess that what I 
have studied and what I have not studied I find all of that in these pages. 14

He had numerous disciples, the most prominent among those are Shaikh Ahmad Nahkhaani 
who was a weaver by profession, Shaikh Aadinuddin who was a butcher by profession, Shaikh Shahi 
Motab who was the resident of Badaun and Khwaja Mahmud Moin-Duz also a tailor by profession.

Qazi Hamid-ud-Din used to keep his eyes closed most often, once upon a time disciple came 
and asked him that why do you keep your closed more than often, he prompltly replied,

“Doo Chashm na daaram ke in aalam ra bebeenam”
Means I don’t have such eyes so that I can see the world.
Qazi Hamiduddin Nagauri was a mountain of knowledge, an ocean of cosmic knowledge, 

commander of a never ending path and he was next to Abu Sufyan Sauri.”15 It is believed that 
he was one of the most popular Suhrawardi Mashaikhs of the Indian subcontinent. He started his 
journey as a Chief Cleric ( Qazi )of Nagaur but later in search of spiritual knowledge he travelled by 
and large  and ultimately settled in Delhi during the reign of Sultan Shamsuddin tutmish. He was a 
great scholar and had vast knowledge of Shariyat, Tareeqat, Uloom-e-Zaahiri and Uloom-e-Baatini. 
He authored many books which were widely read by all the sects of Sufis. He shared amiable kinship 
with Hazrat Farid-ud-din Ganj-e-Shakar, Hazrat Nizamuddin Auliya and was a very close friend of 
Khwaja Quthudddin Bakhtiyar Ushi. He was buried beside Khwaja Qutbuddin Bakhtiar Ushi.

The most memorable work of Qazi Hamid-ud-din Nagauri is “Ishqiyah” or ‘Khayalat-ul-Ushshaq” 
that is why there are numerous manuscripts of this masterpiece found in various libraries.
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AVAILABLE MANUSCRIPTS
The book ‘Ishqiyah’ is among the most common works in India. There are a number of copies 

of the manuscripts in different libraries, institutions and museums. The copies of the manuscripts of 
the works which are found in various places are as follows:-

1. Jamia Hamdard Library, Tughlaqabad, Delhi, Ms.No n` 996 (s.no n` 0321)
2. Jamia Millia Islamia Library, Delhi, Ms.No n` A 323 (s.no n` 0323)
3. Raja Mahmoodabad Library, Lucknow, S.No, 59, MS No 992/2. Khate Nastaliq 1265 Hijri. 
4. Kitabkhana-i- Ganj Bakhsh, Karachi
5. Ulema Academy, Shahi Masjid, Lahore
6. India Office,Delhi,Persian, MS 1084A.
7. Kitab-khana-e-Nadwatul-ulema, Lucknow
8. Salar jung Estate Library, Hyderrabad, India
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भारत के लिए कश्मीर स्स्ा सदवै से एक व्ापक लवष् रहा ह|ै भारत जैसे शांलतलरि् दशे के लिए कश्मीर स्स्ा और 

भमी भ्ावह ह ैकारण लक एक तरफ भारत सदवै हमी शांलत का दतू की भलू्का ्ें रहा ह ैतथा दसुरमी तरफ भारत ्ें हमी अशांलत का 

प्ाया् बन चकेु कश्मीर की छलव लवश्व ्ें रिलसद्ध हो ग्मी ह|ै

सवयारिथ् इस बात पर गौर करते हैं लक कश्मीर स्स्ा क्ा ह ैऔर कश्मीर स्स्ा लकस वजह से ह ैतथा कश्मीर स्स्ा 

के कारण क्ा- क्ा स्स्ाए ँहैं? ् ह कहना गित नहीं होगा लक कश्मीर स्स्ा कुछ हद तक अगं्ेजों की “फुट डािो और राज 

करो” नमीलत का दषुपररणा् ह ैऔर कुछ लहनद ू्सुि्ानों को दो राषट्र लसद्धांत के लिए उकसाने का हमी पररणा् ह|ै इस तरह के 

्जहबमी तकया  के आधार पर साम्रिदाल्कता फ़ैिाने के कारण दो राषट्र लसद्धांत पर बने लहदंसुतान और पालकसतान के बमीच लनरंतर 

चिने  वािमी दशु्नमी का नतमीजा ह|ै बंटवारे के आधार पर बने लहदंसुतान पालकसतान का लसफया  लन्ायाण हमी नहीं हुआ बल्क उनहोंने 

तो भारत के 562 दसेमी रर्ासतों को आजाद और खडं –खडं करके छोड़ लद्ा| 

भारत ्ें काफी रि्ास से लवि् करने वािमी रर्ासतों ्ें कश्मीर का ना् भमी आगे आता ह ै्ह एक ऐसमी रर्ासत जहाँ 

की बहुसंख्क जनसंख्ा ्लुसि् थमी, जबलक वहां के राजा लहदं ूथे। शरुू-शरुू ्ें राजा हरर लसंह ने पालकसतान ्ा भारत लकसमी ्ें 

भमी शाल्ि होने के लि्े लवि् पत्र पर कोई लनणय्ा  न िेते हुए अपनमी ‘्ौन लसथलत’ बनाए रखमी कारण लक उनका ्न तो भारत 

के साथ होता िेलकन जनता का ्लुसि् अलधक होना उनको भारत ्ें लवि् से रोक रहा था दसूरा लक वह एक िोकलरि् राजा 

थे और गद्मी के रिलत उनका ्ोहभगं नहमी हो रहा था|पालकसतानमी रिधान्नत्रमी लजनना भमी कश्मीर के राजा हरमी लसंह को अपने तरफ 

तरह-तरह के रििोभन द ेचकेु थे और भारत से भमी उसे लवि् के लिए स्झा्ा ओर ध्का्ा जा चकुा था परनत ुरजा ने लकसमी 

की एक न ्ानमी वह बहुत ्हतवकांक्मी रजा था| इसमी दौरान, पालकसतानमी सैलनकों एवं हलथ्ारों से िैस कबाइलि्ों ने कश्मीर ्ें 

घसुपैठ कर ह्िा कर लद्ा तथा बहुत बबयारता के साथ िटूपाट और हत्ा करते गएु कश्मीर के एक बड़े भभूाग पर कब्ा कर 

लि्ा कोई रासता न लदखने पर ्हाराजा ने भारत सरकार से ्दद की अपमीि की। राजा ने शखे अबदु् िा को अपने रिलतलनलध के 

रूप ्ें सहा्ता के लि्े लद्िमी भजेा।1 भारत सरकार ने ्दद के बदिे भारत ्ें कश्मीर लवि् का रिसताव रखा लजसे कुछ शततों 

के साथ राजा ने सवमीकार कर  लि्ा| इसके तहत कश्मीर ्ें संचार, रक्ा एवं लवदशेमी ्ा्िों को भारत सरकार के अलधकार क्ेत्र 

्ें िा्ा ग्ा। इसके बाद 5 ्ाचया, 1948 को ्हाराजा हरर लसंह ने अतंरर् िोकलरि् सरकार की घोषणा की लजसके रिधान्तं्रमी 

नेहरु के ल्त्र और हरमी लसंह के लवरोधमी शखे अबदु् िा बने। इसके बाद 1951 ्ें राज् संलवधान सभा लनवायालचत हुई एवं 31 

अकू्बर, 1951 ्ें इसकी पहिमी बार बैठक हुई। इस सब के बाद 1952 ्ें, लद्िमी स्झौते पर हसताक्र हुए, लजसके कारण 

भारतमी् संलवधान ्ें जम््-ूकश्मीर को ‘लवशषे दजाया’ रिदान कर लद्ा ग्ा। 6 फरवरमी, 1954 को, जम््-ूकश्मीर की संलवधान 

ने भारत संघ के साथ लवि् का अनु् ोदन लक्ा। जम््-ूकश्मीर के संलवधान की धारा 3 के अनसुार, जम्् ू-कश्मीर भारत का 
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एक अलभनन अगं ह ैऔर ह्शेा  रहगेा।अनचुछेद 370 के तहत, 5 अगसत, 2019 को भारत के राषट्रपलत ने संवैधालनक आदशे, 

2019 की उद्ोषणा की लजस्ें जम््-ूकश्मीर को लद्े गए ‘लवशषे राज्’ के दजजे को खत् कर लद्ा ग्ा।2 पालकसतान के लिए 

कश्मीर को पाना अब ह्शेा के लिए एक सपना बन कर रह ग्ा जो वो आज तक नहीं भिुा और बार बार अपने गित इराद ेिे 

कर कोलशश करता रहता ह|ै भारत के उत्तरमी भाग ्ें लसथत ्ह अदु्त और अलतरि् सनुदर रिदशे कश्मीर रर्ासत लक जनसँख्ा 

आज ्लुसि् बहुसंख्क हो ग्मी ह ै्ा लफर ्े कहा जा्े लक कर दमी ग्मी ह ैतो ज्ादा सहमी होगा| वहां शासन वािे राजवंशों ्ें 

ज्ादातर लहनद ूहमी रह ेहैं| इसके साथ हमी वहां अन् जालत्ों ्ें आलदवासमी भमी रह ेहैं जो लक बौध ध्या के अनु् ा्मी रह ेहैं|3 परनत ु

इस स्् वहां लहनद ूजनसँख्ा बस ना् ् ात्र की हमी रहमी ह ैकारण लक लहनदओु ंका बहुत बड़े पै्ाने पर वहां से लवसथापन हुआ ह|ै 

 भारत के पडोसमी दशे पालकसतान ह ैऔर वह भमी  कश्मीर के समी्ा से िगा हुआ ह|ै ्ह लवश्वसतर पर आतंकवाद को 

बढ़ावा दनेे वािे राज् के रूप ्ें आज अपनमी पहचान बना चकुा ह|ै कश्मीर स्स्ा न तो इतनमी बड़मी थमी न ह ैपरनत ुपालकसतान 

ने हमी उसे एक बड़मी स्स्ा और कश्मीर के ्ाहौि को लबगाड़ कर दशे के स्क् एक बड़मी चनुौतमी खड़मी कर दमी ह|ै पालकसतान 

समी्ा पार आतंवाद से तथा पाक पोलषत अिगाववाद से बरुमी तरह पमीलड़त ह|ै वहां अिगाववाद की नींव इतनमी ्जबतू हो चिमी 

ह ैलक उसे उखाड़ फें कना बहुत कलठन ह ैसरकार की द्नकारमी नमीलत्ां, सिाह ् शवरे सब उनके स्क् बेकार हैं| वहां अिगाववादमी 

लवचारधारा को जन-जन तक फैिा कर एक बड़े स्हू को इस लवचारधारा ्ें बहा लद्ा ग्ा ह|ै इस स्हू को अब ्खु् धारा 

्ें िे कर आ सकना भमी संभव रितमीत नहीं होता| जब ्रूोप की ्हाशलक््ों ने कई जगहों पर जबरन कब्ा लक्ा हुआ था| 

इनहोंने संपलत्त का बंटवारा तो लक्ा लफर कई राजनमीलतक ्ानलचत्र बने लजनहोंने एक पररवार, कबमीिे, भाषा, भाषमी को अिग- 

अिग करके ऐसे लहससों ्ें ल्िालद्ा जो कुदरतमी तौर पर एक नहीं थे|4 कश्मीरमी बहुत स्् से अपने आप को अिग ्हससू 

कर रह ेथे इनके आतंररक परररेिक्् से संघषया को स्झने के लिए कश्मीर की पहचान की राजनमीलत पर ध्ान केलनरित करना 

्हतवपणूया ह|ै जातमी् राषट्रमी् पहचान जैसा लक 1930 की अवलध के दशक के बाद से लवकलसत हुआ ह ैकई कारकों द्ारा 

पररभालषत लक्ा ग्ा ह ैजो सावयाजालनक रूप से सबसे ्हतवपणूया धारणा ह|ै कश्मीर के जनता के ्न ्ें वहाँ के ध्यागरुु शरुू से 

हमी ्ह भावना भरते हैं लक कश्मीर के साथ शरुू से हमी बड़ा हमी अन्ा् हुआ ह,ै शरुू से हमी ह् दसूरों के द्ारा िटेु जा रह ेहैं, 

ह्ारमी सभ्ता-संसककृ लत को ल्टाने की कोलशश व ्शालजशें की जा रहमी हैं| धमीरे – धमीरे ् ह आक्ोश भडकता रहा और आलिरकार 

कश्मीरर्ों के ्न ्ें अिगाववाद पनपने िगा|5 भारत ्ें दशे के कुछ लहससों ्ें लजस्ें कश्मीर का ना् अग्णमी् ह ैवहां उग्वाद 

पर काब ूपाने के लिए सशस्त्र बि लवशषे अलधकार अलधलन्् (AFSPA) िगाना पड़ा ह|ै ्ह काननू सबसे पहिे ्लणपरु ्ें 

िाग ूलक्ा ग्ा था और बाद ्ें इसे अन् उग्वाद ग्सत पवूजेत्तर राज्ों ्ें िगा्ा ग्ा 1989 ्ें एक सशत्र लवरिोह फैिने के बाद 

से 1990 ् ें इसे भारत के राज् जम्् ूऔर कश्मीर के अलधकाँश लहससों ् ें िगा्ा ग्ा| रित्ेक अलधलन्् लनलदयाष्ट क्ते्रों ् ें सैलनकों 

को काननूमी का य्ावाहमी के लखिाफ रिलतरक्ा रिदान करता ह|ै जब तक लक भारत सरकार सव्ं अलभ्ोजन के लिए सवमीककृ लत नहीं 

दतेमी सरकार ने ्ह ्ाना ह ैलक AFSPA और आवश्क ह ै्लणपरु और कश्मीर जैसे राज्ों के लिए हमी|6

दभुायाग् से कश्मीर आतंकवाद के आग ्ें भमी जि रहा ह ैऔर सरकार िाख कोलशशों के बाद भमी इस आग को बझुाने 

्ें सक्् नहीं ह|ै कश्मीर के दसुरे तरफ ह्ारा पड़ोसमी दशे पालकसतान इस्ें अह् ्भलू्का लनभा रहा ह ैऔर इस्ें कोई दो रा् 

नहीं ह ैलक वह लवश्व ्ें आतंकवाद कके संवधयान के क्ेत्र ्ें अग्णमी ह|ै अभमी के स्् ्ें आतंकवाद और भमी भ्ानक रूप िे 

रहा ह ैकारण लक इसकी वो सभमी नमीलत्ां व ्का य्ाशिैमी लव्कुि आधलुनक व ्नई होतमी हैं| लजनपर अ्ि करके वह जनता को 
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नकुसान पहुचंाते हैं तथा सरकार पर असर डािते हैं| इिेकट्रोलनक ध्लक्ाँ और साइबर आतंकवाद से इसे और भमी बि ल्िा 

ह|ै आज आतंकवादमी और ज्ादा खतरनाक हैं जब उनके पास उननत लकस् के हलथ्ार हैं जब उनके पास अलत उननत लकस् 

की हलथ्ारें हैं जो दलुन्ा के लवनाश का का् करतमी हैं| 

हाि के लदनों ्ें आतंकी वारदातों ्ें बढ़ोत्तरमी हमी हुई ह ैवषया 2019 ्ें हमी पिुवा्ा ्ें जम््-ूश्मीनगर हाइवे पर हुए ह्िे ्ें 

लजस्ें 40 जवानों को आत्घातमी आतंकी ने ब् से भरे वहां को जवानों से भरे बस ्ें टकरा लद्ा थ और परूा दशे शोकाकुि 

हो उठा था| इसके बाद भारतमी् रिधान्तं्रमी ने इस ह्िे के रिलतरोध ् ें भारत ने पालकसतान ् ें लसथत जैश- ए- ् ोहम््द के लठकानों 

को उड़ा लद्ा था परनत ु्ह आतंकी ह्िा भारतमी्ों को ्ानस पटि पर गहरे चोट के लनशान छोड़ ग्ा| अवलनतपोरा ्ें हुई 

आतंकी ह्िे 2019 की घटना लजस्ें 30 जवान शहमीद हुए थे अतमीत पर ध्ान दनेे से साफ जालहर ह ैलक लकस रिकार बार-बार 

आतंकी ह्िे हुए हैं| अवलनतपोरा से भमी कुछ पहिे बारा्ु् िा के सैन् कैम्प पर ह्िा हुआ| इस ह्िे ्ें भमी करमीब 20 जवान 

शहमीद हो ग्े थे| इस ह्िे के बाद सरकार ने पालकसतान को सबक लसखाने के लिए पाक अलधककृ त कई लठकानों पर सलजयाकि 

सट्राइक करके जवानों के ्ौत का बदिा लि्ा| अभमी भमी हाित इस तरह से बरेु हैं लक राषट्रमी् राज्ागया पर कई बार अटैक हो 

चकेु हैं| सरकार के का य्ाकाि ्ें सैन् कैम्पों के आिावा कई बार जम्् ूकश्मीर हाइवे पर सरुक्ा बिों के कालफिे पर भमी ह्िे 

हुए थे| इस घटना से पहिे भमी पंथाचौक के पास आतंकवालद्ों ने 29 अकू्बर 2018 को भमी बमीएसएफ जवानों पर ह्िा करके 

5 जवानों को घा्ि कर लद्ा था| इस ह्िे के भमी एक लदन पहिे दलक्ण कश्मीर की सेना पर भमी गोिमी बारमी की थमी| शोलप्ा 

्ें ह्िे के दौरान आतता्मी आतंकवालद्ों ने जम््-ू श्मीनगर हाइवे के पास पोटरवाि ्ें 34 राषट्रमी् रा्फ्स के जवानों के 

कालफिे पर फा्ररग की थमी|7

इन ह्िों के आिावा भमी कई अन् जैसे फरवरमी 2019 को अवंतमीपोरा ्ें समीआरपमीएफ कालफिे पर हुए ह्िे ्ें 30 

जवान शहमीद हो ग्े|  2018 10-11 जम्् ूलजिे के सुजंवान के सलैनकों के कैम्प पर आतंलक्ों के ह्िे ् ें 6 जवानों को वमीरगलत 

की रिालति हुई| 2017 ्ें भमी 26 अगसत को आतंकी ह्िे ्ें 8 सरुक्ाबि शहमीद हो ग्े| 2016 ्ें 26 नवम्बर को नगरोटा ्ें 

सेना की 16वीं कोर पर ह्िे ्ें भारत के 7 जवान शहमीद हो ग्े थे|18 लसतम्बर 2016 को उरमी के सैन् कैम्प पर ह्िे ्ें 20 

जवान शहमीद हो ग्े थे|8 2010 ्ें 6 जनवरमी को िशकर आतंलक्ों ने िािचौक पर समीआरपमीएफ कैम्प पर ह्िा हुआ लजस्ें 

एक नागररक, एक पलुिसक्मी की ्ौत व ्12 जख्मी हो ग्े| इस ह्िे ्ें दोनों आतंकी ्ारे ग्े थे |9 ्े ओर इन जैसमी घटनाए ँ

सदा हमी अपने आप ्ें आतंकवाद की भ्ानकता का उदहरण रहेंगमी| चार वषया पवूया 2016 ्ें उरमी ्ें आ्मी कैम्प पर आतंलक्ों 

के अचानक हुए ह्िे ्ें 19 जवान शहमीद हो ग्े थे| इस ह्िे के बाद भारतमी् सेना ने पमीओके ्ें घसुकर कई आतंकी कैम्पों 

का ना्ो-लनशान ल्टा लद्ा; िेलकन सलजयाकि सट्राइक के बाद आतंकी ह्िों ्ें होनेवािे ्ौतों ्ें भमी बढ़ोत्तरमी हुई ह|ै 

टेररवाच डेटा SATP के अनसुार 2016 ्ें जम्् ूऔर कश्मीर ्ें लपछिे कुछ लदनों तक 84 जवान शहमीद हुए| 2008 

्ें 90 जवान शहमीद हुए| भारत ्ें हुए ्ुबंई ह्िे के बाद पहिे से हमी भारत और पलकसतान के बमीच तनाव का वातावरण था| 

2009 ्ें सबेू ्ें 78 जवान आतंकी ह्िों ्ें शहमीद हुए थे| 2010 ्ें ्े आकंड़ा 61 था तो 2014 ्ें 51 और 2015 ्ें 41 

था|10 भारतमी् गकृह ् तं्राि् से ल्िने वािे सचुना के आधार पर सचुना के अलधकार के अनसुार तमीन वषतों 2015- 2017 ् ें लसफया  

और लसफया  जम्् ूऔर कश्मीर ्ें 812 आतंकी घटनाए ँहुई ंहैं इस ह्िे ्ें 62 नागररक और 813 भारतमी् जवान शहमीद हो ग्े| 

इसके साथ हमी वषया 2012 से 2014 तक के बमीच ्ें 705 आतंकी घटनाओ ंको अजंा् लद्ा ग्ा| लजस्ें 59 नागररक एवं 105 
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सरुक्ाबिों की भारतमी् सेना की हालन हो ग्मी| 2014 से 2017 के बमीच कश्मीर ्ें 812 आतंकी घटनाए ँहुई ं| उचच अलधकारमी 

के ब्ाँ के अनसुार इन 3 वषतों 2012 से 2015 तक गकृह ्तं्राि् ने आतंकवाद से िड़ने ्ें करमीब-करमीब 850 करोड़ रुप्े खचया 

के लिए जारमी लक्े ग्े थे तथा 2016 से 2018 तक गकृह ्तं्राि् ने 1890 करोड़ रुप्े इस ्द ्ें हमी जारमी लक्ा हुआ था|11

भारत के इस केनरिशालसत रिदशे कश्मीर का ्ह दभुायाग् ह ैलक भारत का पड़ोसमी दशे पालकसतान ह ै्ा ्े भमी कहें लक 

कश्मीर का कसरू बस ्हमी ह ैलक ्ह एक ्लुसि् बहुि रिदशे ह ैऔर एक ्लुसि् बहुि दशु्न दशे पालकसतान के समी्ा से 

िगा हुआ रिदशे ह|ै हाि हमी ्ें कश्मीर द्ारा चिनेवािे आतंकवादमी स्हूों पर पालकसतान की ्दद परेु लवश्वसतर पर सालबत हो 

चकुी ह|ै अ्रेरका ने भारत ्ें सक्ी् िशकर-ए-तै्बा, जैश-ए-्ोहम््द और हरकत-उि-्जुालहद्मीन, तालिबान, जंदु् िाह, 

अि-का्दा, तहरमीक-ए-तालिबान, हककानमी, िशकर-ए-झांगवमी, आईएसआईएस स्ते 20 आतंकी संगठनों की के ना्ों की 

सचूमी दमी ह ैपालकसतान को भमी| लजस्ें से कई आतंकी संगठन ऐसे हैं जो कशे् रे पर ह्िे भमी करते रहते हैं| अ्रेरका का ्ह 

्ानना ह ैलक ऊपर लदए ग्े ना् तथा बाकी के भमी आतंकी संगठन पालकसतान के क्ेत्र ्ें रहकर फि-फुि रह ेहैं तथा आतंकी 

ह्िे भमी करवाते रहते हैं| ्े लवश्वसतर पर अन् कई दशेों पर भमी अपने लनशाने िगते रहते हैं|

निष्कर्ष

कश्मीर स्स्ा का आज तक बने रहना सबसे दःुखद स्स्ा ह।ै ् ह भारत सरकार के स्क् आज सबसे बड़मी चनुौतमी ह,ै 

जहां आ कर भारत के आतंररक शांलत और सरुक्ा पर सवाि उठ जाते हैं, भारतमी् िोकतंत्र अपनों से हमी खतरे ्ें लदखने िगता 

ह,ै वह उग् ् ानलसकता वािमी अवधारणा आतंकवाद के रूप ् ें व्ापक रूप से फैि रहमी ह।ै सनन 2019 ् ें रिधान्तं्रमी नरेंदर ् ोदमी 

द्ारा कश्मीर से धारा 370 हटा कर वासतव ्ें कश्मीर स्स्ा के स्ाधान के तरफ एक बड़ा कद् उठा्ा ह|ै इस जैसे और 

भमी बड़े बड़े फैसिे होने आवश्क हैं कारण लक आधलुनक स्् ्ें कश्मीर स्स्ा लक लसथलत पहिे के स्् से काफी लभनन 

ह|ै पालकसतान हर हाि ्ें कश्मीर का पमीछा नहीं छोड़ रहा| बार बार लशकसत खाने के बाद भमी वह अपने आदत से बाज नहीं 

आता| पालकसतान अिग दशे होकर भमी ह्ारे दशे पर अपने राजनमीलतक लहत साधना के लिए आतंकी रुख अपना रहा हैं| कश्मीर 

स्स्ा ने भारत की आलथयाक, सा्ालजक, राजनमीलतक, धाल्याक, सांसककृ लतक आलद क्ेत्र के सभमी पहिओु ंऔर पररलसथलत्ों को 

रिभालवत तो लक्ा हमी ह;ै इसके साथ हमी इसके हर क्ेत्र ्ें आतंकवाद एवं अिगाववाद ने अपनमी पकड़ ऐसे बनाई ह ैलक उससे 

्कु् होने के लिए अब सरकर को परुजोर कोलशश करनमी होगमी। दशे ्ें होनेवािमी आतंकी ह्िे आतंकवाद का लघनौना चहेरा 

लदखाने ्ें सक्् हैं। कश्मीर स्स्ा ह्ारे दशे के राजनमीलतक, आलथयाक, सा्ालजक, संसककृ लतक तथा धाल्याक हर क्ेत्र पर अपना 

कुरिभाव डाि रहा ह।ै भारत की सा्ालजक व ्सांसककृ लतक एकता और अखडंता को भमी इसके दषुपररणा् भगुतने पड़ रह ेहैं। 

स्ाज ् ें एक ओर जहाँ ह्ारे नौजवानों उग् बनाकर भ्रल्त राह जाने के लिए बढ़ावा ल्ि रहा ह,ै वहीं दसूरमी ओर आपसमी 

द्षे तथा शत्रतुा की भावना को रिोतसालहत कर रहा ह।ै कश्मीर ्ें रहनेवािे आिगाववादमी िोग लहसंात्क गलतलवलध्ों को शौ्या 

रिदशयान स्झ बैठे हैं। इतना हमी नहीं वे इस अपराध को भमी अब अपना अलधकार ्ानते हैं। इसका रिभाव स्ाज पर ऐसा पड़ा 

ह ैलक, आज आए लदन दगंे, ्ारपमीट, िड़ाइ्ां आ् बात हो गई हैं। शोशि साइट्स हो ्ा सड़क आजकि एक दसूरे के ध्या, 

संसककृ लत, वगया, जालत पर कीचड़ उछािना, नमीचा लदखाना, गािमी-गिौज करना ्े सब स्ाज की सा्ान् गलतलवलध्ां हो गई 

हैं। इस पाररलसथलत से उबरने के लिए सरकार को अब आवश्क कद् उठाने ्ें दरेमी नहीं करनमी चालहए| 
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Physical education Physical instruction as a school subject is intended to help children and youth 
build up the gifts, learning and mentalities fundamental for investment in dynamic, sound living. 
All things considered, training programs are an indispensable component of the whole school 
understanding for undergrads. Quality projects involve an arranged program of guidance including 
a decent assortment of learning destinations, results and objectives are coached in a formatively 
fitting way to ensure that children everything being equal and premium are prepared to fabricate an 
establishment of developments encounters and information that is a dialect of physical development 
that outcomes in a lifetime of enthusiastic and sound living. that results in a lifetime of energetic 
and healthy living.

“Sports for All” has emerged as a very famous slogan throughout the globe today. It is an ever 
expending arena of human life. Sports cannot be practiced in isolation. It is a social experience. 
There is an increasing recognition at all the potentials throughout the life cycle. Sports only could 
socialize the individuals. Sports not only provide fun, recreation and competitive spirit, but also it 
develops greater understanding fellowship and friendship. Besides this, it builds-up character and 
morals to the learner etc.

OBJECTIVES OF THE STUDY
The objectives of the study were following:
• To compare the attitude of urban and rural, general and physical education teachers towards 

physical education.
• To study the overall attitude of teachers towards physical education.

DELIMITATIONS OF THE STUDY
• The study was delimited to 200 male teachers, 100 from physical education teacher and 

100 from general teacher. 
• The study was delimited to First Degree Level Private and Government Degree College 

Physical Education and General  Education  Teachers. 

LIMITATIONS OF THE STUDY
• Genuine and true responses to the questionnaire would have acted as major limitation of 

this study.
• Scholar found himself unable to contact each and every subject teacher personally.
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DEFINITION AND EXPLANATION OF TERMS 
Attitude

• An attitude is a tendency or predisposition toward a certain type of reaction. Loosely and 
popularly it has been used as a catch all term for the whole body of one’s opinions, beliefs, 
sentiments and predispositions. 

• Crow and crow explained: Attitude can exert a profound influence upon on individual. They 
act as causes as well as result of behaviour. They are personal and are associate with the 
individual’s experience. They represent the way of feels as he think, talks or acts in any 
situation.

• As per Kumar (2011) “Attitude is the patter of thinking feeling and reacting and may be 
expressed as opinions, beliefs, ideas or our behavior towards physical education and its 
activity.”

Teacher Attitude 
Teacher attitude is the attitude held by the prospective or practicing teachers towards the 

teaching profession. 

Physical Education 
“Physical education is an essential education for it is a means through which body, soul and 

intellect get moving in efficiently and vigorously.”

METHODOLOGY
In this chapter the procedure adopted for the selection of subjects, selection of variables, 

criterion measures and their description, administration of tests and collection of data and statistical 
technique employed for analyzing the data have been discussed. 

Selection of subjects
For the present study, 200 Teachers (100 Physical Education Teachers and 100 General 

Education Teachers from Urban and rural) were selected as subjects.  For this study, 200 subjects 
had been selected randomly from Western Region of Uttar Pradesh.  

Selection of Variables
To meet the specific purpose of the study, its parametric need, on the basis of related research 

studies and their application to variety of subjects and keeping in mind representation of various 
regions in study, the following variables were selected for the study. 

ATTITUDE TOWARDS PHYSICAL EDUCATION 

Criterion measure and their description
To assess the Teacher Attitude, Teacher Attitude Inventory (TAI) was used, developed by 

Research scholar.
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Administration of Questionnaire
Attitude towards Physical Education 

The attitude of the subjects towards Physical Education was measured by the attitude inventory 
developed by the research scholar. The procedure for construction of the Attitude Inventory has 
been discussed below:

Purpose
The purpose of the scholar was to develop a Valid and Reliable measure to assess the attitude 

of  teachers towards physical education.
For subjects in the present study the attitude towards physical education was the score obtained 

on the Attitude Inventory. A large (high) score showed the more favorable attitude towards Physical 
Education while a low score meant an Unfavorable Attitude towards Physical Education. 

DESCRIPTION OF ATTITUDE INVENTORY 
The inventory is a 50 items Linker Instrument. These 50 items measure the attitude towards 

Physical Education. The inventory deals with the five aspects of physical education and each aspect 
is present by 10 statements in the final form of the inventory. These aspects are:

• Attitude towards vocational significance of Physical Education;
• Attitude towards development Values Related to Physical Education;
• Attitude towards Teacher in Physical Education;
• Attitude towards Instructional Process in Physical Education;
• Attitude towards Physical Activity, Games and Sports
The final form of inventory is in the form of consumable inventory along with instruction and 

abbreviations on the front page. Out of total 50 items, 22 items were negatively worded.

CONSTRUCTION OF THE TEST
The test was constructed according to the standard procedure and the following five steps 

were followed;
• Planning the test;
• Preparation of preliminary draft of the test;
• Trying out the preliminary draft of the test;
• Evaluation of the test;
• Construction of final draft of the test.

PLANNING OF THE TEST
The test was planned by the Scholar as per the Philosophy and Understanding of the Subject. 

While planning the test, a large pool of the statements was made and items (statements) for the 
construction of the preliminary draft were collected. The items collected were related with various 
aspects of physical education and were expected to resemble the universe of the content of physical 
education. The aspects, which were considered important in constructing an attitude and creating a 
pool of statements. These five aspects to which items were related are as follows. 
(a) Attitude towards vocational significance of physical education. The opinion statements related 

to this aspect were supposed to reflect the inclination and readiness of the respondent to accept 
physical education as an occupation. 
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(b) Attitude towards developmental values related to physical education. 
The fundamental goal of studies and education is the overall and complete development of a 

person. This aim can be achieved through certain objectives, which are as follows;
• Physical development 
• Mental (Intellectual) development 
• Social development 
• Motor development 
• Character and moral development 

(c) Attitude towards teachers of physical education 
(d) Attitude towards instructional process in physical education

The instructional process refers to the curriculum, methodology, syllabus and duration of training 
of the subjects at their institutions.
(e) Attitude towards physical activities, game and sports

The pool of statements related to the above mentioned five aspects was created, while the 
specific purpose of assessing the attitude toward physical education of physical education faculties 
and regular education faculties was kept the center subjects of the whole philosophy. The language 
and structure of the statements were kept in strict accordance with the need of the present study.

PREPARING PRELIMINARY DRAFT OF THE TEST
115 statements were selected for the preliminary from of the attitude inventory. The statements 

were selected from all five areas. Each area mentioned above was represented by 21 statements. 
Half of the statements (52) were negatively worded. The likert technique of presenting the attitude 
statement was used in the preliminary form. Each statement was assigned a value on 5 point scale 
running from “strongly agree” to “agree”, “undecided”, “disagree” and strongly disagree. The statements 
favoring physical education were scored in sequence, 5, 4, 3, 2, 1 respectively, while for unfavorable 
or negatively worded items the scoring was reversed as 1, 2, 3, 4, 5on above mentioned response 
sequence. Sum of scores meant favorable attitude while low score represented the unfavorable. 

TRYING OUT THE PRELIMINARY DRAFT OF TEST
The try out was done in two phases. In first phase the preliminary form was then submitted to 

a body of ten scholars in the field of physical education to determine the worth of each statement 
as a measure of attitude. This panel was consisted of assistant professors, associate professors 
and professors of physical education and general education at various physical education and 
general education institutions in India. Experts were asked and requested to evaluate the worth of 
each individual item and to check the statements which were unclear, ambiguous and difficult to 
understand. The experts were asked to response behold, whether the item can be included in the 
inventory or should be deleted. An agreement of 60% of judges was adjudged necessary for the 
statement to find place in the scale. 

25 statements were dropped from the form as 70% of experts were in disagreement to retain 
these statements in the scale. 

In the second phase of try out the preliminary form of statements was administered to 100 
teachers working in different government and private college and universities in western region 
of Uttar Pradesh.  The subjects were selected randomly for this purpose. The administration of 
preliminary form was done by using personal contacts. The students were made free to not write 
their names and identity on the form. This was done in order to get an honest impression of their 
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feelings and opinion. The students were supervised by the researcher and extra precautions were 
taken to avoid the exchange of ideas and concepts among the students.  A total of 88 forms were 
found fully and duly filled and were used for item analysis. 

ITEM ANALYSIS 
Likerts method of summated ratings (internal consistency) was used to ascertain the 

unidimentionality and homogeneity of the test and establish content validity. This was done in the 
following steps:-

The students receiving the highest 25% of scores and the students receiving the lowest 25% 
of scores were used for this purpose. 22 subjects from each group were used in this computation. 

The average rating of the highest 25% of students and average rating of the lowest 25% 
students was determined.

The difference between the average rating of the highest 25% and average rating of lowest 
25% was computed by the help of Independent’s’ test.

RELIABILITY OF THE TEST
Reliability of the test was established by split-half method. To establish the reliability, the final 

form of the questionnaire was administered to the 100 Teachers of Physical Education and General 
Education. 

The attitude inventory (test) was divided into two ‘halves’ on the basis of odd and even number 
of items in serial. The coefficient of correlation found between these halves was 0.83 by person’s 
product moment correlation coefficient. 

RESPONSE MODE AND SCORING ON THE FINAL DRAFT 
The final form of this attitude inventory is in the form of consumable inventory along with 

instructions and abbreviations on the very front page. The inventory consists of 50 items. The 
subjects responded to inventory on likert continuum. For each statement a value on 5 point scale 
was assigned, running from strongly agree (SA), to agree (A), undecided (U), Disagree (D) and 
strongly disagree (SD). These abbreviations were in front of statement. The subjects responded to 
inventory by (✓) ticking on the desired option. Out of total 50 items, 22 items were negatively worded 
and showed unfavorable attitude towards the profession. For favorable and unfavorable attitude 
statements the response and scale value in presented in table 1.

Table-1: Response and Scale Values for Favorable (Positively Worded) and Unfavorable 
(Negatively Worded) Items of Attitude Inventory

S.No. Response Scale value for favorable items Scale value for unfavorable items

Strongly agree (SA) 1 5

Agree (A) 2 4

Undecided (U) 3 3

Disagree (D) 4 2

Strongly disagree (SD) 5 1
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COLLECTION OF DATA 
The data or information was obtained by administering of the questionnaire through post and 

personal meeting to physical education and general education teachers by researcher scholar.  The 
data was collected from western region government and private college of Uttar Pradesh. 

STATISTICAL TECHNIQUE 
The data was statistically analyzed by using descriptive statistics (mean and standard deviation) 

and the ‘t’ test was used to compare the attitude as regards physical education of general and 
physical education teacher from urban and rural areas.

FINDINGS
Testing basic assumption to apply T Test (Chan, Y. H., 2003) 

The Q-Q Plot compares the quantiles of a data distribution with the

quintiles of a standardized theoretical distribution from a specified family of

distributions (in this case, the normal distribution). In the above Q-Q plots, the

points are plotted along a line. The Q-Q plots also verify that the distribution is

normal.

Figure 2

Testing Normality of data by Normal curve of Attitude towards Physical

Education between urban and rural teachers

Figure 1: Testing Normality of Data by Q-Q Plots of Attitude Towards  
Physical Education Between Urban and Rural Teachers

The Q-Q Plot compares the quantiles of a data distribution with the quintiles of a standardized 
theoretical distribution from a specified family of distributions (in this case, the normal distribution). In the 
above Q-Q plots, the points are plotted along a line. The Q-Q plots also verify that the distribution is normal.
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Figure 2 shows that the data of attitude towards physical education

between physical education and general education teachers is still satisfied the

condition of normality. The assumptions of data related to independence are

fulfilled.

Table 2

Testing Normality of data by Formal test of Attitude towards Physical

Education between urban and rural teachers

Tests of Normality

Kolmogorov- Shapiro-Wilk

Figure 2: Testing Normality of Data by Normal Curve of Attitude Towards Physical 
Education Between Urban and Rural Teachers

Figure 2 shows that the data of attitude towards physical education between physical education 
and general education teachers is still satisfied the condition of normality. The assumptions of data 
related to independence are fulfilled. 

Table 2: Testing Normality of Data by Formal Test of Attitude Towards Physical Education 
Between Urban and Rural Teachers

Tests of Normality

Kolmogorov-Smirnova Shapiro-Wilk

Statistic df Sig. Statistic df Sig.

Attitude towards Physical Education .075 200 .009 .977 200 .006

a. Lilliefors Significance Correction

Two formal tests named Kolmogorov- Smirnow test and Shapiro-Wilk tests were also applied 
to conform normality of data. The significance value of 0.075 (Kolmogorov- Smirnow test) and 0.977 
(Shapiro-Wilk test) shows that the distribution is normal. It can be confident that population variances 
for each group are approximately equal and distribution is normal.

Since data fulfils basic assumptions to apply independent‘t’ test was applied to compare of 
attitude towards physical education between Urban and rural teachers.
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Table 3: Descriptive Statistics of Attitudes Towards Physical  
Education Between Urban and Rural Teachers 

Statistics

Urban Rural

Mean 200.4300 185.9800

Std. Error of Mean 1.27693 1.28464

Median 199.0000 183.0000

Mode 210.00 179.00

Std. Deviation 12.76932 12.84640

Variance 163.056 165.030

Skewness -.403 .624

Std. Error of Skewness .241 .241

Kurtosis -.268 .320

Std. Error of Kurtosis .478 .478

Range 56.00 59.00

Minimum 167.00 163.00

Maximum 223.00 222.00

Sum 20043.00 18598.00

Table -3 reveals the Descriptive statistics of attitudes towards physical education, mean and 
standard Deviation of Urban teachers (200.43±12.769) and rural teachers (185.98±12.846) respectively. 
Standard error of mean, range, kurtosis and skewness of urban and rural teachers of 1.27, 56, -0.268 
& -0.403 and 1.28, 59, 0.320 & 0.624 respectively in relation to attitude towards physical education.

To observe the difference between Urban and rural teachers in relation to attitude towards 
physical education, the independent‘t’ test was adopted and data pertaining to these have been 
presented in Table 4.

Table 4: ‘t’ value of attitude towards physical education between urban and rural teachers

t-test for Equality of Means

t df Sig. (2-tailed) Mean Difference Std. Error Difference

Attitude towards 
Physical Education 7.978 198 .000 14.45000 1.81131

*Significant at .05 level of confidence

Table 4 reveals that the calculated “t” 4.978 is higher than at 0.05 level of significance. Thus it 
may conclude that urban teachers are having higher attitude towards physical education compare 
to rural teachers. Graphical representation of mean scores of Attitude towards Physical Education 
of urban and rural teachers are presented in figure 3.
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Graphical representation of mean scores of attitude towards physical

education of Urban and rural teachers

Summary

For this study 200 teachers (100 from physical education and 100 from

general education teachers) were selected. The attitude towards physical

education was measured by self made questionnaire. The research scholar was

made questionnaire by the help of experts. The research scholar was send

questionnaire to expert, after fill the questionnaire experts also provide

suggestions regarding corrections in questionnaire.

The significance difference between physical education and general

education teachers were determined through Descriptive statistics and

independent ‘t’ test and level of significance was set at 0.05.

Conclusions

On the basis of the interpretation of data the following conclusion were

drawn from this study.

172.5

180.

187.5

195.

202.5

Urban Teachers Rural Teachers

Figure 3: Graphical representation of mean scores of attitude towards  
physical education of Urban and rural teachers

SUMMARY 
For this study 200 teachers (100 from physical education and 100 from general education 

teachers) were selected. The attitude towards physical education was measured by self made 
questionnaire. The research scholar was made questionnaire by the help of experts. The research 
scholar was send questionnaire to expert, after fill the questionnaire experts also provide suggestions 
regarding corrections in questionnaire. 

The significance difference between physical education and general education teachers were 
determined through Descriptive statistics and independent ‘t’ test and level of significance was set at 0.05.

CONCLUSIONS
On the basis of the interpretation of data the following conclusion were drawn from this study.
Significant difference was found between urban and rural teachers in relation to attitude towards 

physical education. 

RECOMMENDATION
• In the view of the above mentioned conclusion drawn, the following recommendations are made.
• Researches might be attempted with age bunch other than referenced in the investigation. 
• Similar studies might be embraced with sex other than referenced in the examination. 
• A comparable investigation might be finished with various diversions. 
• A comparable examination might be directed with more subjects on intricate and broad way. 
• A comparable examination with bigger examples might be embraced to help the discoveries of this exploration.A 

study may be conducted among other players to compare their psychological parameters.
• A study finding relationship between the psychological variables and performance variables of the players 

would be beneficial to the players and administrators.
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India has a diverse and extensive cultural heritage. To put the educational system 
in the 19th century in the ideal frame, many outstanding educators arrived with their own 
theories and educational philosophies. With his theories and philosophy of education, which 
he believed to be the efflorescence of moral and spiritual culture, Swami Vivekananda (12 
January 1863 n` 4 July 1902) was the most well-known and influential theorist, educator, 
and reformer of India. Vivekananda had foreseen the growth of many societal evils due to 
India’s defective educational system. According to Swamiji man is a composite of animality, 
humanism and divinity.Through self-effort, self-realization, and appropriate instruction, 
education should assist a student progress from an animal to a divine state. If there is one 
area where contemporary India has clearly failed, it is in the area of creating real people 
through an ideal educational system, who are the foundation of developed society.The 
present thematic paper attempts to highlight Swamiji’s ideas and philosophy of education. 
It makes an effort to evaluate the necessity and applicability of his educational theories 
and philosophies in the context of India’s twenty-first-century educational system. Finally, it 
makes an effort to justify education as a capable tool for fostering the impermanent growth 
of the country.

Keywords: Swami Vivekananda’s Ideas and Philosophy of Education, Development of 
the Nation.

AbstrAct

INTRODUCTION
India has a diverse and extensive cultural heritage. A philosophy that altered the course of 

history, Swami Vivekananda is more than just a name. He spent a lot of time considering many 
aspects of human life. His fields of interest included many more, including religion, philosophy, 
social and political structures, the educational system, the status of women, and national honour. 
His viewpoints on several topics gave the nation a fresh outlook. Education, in the words of Swami 
Vivekananda, “is the expression of the perfection already present in man,” which implies that all of 
humankind’s knowledge is internal and that external knowledge and experience gained from the 
materialistic world only serve as a conduit or source for ideas to enter our minds.Swami Vivekananda 
emphasised strongly, “Education is not the amount of information that is put into the brain and 
behaves erratically there throughout the entirety of life. We must have education that is. According 
to Swami Ranganathananda, the two key components of character efficiency and work efficiency 
are at the heart of Swamiji’s man-making instruction.
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The world has been led by Swami Vivekananda, who was born more than 150 years ago and 
passed away at a young age. He revealed the way of growth to the globe. His fields of interest 
included religion, philosophy, social and political structures, the educational system, the status of 
women, national honour, and many other things. He contends that a thorough educational system 
is the key to solving all of humanity’s issues. According to Swami Vivekananda, the cornerstone of 
a good education system should be the development of moral character, a sense of spirituality and 
unity with all people, freedom from fear, and satisfaction of materialistic wants. According to him, 
education is a tool for realising that we are all the same God in human form.

The former gives a person character strength and helps them to manage the human and 
natural environments effectively, whilst the latter gives a person remarkable job effectiveness 
and comprises of knowledge and the capacity to put that information into action with ease. 
The actual man-making education of Swami is this lovely integration of productive efficiency in 
one’s outward life with spiritual efficiency in one’s inner existence. His educational theories are 
equally persuasive, incredibly effective, and successful in transforming students into genuinely 
responsible, diligent, cooperative, peaceful, and spiritualized citizens, deserving to join not 
only an Indian society but also the emerging global community with a focus on excellence in 
all spheres of life.

CONCEPT OF EDUCATION
According to Vivekananda, “education is not measured by the amount of material that is imparted 

to the kid,” but rather by the assimilation of concepts that contribute to the development of a person’s 
character, manhood, and way of life. He was utterly dissatisfied with the established educational 
system during British control. We must be in charge of both the spiritual and secular education of 
our entire nation. It must be on national lines, and it must be through national methods as far as 
practical,” declared Vivekananda. We therefore possess all knowledge, whether it be temporal or 
eternal. The entire world’s information and abilities are inside. Whatever name we give it, the soul 
is where all of God’s power is found. Humans already possess knowledge and power; what man 
does is his discovery and manifestation of it.

According to Swami Vivekananda, the educational framework should be constructed in such 
a way that students come to understand that they possess limitless knowledge and power, and that 
education is a tool for achieving this. The external teacher only makes suggestions that motivate 
the internal teacher to dig further into the subject.

Education is “the expression of spiritual perfection already existent in man,” according to 
Swami Vivekananda. He placed a high importance on learning and development. The only function 
of the instructor is that of a facilitator or a guide. The instructor only inspires or encourages the 
pupil, assisting him in uncovering the information that is already concealed inside him. Education 
is not at all book study, rote learning, or overloading pupils’ minds with data. According to him , He 
asserts that education is more about character development, life building, making one into a man, 
and assimilation of concepts than than the quantity of knowledge one learns. He disagreed with the 
theoretical approach to schooling.

NEED AND SIGNIFICANCE OF THE STUDY
An outline of Swami Vivekananda’s educational philosophy and ideas are given in this research 

study. Swami Vivekananda’s educational philosophy will also be used in this research report to shed 
light on the historical context. In light of the current situation, it is clear how crucial Swami Vivekananda’s 
educational philosophy is to educational institutions and all decisions involving education.
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STATEMENT OF THE STUDY
“SWAMI VIVEKANANDA’S IDEAS AND PHILOSOPHY OF EDUCATION IN RESPECT OF 

DEVELOPMENT OF THE NATION”

REVIEW OF  LITERATURE
Sharma (2012): investigated Swami Vivekananda’s theories on education. The purpose of 

education is to learn about a nation and its people in order to serve them, not to get degrees. He 
thought that education should awaken people from ignorance and lead them toward knowledge. The 
saint developed his educational approach on the principles of love, peace, cooperation, equality, 
and mutual understanding. He placed emphasis on the importance of focus in learning. The role of 
the mentor is crucial to Vivekananda’s educational philosophy.

Hooda & Sarika (2014): Swami Vivekananda is of the opinion that education does not entail 
stuffing pupils’ heads with information and facts if they are not effectively assimilating it. According to 
him, education is a continuous process that fosters intellectual growth, character development, and 
other lifelong goals. stated that Swami Vivekananda believed that education did not entail stuffing 
students’ minds with of information and facts if they were unable to properly understand it. According 
to him, education is a continuous process that fosters intellectual growth, character development, 
and other lifelong goals. 

He was in favour of practicing ‘Brahmcharya’. He believed education must bring universal 
brotherhood, love and cooperation and thus form a strong nation. In order to promote industrialization, 
he also backed technical education.

Jaiswal et al (2014): studied at how Vivekananda’s philosophy fit within the curriculum for the 
subject of family and community resource management. Under it, there are two specialities. Management 
of hospitality and interior design. Both are consistent with Vivekananda’s educational goals, which 
include freedom in education, the growth of leadership, self-empowerment, self-improvement, and 
self-confidence. Additionally, education aims to promote the development of the body, mind, and 
spirit. The framework of this discipline promotes the child’s overall growth.

P, Nithiya (2012) focused on Vivekananda’s ideas on education, including his definition of 
education and its purpose. He went on to discuss new ideas such as curriculum, women’s education, 
the ways in which people learn and are taught, and other topics. According to Vivekananda, a teacher 
must have certain attributes, such as being pure in mind and speech, having a passion for learning, 
and practising “Brahmcharya.”

Singh (2014): underlined the necessity of women’s education today. Without educating women, 
Vivekananda thought, the country could not advance since men and women are complementary 
to one another.

 Hooda & Sarika (2014): explored Vivekanand’s ideas on women’s education, moral and religious 
education, and character formation. Making a nation and a man are made easier with education. As 
a result, the article confides on his widely discussed theories regarding the purposes of education.

OBJECTIVES OF THE STUDY
1. To research Swami Vivekananda’s approach to education.
2. To research the purpose(s) of education in Swami Vivekananda’s view.
3. 4. To understand the concepts of Swami Vivakananda’s educational philosophy.
4.  To determine the relevance of Vivakananda’s educational philosophy for people in general 

and the student body in particular.
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5. To identify the elements of Vivakananda’s educational philosophy that contribute to the 
development of value-education.

6. To study the relevance of Vivekananda‟s educational ideas an education at Present.

HYPOTHESES
1. Swami Vivekananda’s educational vision offers significant insights for educational planning 

and execution contemporary in India in the context of human resource development.
2. Swami Vivekananda’s  educational ideals are significantly relevant to modern Indian education.

SAMPLE
Sample here includes those books and articles which are related to educational thoughts of 

Swami Vivekananda.

TOOLS
Especially in qualitative research the study of documents play an important role, sometimes being 

the only source of information required. Personal documents like biographies and auto biographies, 
letters, diaries, books written by them are also important documents which are the primary source 
for research. Books and articles written by other authors that express their opinions on Tagore’s 
educational ideas constitute secondary sources of information. 

METHOD
The present study is comparison of Educational thoughts of Philosophers hence the research 

method adopted by the researcher is the qualitative research.

DELIMITATION OF THE STUDY
Swami Vivekananda wrote a great deal, but only his texts on education were chosen for this 

study.

METHODS AND PROCEDURE OF THE STUDY
The only basis for this investigation was theory. Analysis Swami Vivekananda’s philosophical 

viewpoints and their effects on education will be part of the research. Due to the philosophical nature 
of this work, a descriptive approach including extensive library research will be used. 

1. The works and speeches of Swami Vivekananda.
2. Books, theses, and journal papers pertaining to these philosophers will be studied.

METHODOLOGY OF THE STUDY
The researcher gathered information about Swami Vivekananda’s theory from a variety of 

books, journals, and articles authored by excellent academics. Education as secondary sources for 
the study in order to evaluate Swami Vivekananda’s biography as the only primary source of the 
data collection. The secondary data used in this paper’s research came from a variety of books, 
research papers, reports, journals, and other sources.The study was based on historical work. During 
the course of the investigation, a huge number of books, reviews, articles, and monographs were 
consulted. Data analysis only employed quantitative methods. 
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Study boundaries: The scope of Swami Vevakananda’s educational philosophy is very broad. 
However, due to time constraints, the current study is limited on Vivekananda’s concepts, philosophies, 
and methods of education solely.

EDUCATIONAL PHILOSOPHY OF SWAMI VIVEKANANDA 
The aim of Swami Vivekananda’s life was to serve humanity through social service mass education, 

religious revival, and social awakening through education, according to Pandit Jawaharlal Nehru. 

AIMS OF EDUCATION 
The goal of all training should be the creation of human beings, as per Swami Vivekananda. 

Education should support a person’s whole development. The statement that “Blessed are the 
men and women whose thoughts are focused on the acquisition of knowledge, who have pleasant 
and pleasing dispositions, who cultivate honesty and other similar attributes, who are engaged in 
selfless activity as directed by the Vedas” is also accurate. Swami Vivekananda promoted various 
educational goals, including the following:

1. Moral character building through education: A person should build a strong moral character 
through education. It shouldn’t just involve dumping all kinds of pretended knowledge into 
the learner’s head. It is connected to all of life’s beauty. It produces puris of thinking, work, 
and acts.

2. Education for Self- Realization : An individual should be assisted in realising himself or 
herself through education. Life’s hallmarks are liberation, salvation, and freedom. The 
aforementioned aspirations of life should be attained with the aid of education.  

3. Education for Self - Reliance : The most crucial thing for any person on earth is independence. 
Self-reliant people discover ecstasy inside themselves in all places and via all means. A 
person should become independent through education. 

4. Education for Promoting Universal Brotherhood : For peace, wealth, and personal advancement, 
universal brotherhood is crucial. The promotion of global brotherhood should benefit from 
education. Vivekananda stated that we should progressively arrive at the concept of universal 
brotherhood by tearing down the barriers that create inequity and division via education.

 5. Education for Physical Development : The society needs physically robust individuals, and 
Brahamcharya aids in developing such qualities. A person’s physical growth should benefit 
from education. 

6. Education for Religious Development: “The religion of everyone on this planet should be 
humanity and your dedication to it.” Education that fosters these emotions in students is 
valuable.

VIVEKANAND IDEAS/PHILOSOPHY ABOUT EDUCATIONAL CONCEPTS
Analysis and Study Findings: Vivekananda’s Educational Ideas and Concepts A proponent of 

vedantist education, Swami Vivekananda. He views learning as the process of discovering one’s inner 
self. It comes naturally and is uplifting. He placed a strong emphasis on education-based integrated 
personality development. Education is a representation of the fact that man is already perfect. Secular 
or esoteric, all information is contained in the human mind. Man is born with knowledge; it cannot 
be acquired from outside sources. Education, in Vivekananda’s view, is the process of discovering 
one’s inner self. It does not provide information in a fake way. It develops inside. According to 
Vivekananda, the best education is the one that equips a person to fight for their very existence. A 
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degree is not education, after all. A person’s character, mental capacity, intelligence, and ability to 
develop self-confidence and self-reliance are all factors that should be considered while evaluating 
their education. Vivekananda saw education as a necessary component of human life. He provides 
a very realistic vision of education along these lines as a result. We want education that fosters 
character, increases mental toughness, broadens the mind, and equips students to stand on their 
own two feet. The betterment of the general population is a new facet of education. The finest type 
of government is one that emphasises freedom, which cannot be separated from responsibility, 
philosophy, law, and other social considerations.

 CURRICULUM 
What type of curriculum is appropriate for the students becomes clear from the following words 

given by Swami Vivekananda : “ My idea of   education is personal contact with the teacher - gurugraha 
- vasa  . Without the personal life of teacher, there could be no education. The curriculum for the 
students should reflect the teacher’s home and whatever is prevalent there.Swami Vivekanada 
did not prescribe any specific type of curriculum. But there is no question that Swami ji desired the 
whole development of each person. This covered the people’ moral, physical, and spiritual growth. 
He supported the study of religion, philosophy, theology, and vedanta. Second, he desired technical, 
scientific, and engineering courses. Thirdly, he wanted games, sports, and physical activity to be 
an essential component of the curriculum. Above all, he emphasised how important it was for the 
curriculum to address the wants and requirements of the broader public. 

METHODS OF TEACHING 
Swami Vivekananda believed in the inner knowledge of the student According to him pouring in 

from outside in the individual was no education .  Everything is within the individual and that comes 
out to the individual by the method of concentration.  He was in favor of practical methods and not 
the theoretical methods.  His belief was that the learner should have all reverence for the teacher.  
His faith or shardha in the teacher will make him learn anything and every thing well . Swami ji 
suggested the following methods: 
(a) Self - Study : The facilitator should be the teacher. He need to assist in setting up a setting that 

encourages independent study on the part of the pupil. In this case, the teacher’s actual example 
will also work.

(b) Concentration: Concentration and meditation go hand in hand rather well. Everyone should 
receive focus training. Of certainly, Brahmacharya is a factor in focus. Exercises that improve 
focus can help the learner study more and more.

(c) Discussion Method: Swami ji promoted the use of discussion-based instruction. The debate should 
be open to all pupils, according to the teacher.

The teacher and the students should have open and honest discussions on the various study 
topics. That will help Poibuaithe’s educational objectives. Swami ji was in favour of practical approaches 
that enable people to learn things in an engaging manner and with their own initiative, as can be 
seen in An. There, the teacher only offered them advice.

ROLE OF THE TEACHER 
The teacher acts as a companion, guide, and philosopher for the students. He instils all positive 

traits in the children by setting a good example. The teacher’s private life is far more significant than 
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his level of expertise. A good teacher must be selfless in order to succeed. The instructor need to 
be committed and of high character. Swami ji desired that the educator comprehend religion and 
provide the populace with secular education. Self-education was favoured by Swami Vivekananda. 
He asserted that each person served as his own teacher. In this regard, Swami Ji’s remarks merit 
citation. He asserts that the youngster is exactly like the plant. Both plants and children grow and 
develop in accordance with their innate characteristics. In order for students to learn to apply their 
own intelligence to the right use of their hands, legs, ears, and eyes, external teachers must assist 
them.

WOMEN EDUCATION 
Special focus was placed on women’s education by Swami Vivekananda. The development 

of a country solely rests on the education of women. He argued strongly that if women are not 
educated, they will live in misery with little chance of improvement for their family or their nation.
They must initially be raised for this reason. He advocated for men and women having equal 
rights. He correctly stated, The way a country treats its women is the finest barometer of its 
advancement. Swami ji was disappointed to see the poor plight of the women in India . It was 
rather shocking for him to know that man had not given them  equal rights. He pleaded the case 
of women for their uplift. He asked the women to draw inspiration and learn lessons from the 
great women of ancient India i.e. Rani of Jhansi, Meera, Savitrai etc. His strong belief was that 
uplift of women alone could  Therefore, he suggested that more and more schools be set up for 
educating the women. 

ANALYSIS AND INTERPRETATION 
According to Vivekananda, men have already attained perfection through education. He thought 

it to be really unfortunate that the current educational system did not teach self-confidence and self-
esteem, nor did it enable a person to stand on his own two feet. Vivekananda believed that education 
should be human-made, life-giving, and character-building rather than simply being a repository of 
facts. He viewed education as the marriage of great ideas. It is disheartening because there is a limit 
to how much information we can retain in our brains via education. We must construct life, produce 
individuals, and have a confluence of ideas.

 If you combine these five concepts to make them your life and character, you have more 
education than any person who has found the whole library by heart. The education that young boys 
and girls receive, according to Swami Vivekananda, is exceedingly detrimental. Swami Vivekananda, 
in his opinion, believed that only children should receive a good education because adults do not 
acquire confidence or self-respect from these teachings.

He spoke to the boy Get involved in encouraging education among the populace. Make it clear 
to them that you are our brother and an essential member of our body; we love you and will never 
harbour animosity toward you.Due to the fact that there is no gender, caste, or sexual distinction in 
the soul (soul), Swami Vivekananda advised against gender discrimination as being wholly incorrect. 
He said that people should not consider that there are only males and women.According to Swami 
Vivekananda, the best indicator of a country’s development is the fact that it is impossible for India to 
reclaim its lost respect and honour unless it treats its women well and works to better their lot. Since 
a bird cannot fly with just one wing, Vivekananda compared man and woman to two wings of a bird. 

Vivekananda observed that although women have more independence in a developed nation 
like America, men still drop their heads, offer a woman a chair, and then exclaim, “Oh, how beautiful 
your eyes are,” in the next breath. 
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IMPORTANCE OF VIVEKANANDA’S EDUCATIONAL THOUGHT IN 
PRESENTS DAY’S EDUCATION

Students need to be able to relate well to individuals of different nationalities, races, and religions 
because technology is transforming the globe into a global village. It is more important than ever to 
gain a nuanced grasp of Swami Vivekananda’s ideas on how to live harmoniously with others and 
in universal brotherhood. Given that they are tasked with educating the next generation, it is crucial 
that teachers and aspiring teachers are well-versed in his principles.

Are I teaching my kids how to learn? is a question that every educator and teacher should 
be asking themselves as they go about their daily duties. What abilities am I teaching my students 
that will enable them to adjust to novel circumstances? What chances do I give my students to 
successfully interact with others?

What advice am I giving my pupils to help them make informed decisions after thoughtful 
consideration? The idea of education presented by Swami Vivekananda appears more important 
than ever at this point. Our society will undoubtedly be strengthened if we help our students learn 
right values.

So worth In our contemporary society, education is crucial because of how wretched our 
lives have become. Although there is a lot more education available, the quality has declined. The 
educational philosophy of Vivekananda, which is founded on Vedanta, is still highly relevant today. 
He is the first Hindu monk to have realised that if people put Vedanta into practise, society may 
change. Vedanta was changed in practise by Vivekananda. In order for even the average individual 
to understand and relate to Vedanta’s words in daily life, he simplified Vedanta.

He holds that a person is a combination of their animality, humanity, and divinity. Through 
self-effort, self-realization, and appropriate instruction, education should assist a student progress 
from an animal to a divine state. If there is one area where contemporary India has clearly failed, it 
is in the area of creating real people through an ideal educational system, who are the foundation 
of developed society. We are in the twenty-first century right now. This is an era of creativity and 
invention.

Therefore, he advocated that education should try to alter the human mind rather than simply 
cramm knowledge into the brain. He believed that the fundamental purpose of education was to 
advance the nation, not a person’s profession. He is no longer with us, yet his memory will go on forever 
in this universe. His missions and his preaching are will continue inspiring the coming generations.

He said that one of the finest methods to achieve this goal is through the school curriculum, 
which will help us to raise up our pupils to be moral individuals. Because he believes that a value-
based education curriculum may instil moral ideals in our pupils. Some significant moral principles 
Vivekananda recommended should be taught in schools.

CONCLUSION
The exposition and examination of Vivekananda’s voluminous ideas on education highlight 

their constructive, usable, and all-encompassing nature. He was a genuine prophet of humanity 
who advocated for the resolution of human differences and conflicts as well as the creation of global 
brotherhood. He says sympathetically that as people are what make up society, education must 
be accessible to everybody, regardless of income level.  Vivekananda was, undoubtedly, a great 
educational who showed the right path of education to the people.  Education was nothing like pouring 
in or filling up the learner’s mind .  Great educationalist›s viewpoint was that every thing was already 
in the man.  By concentration , one individual could realize all that knowledge already present in 
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him .  He was a humanist in the real sense of the word and he propagated free and compulsory 
education for the masses .  He was a great missionary who made efforts so that the society might 
become ideal in every way. 

He lays the foundation for education on the rock-solid foundation of our own philosophy and 
culture and demonstrates the greatest solutions for today’s social and spiritual upliftment of humanity, 
regardless of caste, creed, nationality, or period. He acknowledges the worth and diversity of all 
people. Now, if we are to live in the 21st century and look forward to the future, we have to seriously 
think about and accept cordially Vivakananda‟s ideas and ideals of education.
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*'kks/kkFkhZ LukÙkdksÙkj] fgUnh foHkkx] Hkw- uk- ea- fo- fo- ykywuxj] e/ksiqjk fcgkjA

Lkedkyhu Hkkjr ,d ifjpk;kRed Lo:i

vukst ikloku* 

yksdrkaf=d psruk ds vUrxZr egku dgkfudkjksa] dFkkdkjksa] ys[kdks] fo)kuks dk vge ifjpk;red] 

lajpukRed 'kks/k] fparu dk ?kksrd gS] Hkkjr ,sls v[k.rk esa Hkh ,drk dk ifjpk;d gS]

vrhr dky esa Hkkjr dks lksus dh fpfM+;k dgk tkrk FkkA bls LoxZ :ih Hkkjr Hkh dgk tkrk gSA 

bl ns'k dks bl uke ls [;kfr D;ksa feyh] blds dqN dkj.k vo'; gksaxsA vR;Ur xgjkbZ ls fopkj djus 

ij mu fo'ks"krkvksa dk irk pyk] ftuls bl ns'k dks bl uke ls [;kfr feyhA

ledkyhu fgUnh dgkfu;ksa esa yksdrkaf=d psruk ds ys[kd] dFkkdkj] dgkuhdkj] miU;kldkj dks 

vUrjkZ"Vªh; lsfeukjksa vkSj dkaÝsUlksa esa 1976 ls vc rd ntZuksa ns'kksa esa vius 'kks/k dk;ksZ dks izLrqr djus ds 

lkFk Hkze.k djus ,oa ogka dh tyok;q] /keZ] lkekftd xBu] ,sfrgkfld LFkuksa] lHk;rk dsUnzksa] lkekftd 

rkus&ckus vkfn dks cgqr utnhd ls v/;;u djus ds volj izkIr gksrs jgs gSaA bu ns'kksa dk utnhd ls 

v/;;u djus ds Ik'pkr~ Hkkjr dh fo'ks"krkvksa ij fparu djus yxkA tks dqN izkIr fd;k] mUgsa fuEufyf[kr 

'kh"kZdksa ds v/khu izLrqr djus dh vlQy ps"Bk dh xbZ gS&

tkfr lewg (Racial Groups)

fo'o esa iwjs euq"; leqnk; dks mudh [kksiM+h] Ropk ds jax] eq[kkSVs vkSj 'kkjhfjd cukoV vkfn 

fofHkUurkvksa ds vk/kkj ij 5 tkfr lewg (Racial Groups) esa ck¡Vk x;k gS%

(1) Mediterranean  (2) Australoid

(3) ProtoAustraloid  (4) Mongoloid

(5) Negroid

lk/kkj.kr% fdlh ns'k ds ekSfyd fuoklh ,d gh tkfr lewg ds gksrs gSa] dgha dkys&dgha xksjs 'osr] 

dgha xksjs yky] dgha xksjs ihys vkSj dgha ';keys] ijUrq Hkkjr gh fo'o dk ,dek=k ns'k gS] tgka ik¡pksa jax 

vkSj <k¡ps ds euq";ksa dh tkfr;k¡ vkckn gSaA Hkkjr ds fofHkUu tyok;q ,oa HkkSxksfyd cukoV ds QyLo:Ik 

fofHkUu 'kkjhfjd cukoV vkSj ekufld Lrj ds yksx fofHkUu  bykdksa esa thou O;rhr djrs gSaaaA nwljs ns'kksa 

esa ;g fofp=rk vkSj jax&fcjaxkiu ugha ik;k tkrk gSA Hkkjr ds fofHkUu izns'k ds fuokfl;ksa dks muds jax] 

tkfr] 'kkjhfjd xBu vkSj ekufld jpuk dk v/;;u djsa] rks ;g opu fl) izrhr gksxkA

Hkkjr dk LFkkiu (Location)

i`Foh ij Hkkjr 8Œ mÙkj ls 36-5Œ ls 98Œ iwohZ ns'kkUrj ds chp fLFkr gSA ddZ js[kk (Tropic of 

Cancer) vFkok 23-5Œ mÙkj v{kka'k Hkkjr ds chpksa chp bykgkckn ds fudV ls xqtjrk gSA mÙkjh Hkkjr 
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dk eSnku xfeZ;ksa esa xeZ&vknzZ vkSj tkM+s esa 'khry&'kq"d jgrk gSA nf{k.kh iBkjh bykdk vR;Ur xeZ 

jgrk gSA 

fo"oh; tyok;q vkSj _rq (Global climatic conditions  & seasons)

xehZ] BaMd vkSj ifjfer _rq dks /;ku esa j[ksa] rks fo'o ds dqN ns'k ,sls gSa] tgk¡ lkyksa Hkj xehZ 

gh iM+rh gSA dgha lkyks Hkj cQZ terh jgrh gS] rks dgha dk ekSle iwjs o"kZ ifjfer gh jgrk gSA fo'o 

ds ekufp= ij mÙkjh /kzqo ds bykds mÙkjh fge egklkxj (Artic Ocean) vkSj nf{k.kh /kzqo ds bykds nf{k.kh 

fge egklkxj (Antarctic Ocean) esa iwjs o"kZ rkieku 00 ds uhps gh jgrk gSA v{kka'k 600 ls 900 mÙkj vkSj 

600 ls 900 nf{k.k ;gh fLFkfr jgrh gSA mÙkjh :l] mÙkjh lkbcsfj;k] xzhuyS.M] mÙkjh dukMk] vkykLdk 

ds bykds vR;Ur BaMs jgrs gSa vkSj o"kkZ uke ek= gh gksrh gSA

nwljh vksj] fo"kqor~ js[kk (Equator) 150 mÙkj vkSj 150 nf{k.k v{kka'k ds chp ds bykds vFkkZr~ dkaxks] 

eyk;k] Hkkjr ds iwohZ }hi lewg] csUtqosyk] xhvkuk] nf{k.kh czkthy] nf{k.kh&if'peh lwMku] dhfu;k] jksMsf'k;k] 

flaxkiqj] eqek=k] cksjfu;ks] U;qfxuh vkfn LFkkuksa esa vR;Ur vf/kd xehZ iM+rh gS vkSj lky Hkj izR;sd fnol 

o"kkZ gksrh gSA Hkkjr fo"kqor~ js[kk ls 80 mÙkjh v{kka'k ls mÙkj dh vksj fLFkr gSA ;gka dksphu ds bykds esaa 

fo"kqor~ js[kkbZ tyok;q ikbZ tkrh gS vkSj lkyHkj izR;sd fnu o"kkZ gksrh gS] tcfd nwljs ,sls bykds Hkh gSa 

tgk¡ uke ek= o"kkZ gksrh gSA nwljh vksj ,sls bykds Hkh gSa] tgk¡ o"kZ ds 12 ekl cQZ dh 'osr pknj QSyh 

jgrh gSA fQj] _rqvksa ds Qsj&cny ls mUgsa Extreme vkSj Moderate Hkh cukrh jgrh gSA

blh izdkj fo'o ds e:Hkwfe {ks=ksa esa xfe;ksa esa cgqr xehZ vkSj tkM+s esa vR;Ur BaMd gqvk djrh gSA 

fo'o ds jsfxLrkuh bykds ;s gSa&

vÝhdk dk lgkjk] nf{k.k if'peh vkLVªsfy;k ds jsfxLrku] vjc vkSj bZjku dk cM+k HkkxA blh izdkj] 

Hkkjr esa jktLFkku dh e:Hkwfe esa Hkh oSlh gh tyok;q gSA

Hkkjr esa ekulwuh {ks=] e:LFkyh; Hkw&Hkkx ,oa fo"kqor~ js[kk ds fudV okys bykds rhuksa {ks=k ekStwn 

gSaA blh ds vuq:Ik bu rhuksa {ks=ksa esa ouLifr ,oa isM+&ikS/ks vkSj tho&tUrq dh mRifÙk] o`f) vkSj iks"k.k 

gqvk djrs gSaa fo'o ds fdlh ,d ns'k esa bu rhuksa izdkj dh tyok;q ugha ikbZ tkrh gS] tSlk fd Hkkjr 

esa gSA vFkkZr~ tyok;q dh ;g jaxkjaxh dsoy gekjs ns'k Hkkjr dks gh izkIr gSA

Leqnzh rVorhZ {ks=] ufn;ka] >hys] igkM+ iBkj vksj e:Hkwfe ds lkFk&lkFk vf/kd mitkÅ lery 

eSnkuh bykds] lHkh ,d lkFk fdlh ,d ns'k esa miyC/k ugha gSA izd`fr dk ;g vuks[kk migkj dsoy 

Hkkjr dks gh izfrikfnr gSA Hkkjr ds xeZ LFkkuksa esa bykgkckn] pUnziqj] xaxkiqj] /ksyiqj] pks: vkSj 

chdkusj gSa] tgk¡ ebZ ,oa twu ekl es 420 ls 480 rd rkieku jgrk gS] rks nwljh vksj] blh ebZ vkSj 

twu esa pq'kwy] Mkjcqd] fj;wd ,sls LFkku Hkh gSa] tgk¡ &60 ls &1 30 rd rkieku fxjk jgrk gSA BaMs 

bykdksa esa mÙkjk[k.M dk mÙkjh Hkkx] fgekpy izns'k] d'ehj] yík[k vkSj HkwVku gSa] rks xeZ bykdksa esa 

jktLFkku] e/; izns'k] vka/kz izns'k] rfeyukMq vkfn gSa vksj buds vfrfjDr cgqr lkjs bykds e/; Js.kh 

rkieku okys gSaA bu rhuksa izdkj ds tyok;q okys {ks= fdlh ,d ns'k esa 'kk;n gh ik;s tkrs gksaA izd`fr 
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dk ;g ojnku vksj mnkj'khyrk gS fd Hkkjr dks rhuksa izdkj ds tyok;q ls lq'kksfHkr fd;k gSA fo'o 

esa ;g Js"Brk dsoy Hkkjr dk HkkX; gSA

_rq iou (Monsoon)

Hkkjr esa tho&tUrq vkSj isM+ ikS/kksa dk thou o"kkZdkfyd iou ij vk/kkfjr gSA ;g iou xzh"e 

_rq vFkkZr~ ebZ ls vDVwcj rd leqnz ds Åij ls LFky dh vksj ,oa tkM+s esa vFkkZr~ uoEcj ls vizSy 

rd LFky ds Åij ls leqnz dh vksj pyrs gSaA ;g iou Hkkjr ds vykok cekZ] ikfdLrku] caxykns'k] 

tkiku] iwohZ vÝhdk] mÙkjh vkLVªsfy;k] mÙkjh vesfjdk ds mÙkjh Hkkx vkSj nf{k.kh vesfjdk ds mÙkjh Hkkx 

vksj nf{k.kh vesfjdk ds mÙkjh bykdksa esa pyrh gSA ekSulwuh gok,¡ bu ns’kksa ds vykos fdlh ns'k esa ugha pyrh gSaA

o"kkZ (Rain)

fo'o Lrj ij vf/kd o"kkZ okys ns'kksa esa cekZ] cakxykns'k] tkiku] iwohZ phu] baMksusf'k;k] if'peh ;wjksi] 

if'peh dukMk] bSLV bUMht ds }hi lewg vkSj cgqr de o"kkZ okys okys ns'kksa esa bjku] nf{k.kh dSfyQksfuZ;k] 

vjc vksj iwohZ /kzqoh; iz[k.M gSaA tcfd] Hkkjr esa cgqr T;knk o"kkZ okys bykds Hkh gSa vksj U;wure o"kkZ okys 

bykds HkhA vxj ,d vksj if'peh caxky] vle] mM+hlk] fcgkj] mÙkjk[k.M vkSj if'peh rVorhZ {ks=ksa esa 

vf/kd o"kkZ gksrh gS rks nwljh vksj jktLFkku] d'ehj ds mÙkjh iwohZ {ks=] iatkc ds nf{k.kh {ks= ,oa MsDdku 

ds bykdksa esa of"kZd o"kkZ dk vkSlr cgqr gh de gSA

tyk"k; (Water Reservoir)

tyk'k; ds lHkh lzksr] vFkkZr~ ufn;ka] >hys] iks[kjsa] ugj vkfn lHkh Hkkjr esa Ik;kZIr gSaA buds vfrfjDr 

bldk viuk leqnz fgUn egklkxj (Indian Ocean) vkSj caxky dh [kkM+h (Bay of Bengal) gSA bldh viuh 

cUnjxkgsa vksj vius dbZ }hi Hkh gSaA nwljh vksj] dgha e:Hkwfe] dgha nyny vksj dgha lkyHkj vknzZ Hkwfe 

[k.MA ;g izfrdwyrk dsoy Hkkjr esa fo|eku gSA

tho&tUrq] isM+&ikS/ks ,oa [kfut (Fauna & Flora and Mineals)

fofHkUu tyok;q] feV~Vh ds i`Fkd~ izdkj] o"kkZ ds vUrj vkfn dkj.kksa ls fo'o esa iSnk gksus okys yxHkx 

lkjs isM+&ikS/ks Hkkjr ds fofHkUu Hkkx esa mxrs gSaA

fgeky; ioZr ds Å¡ps Hkkx ij lnSo cQZ teh jgrh gSA ogka ds lnkcgkj taxyksa esa vufxur vkSj 

fo'o dh vR;Ur nqyZHk tM+h&cwfV;ka ikbZ tkrh gSaA nwljs bykdksa esa ekulwuh taxy vkSj fofHkUu izdkj ds 

vukt dh mit gksrh gS vksj e:Hkwfe iz[k.Mks esa] tgka 400 ls de o"kkZ gksrh gS] dk¡Vsnkj >kfM+;ka mxrh 

gSa] tcfd leqnz ds rVorhZ bykdksa esa ?kus taxy ik;s tkrs gSaA

xaxk] czãiq=k dk yEck&pkSM+k eSnku vkSj flU/kq ?kkVh dk eSnku Hkkjr ds mÙkj esa if'pe ls iwoZ rd 

QSyk gqvk gSA mitkÅ feV~Vh okyk ;g fo'kky {ks=k [ksrhckjh ds fy;s mR;Ur equkflc Hkw&[k.M gSA blh 
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izdkj nf{k.k Hkkjr ds if'peh vkSj iwohZ rVorhZ eSnku Hkh cgqr mitkÅ gSaA Hkkjr esa dkyh] yky] ihyh 

vkSj iFkjhyh] gj izdkj dh feV~Vh miyC/k gS vkSj gj izdkj dh tyok;q HkhA feV~Vh dh bruh fdLesa vkSj 

tyok;q dh bruh jaxkjax ,oa lq[kn fofHkUurk fo'o ds fdlh ,d ns'k esa miyC/k ugha gSA blhfy;s ;gka 

vusdkusd izdkj dh iSnkokjsa gksrh gSaA

fo'o ds fofHkUu ns'kksa esa ftrus izdkj ds vukt vkSj Qy&Qwy iSnk gksrs gSa] os lkjs ds lkjs Hkkjr esa 

Hkh gksrs gSaA fcYd] dslj fo'o ds ,d nks ns'kksa ds vykok dsoy d'ehj esa vkSj dktw dh [ksrh rks Hkkjr 

ds dukZVd izns'k esa gh gksrh gSA dbZ iSnkokj ,oa o`{k rks ,sls gSa tks dsoy Hkkjr esa gh ik;s tkrs gSaA tSls 

Qyksa ds jktk vke ds ckjs eas dgk tkrk gS fd 327BC esa vke ds o`{k Hkkjr esa gh [kkst fudkys x;s FksA 

blh izdkj e[kkuk ,d ,slk lw[kk Qy gS] tks Hkkjr esa vkSj dsoy fcgkj izns'k ds mÙkj e/; Hkkx ls ysdj 

iwohZ Hkkx esa gh rkykcksa eas mitk;s tkrs gSaA fcgkj ds njHkaxk] e/kqcuh] lgjlk] leLrhiqj] e/ksiqjk vkSj 

lhekapy izns'k esa gh eq[;r% e[kkuk dh [ksrh gksrh gSA rhljk vuwBk o`{k uhe dk isM+ gS] tks ek= Hkkjr esa 

gh mxrk gS vkSj pkSFkk iku dh yrsa gSa] tks iwjs fo'o esa dsoy Hkkjr ,oa eysf'k;k eas gh mxrh vkSj QSyrh 

gSaA buds vfrfjDr pUnu ds o`{k Hkh nqfu;k ds ekulwuh {ks=ksa esa gh gksrs gSA

blh izdkj] if{k;ksa ds ftrus izdkj fo'o ds fofHkUu {ks=kksaa esa ik;s tkrs gSa] dqN dks NksM+dj lHkh 

if{k;ksa ds vkf'k;kus Hkkjr esa miyC/k gSaA brus vusdkusd izdkj ds i{kh fo'o ds fdlh ,d ns'k esa ugh 

ik;s tkrs gSaA fo'orh; vksj ekulwuh {ks=ksa esa gkFkh ik;s tkrs gSa] Hkkjr esa izpqj ek=k esa gkFkh thou O;rhr 

djrs gSaA ;gh gky xeZ elkyksa dk gS] tks fo"kqorh; {ks=k tuftckj vkSj Hkkjr esa gh miyC/k gSaA

[kfut dh ckr djsa rks os lHkh [kfut tks fo'o ds vyx&vyx ns'kksa esa izkIr gSa] /ku dh mu lHkh fdLeksa 

ls Hkkjr ekykeky gSA

lokfj;k¡ (Conveyance Transportation)

vkokxeu vkSj cks> <ksus ds fy;s fo'o esa vyx&vyx fof/k;ksa vkSj lk/kuksa dk iz;ksx gksrk gSA Hkkjr 

gh ,slk ns'k gS tgka /kjrh] ty ,oa ok;q] rhuksa midj.kksa dk iz;ksx vkokxeu vkSj cks> <ksus esa gksrk gS 

vkSj lM+d] jsy] ok;q;ku] leqnzh tgkt vkSj ukSdk ds vfrfjDr ?kksM+sa] [kPpj] gkFkh] xFks] ÅaV] cSy vkSj 

HkSal vkfn lk/kuksa ds iz;ksx gksrs gSaA brus izdkj dh lokfj;ka vkSj lkeku <ksus ds brus fofHkUu lk/ku fo'o 

ds fdlh ,d ns'k esa dnkfi izkIr ugha gSaA

fons'ksa esa Hkkjr ds yksx (Indian Diaspora in foreign iands)

fo'o ds yxHkx lHkh ns'kksa esa Hkkjr ds yksx ukSdjh] O;kikj] [ksrhckjh vkfn flyflys esa vkckn gSa 

vkSj viuh igpku dh lqj{kk Hkh djrs gSaA cfYd] dbZ ns'kksa eas rks jktuhfr esa Hkh lfØ; gSa] tSlss&ekWjh'kl 

vkfn esaA mUufr izkIr ns'k baXyS.M dh jktuhfr esa Hkkjrokfl;ksa us viuk LFkku cuk;k gqvk gS vkSj vesfjdh 

jktuhfr esa Hkh Hkkjrh; ewy ds yksx viuk lekos'k c<+k jgs gSaA ;g Hkkjrh; yksxksa dh uk;dRo {kerk 

dks n'kkZrs gSaA
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fo'o Lrjh; uxj (World class cities)

fo'o esa ,sls cgqr de ns'k gSa] tgk¡ ,d ;k ,d ls vf/kd uxj fo'o Lrj ds gksa] tcfd Hkkjr ds 

pkj uxj nsgyh] eqEcbZ] dksydkrk vkSj psUubZ fo'o esa mPp Lrjh; 'kgj ekus tkrs gSaA

tula[;k ,oa {ks=kQy (Population & Area)

gekjs ns'k dh tula[;k 139 djksM+ ls Hkh vf/kd gSA phu ds vfrfjDr nqfu;k dk dksbZ ns'k gekjh 

tu'kfDr dh cjkcjh ugha dj ldrkA fgekpy izns'k] jktLFkku vkSj dk'ehj esa tula[;k de gS] rks 

nwljh vksj ia- caxky] fcgkj] m- izns'k vkSj rfeyukMq ?kuh vkcknh okys izns'k gSaA tula[;k esa ge Js"B 

gSa] rks {ks=Qy esa Hkh dsoy :l vkSj phu gh Hkkjr ls cM+k ns'k gSA

/keZ ,oa J)k (Religion & faith)

fo'o esa lSdM+ksa /keksZa ds vuq;k;h ik;s tkrs gSaA dqN izeq[k /keZ gSa& blkbZ] ;gwnh] bLyke] fgUnw] ckS)] 

tSu] ikjlh ,oa fl[k iaFkhA bueas ckS) vkSj tSu /keksaZ dh tUeHkwfe Hkkjr esa gh fcgkj izns'k gS] fQj fl[k 

iaFkh Hkh Hkkjr esa mRiUu gksdj iwjs fo'o esa QSys gSaA

lk/kkj.kr% fdlh ,d ns'k esa ,d ;k nks /keksZa ds ekuus okys yksx clrs gSa] ijUrq gekjs ns'k dh ;g 

fo'ks"krk gS fd ;gka fo'o esa izpfyr lHkh /keksaZ ds J)kyq ekStwn gSaA vFkkZr~ vxj ,d vksj gekjs ns'k esa 

fo'o esa ikapksa tkfr ds yksx fuokl djrs gSa] rks nwljh vksj vufxur /keksZa ds J)kyqvksa dk ,d vfr 

lqUnj xqynLrk Hkh ;gk¡ ekStwn gSA tkfr lewg vkSj /keksZa dh jaxkjaxh mifLFkfr fofo/krk esa ,drk (Unity 

in Diversity) dh vuks[kh felky gSA

Hkk"kk,¡ ,oa fyfi (Multilingualism & Scripts)

Hkkjr ds lafo/kku eas Hkkjr dh dsoy 23 Hkk"kkvksa vkSj fyfi;ksa dks ekU;rk nh xbZ gS] tcfd iwjs ns'k esa 

300 ls vf/kd Hkk"kk,¡ cksyh vkSj fy[kh&i<+h tkrh gSaA nwljh vksj] cksfy;ksa (dialects) dh fxurh dk vuqeku 

yxkuk dfBu gSA burh la[;k gtkj ls Hkh vf/kd gks ldrh gSA ;gh gky fyfi dk Hkh gSA vuqlwfpr 16 

fyfi;ksa ds vfrfjDr lSadM+ks fyfi;ksa dk iz;ksx iwjs ns'k esa gksrk gSA lk/kkj.kr% ,d ns'k esa ,d ;k nks Hkk"kkvksa 

dk iz;ksx gksrk gS] tcfd Hkkjr lSdM+ksa Hkk"kkvksa vkSj gtkjksa cksfy;ksa ,oa fyfi;ksa dk ,d vueksy vtk;c?kj gSA

jgu&lgu (Living Style)

tyok;q esa fofHkUurk ds dkj.k Hkkjr ds fHkUu bykdsa ds oL=] [kku&iku] jgu&lgu vkSj vko';drk,¡ 

fHkUu gSaA oL=] O;ogkj ,oa LoHkko] thou 'kSyh] jhfr&fjokt] ckã vkpj.k ds lkFk /keZ&fo'okl dk bruk 

vUrj nqfu;k ds fdlh ns'k esa u feysxkA KkrO; gS fd [kku&iku esa elkys vFkkZr~ /kfu;k] gYnh] esFkh] 

thjk] ykSax] bykbph] rstikr vkfn elkys dsoy Hkkjr esa gh iz;qDr gSaA ;wjksih ,oa vesfjdkbZ ns'k budk 

iz;ksx u ds cjkcj djrs gSaA



46  vukst ikloku 

R;ksgkj&t'u (Festivities & Celebrations)

Hkkjro"kZ fo'o esa ^R;ksgkjksa dk ns'k^ uke ls fo[;kr gSA jk"Vªh; vuq"Bku dks NksM+dj /kkfeZd R;ksgkjksa 

dh ckr djsa rks fgUnw er ds vfrfjDr izR;sd /keZ esa rhu&pkj mRlo gh izpfyr gSa] lukru /keZ esa budh 

fxurh dbZ ntZuksa rd igqap tkrh gSA ns'kh; Lrj ij rks dsoy fnokyh vkSj gksyh dk gh izpyu gS] ysfdu 

{ks=h; mRloksa dh fxurh cgqr vf/kd gSA lukru /keZ esa ozr dh ckr djsa] rks efgyk,¡ rhu izdkj ds ozr 

djrh gSA ,d og ftlesa efgyk,¡ vius HkkbZ dh dykbZ ij jk[kh cka/krh gSa] bls j{kkca/ku dgk tkrk gSA 

nwljk ozr rht dgykrk gS] ftlesa fL=;ka vius ifr;ksa ds fy;s miokl djrh gSaA mÙkj izns'k esa rht dks 

djokpkSFk dgk tkrk gSA rhljs izdkj dk ozr og gS] tks ekrk,¡ viuh larkuksa ds fy;s djrh gSa] ftls 

ftfr;k dgk tkrk gSA fcgkj esa eq[;r% izpfyr NB R;ksgkj esa yksx yxHkx 36 ?kaVksa dk miokl djrs gSaA

'kS{kf.kd ekgkSy (Academic Enviornment)

Hkkjro"kZ esa f'k{kk&nh{kk dk ekgkSy izkphu ;qx ls gh tkjh gSA ftl ;qx esa fo'o ds cgqr de ns'kksa 

esa yksx f'k{kk dh jks'kuh ls HkkXoku Fks] ml le; Hkh Hkkjr esa foØef'kyk] ukyUnk vkSj r{kf'kyk uke ds 

rhu fo'ofo|ky; fo'o dks f'k{kk ,oa nh{kk dh jks'kuh ls txexk jgs FksA mi;qZDr nks fo'ofo|ky; rks 

fcgkj izns'k esa gh fLFkr Fks] tcfd rhljk fo'ofo|ky; vFkkZr r{kf'kyk iatkc esa is'kkoj ds fudV fLFkr 

Fkk ¼vc ;g LFkku ikfdLrku esa gS½ rkRi;Z ;g gS fd f'k{kk&nh{kk ds eSnku esa Hkh Hkkjr vkt ds vUur 

ns'kksa ls cgqr vkxs FkkA

Kku Lrj (Intellectual Level)

Hkkjr esa Kku dh ;g ijEijk jgh gS fd leLr ledkfyd Kkuksa esa geus usr`Ro fd;k gSA xf.kr 

'kkL=] T;ksfr"k fo|k ds fo'ks"kK vk;ZHkV~V (Aryabhatta), Hkk"kk foKku ds n{k ikf.kuh (Panini) vkSj iz/kku 

jktuhfrK pk.kD; (Chanakya) Hkkjr esa fcgkj izns'k ds gh lqiq=k FksA cqf) vkSj 'kkSd ds gksrs gq, Ik;kZIr 

f'k{kk ,oa laLdkj ds vHkko esa vijk/k ds eSnku esa Hkh Hkkjroklh fo'o ds cgqr lkjs ns'kksa ls cgqr vkxs 

gSaA cqf) vkSj mÙkstukvksa dks lgh fn'kk esa ykus] vko';drkvksa dks lhfer djus vkSj vfuok;ZZ izf'k{k.k ls 

vijks/kksa ij dkcw ik;k tk ldrk gSA

[ksy&dwn ,oa Ik;ZVu o ;k=k (Tours & Travel)

fo'o dk 'kk;n gh dksbZ [ksy gks] tks Hkkjr esa u [ksyk tkrk gksA cfYd] [ksyksa eas 'krjat dk vkfo"dkj 

rks Hkkjr esa gh gqvk FkkA blh izdkj] O;k;ke ds Øe eas Hkkjr ds _f"k;ksa us ;ksx dk vkfo"dkj fd;k] tks 

Hkkjro"kZ dh ewy vkd`fr gSA Hkkjr ds vuks[ks tyok;q dh nsu gS fd ;gka I;ZVu ds vufxur dsUnz gSaA 

brus fofHkUu vksj fofo/k Ik;ZVu dsUnz nqfu;k ds fdlh ,d ns'k esa miyC/k ugha gSA buds lkFk gh /kkfeZd] 

,sfrgkfld ,oa lHk;rk ds dsUnzksa dh ;gk¡ J`[kayk gSA rktegy fo'o ds lkr vk'p;ksaZ esa ,d gS] tks Hkkjr 

dh laLd`fr dh fu'kkuh gS vkSj gekjk xkSjo gSA



Lkedkyhu Hkkjr ,d ifjpk;kRed Lo:i  47

fons'kh vkØe.k (Foreign Invasions)

2000 'krkCnh bZ-iw- ls gh fo'o esa Hkkjr dks Lo.kZ i{kh dgk tkrk FkkA ;gh dkj.k Fkk fd vk;Z tkfr 

vius iqjkuh tUeHkwfe e/; ,f'k;k dks R;kxdj fudyh] rks budk cM+k tRFkk Hkkjr dh vksj vk;kA 1500 

bZ-iw- ls 1000 bZ-iw- ds nkSjku vk;ksZa  ds Lons'k R;kx dk flyflyk tkjh jgkA cgqr c"kksZa rd oÙkZeku 

ikfdLrku ds if'peh bykds eksgu tksnM+ks  esa vk;Z cls jgsA fQj iwoZ dh vksj izLFkku djus yxs vkSj 

mÙkjh Hkkjr ds ,d yEcs&pkSM+s bykds ij n[ky tek fy;kA bl bykds dk uke vk;ksaZ us ^vk;kZorZ^ j[kkA

vk;Z ds i'pkr~ 327 bZ-iw- esa fldUnj us Hkkjr ij viuh ;wukuh QkSt ls vkØe.k fd;kA bZ- lEor 

ds vkjEHk esa rqjkuh tkfr dh QkSt us vkØe.k fd;kA nwljh vksj] rhljh 'krkCnh bZ- esa gw.k tkfr ds yksxksa 

dk vkØe.k gqvkA blh izdkj] lkroha ls nloha 'krkCnh bZ- ds chp Hkkjr ds if'peh vkSj mÙkjh&if'peh 

vksj ls vjc vkfn ds vkØe.k gksrs jgsA ;|fi fd vjc vksj bZjku ls Hkkjr ds O;kikfjd laca/k Hkkjr ds 

nf{k.kh if'peh bykdksa esa ml ;qx ds cgqr igys ls Fks vkSj vkt Hkh py jgs gSaA

X;kjgoha vkSj ckjgoha 'krkCnh bZ] esa egewn xtuh vkfn us vkØe.k fd;sA fQj rqdZ] vQxku vkfn 

tkfr;ksa dh fnYyh ij ljdkjsa cuha] ftUgsa nsgyh lYrur dk dky (Delhi Sultanate Period) dgk tkrk gSA 

fQj eqxyksa dk lkezkT; 1526 bZ- ls 1757 bZ- rd dk;e jgkA mlds Ik'pkr~ vaxzsth] Mp vkSj iqrZxht 

tkfr ds yksxksa us loZizFke O;kifjd laca/k LFkkfir fd;sA ;gka rd fd 1857 bZ- esa vaxzst O;kikfj;ksa vkSj 

'kkldksa us viuk lkezkT; (British Colonialism) LFkkfir dj fy;kA vk;Z ls ysdj eqxyksa rd ftrus vkØe.

kdkjh Hkkjr esa fojkteku gq,] lcksa us Hkkjr dks gh viuk oklLFkku cuk fy;k vksj ;gka ds gksdj jg x;s] 

ijUrq ;wjksi okyksa ds mís'; vifo=k vkSj ?k`f.kr FksA ;wjksfi;ksa us Hkkjr dks dnkfi viuh Hkweh Lohdkj ugha 

fd;k] cfYd bls O;kikj dh e.Mh cuk MkykA Hkkjrokfl;ksa vkSj Hkkjr ns'k dks vius xans bjknksa ds fy;s 

iz;ksx djrs jgsA ;gka dh lEifÙk ywVdj baXySa.M esa vius [ktkus Hkjrs jgsA viuh Hkk"kk vkSj vius vf'k"V 

vkpj.k ls gekjh ikjEifjd lH;rk dks iznwf"kr djrs jgsA vius d`fRlr vkSj v'kq) fopkjksa ,o aO;ogkjksa 

dks QSykus esa mUgsa dke;kch Hkh feyhA yEch vfgalkRed la?k"kksZa ,oa yM+kbZ ds Ik'pkr~ 1947 bZ- esa muds 

vR;kpkj vkSj mudh xqykeh ls gesa Lora=rk feyhA

la{ksi eas ckr ;g gS fd yxHkx 2000 bZ-iw- ls vk/kh chloha 'krkCnh rd yxHkx pkj gtkj o"kksZa ds 

yEcs dky esa Hkkjr ij nl&X;kjg tkfr;ksa ds yksx vkØe.k djrs jgs vkSj viuh ljdkjsa cukrs jgs] tcfd 

gekjh lH;rk ,oa f'k{kk vkSj euq"; tkfr izse (Culture,education and humanism) dk gh ;g dfj'ek gS fd 

geus dnkfi fdlh ns'k ij vkØe.k ugha fd;kA fo'o dks ;g lh[k Hkh geus gh nh gSA

lkoZykSfdd izFkk (Democratic Legacy)

O;kogkfjd jktuhfr ds n`f"Vdks.k ls ns[ksa] rks Hkkjr ds orZeku izns'k fcgkj ds oS'kkyh {ks=k esa bZloh 

'krkCnh ds vkjEHk ls iwoZ ,d lkoZykSfdd ljdkj dk xBu gks pqdk FkkA fo'kky uked jktk dks bldk 

laLFkkid ekuk tkrk gSA oTth x.kra= (Vajji Republic) dk dsUnz ;k jkt/kkuh oS'kkyh uked LFkku Fkk] tks 

orZeku iVuk vksj xaxk unh ds mÙkj fLFkr gSA iwjs fo'o esa ml le; dh ;g igyh lkoZykSfdd ljdkj 
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FkhA (The world'first Republic with a duly elected assembly of representatives and efficient administration) A 

bl izdkj] Hkkjr us gh loZizFke x.krkaf=d ljdkj dk mnkgj.k fo'o esa izLrqr fd;kA ml le; ;k 

mlls iwoZ iwjs fo'o esa dgha Hkh x.krkaf=d O;oLFkk dk dksbZ izek.k vc rd izkIr ugha gqvk gSA x.krkaf=d 

O;oLFkk Hkkjr dh ijEijk jgh gSA

oa'k lEcU/k (Blood Relations)

lHkh lEcU/kksa dh tM+ jDr&lEcU/k gh gqvk djrk gSA blds Ik'pkr~ gh lekt esa fofHkUu lEcU/kksa dk 

LFkku gSA mnkgj.kkFkZ nksLrh dk lEcU/k] xq:&f'k"; dk lEcU/k] jktk&iztk dk lEcU/k] jktuSfrd lEcU/k] 

{ks=h; lEcU/k] Lons'kh lEcU/k] iM+ksl dk lEcU/k] eB dk lEcU/k] vius f'k{kk laLFkku] /kkfeZd ,oa LoJ)k dk 

lEcU/k] 'kS{kf.kd ,oa lkfgfR;d lEcU/k] lHk;rk dk lEcU/k] O;kikfjd fj'rs] cktkjh fj'rs] ;k=k dk lEcU/k] 

Hkk"kk vksj cksyh dk fj'rk vksj bl izdkj ds vufxur fj'rs] ijUrq ;gka dsoy jDr&lEcU/kh ikfjokfjd fj'rksa 

dh ckr dh tk jgh gSA ikfjokfjd fj'rksa ds ftrus izdkj Hkkjr ¼ikfdLrku] caXykns'k lfgr½ esa iz;qDr gSa] 

fo'o ds nwljs ns'kksa esa ughsa gksrsA nwljs ns'kksa esa dbZ ,d fj'rksa ds fy;s dsoy ,d 'kCn dk gh iz;ksx djrs 

gSa] mnkgj.k Lo:Ik gekjs ;gka pkpk] QwQk] ekSlk] ekek] pkj vyx&vyx fj'rs gSa] ysfdu vaxzsth Hkk"kk esa 

bu lcds fy;s ,d 'kCn vady (Uncle) iz;ksx djrs gSaA fQj pkph] QwQh] ekSlh] eekuh lcds fy;s ,d 

'kCn vkWV (Aunt) gSA blh izdkj gekjs ;gk¡ pkj izdkj ds Cousin Brothers vkSj pkj izdkj dh Cousin Sisters 

gksrs gSaA ijUrq] vaxzsth Hkk"kk esa dsoy nks 'kCn gh iz;qDr gSa ftuls lgh fj'rs Li"V ugha gks ikrs gSaA Hkkjr 

esa lkyk vksj cguksbZ dh vyx&vyx igpku gS] tcfd muds ;gka ,d 'kCn nksuksa fj'rksa dks n'kkZrk gS 

og gS Brother-in-law vFkkZr~ fj'rksa dh jaxkjaxh Hkh Hkkjr dk fo'ks"k vksj Js"B xq.k (Distinctive Feature) gSA

o.kZ] oxZ ,oa dqy fuekZ.k (Caste, Class & Family Structure)

Lkekftd cukoV ds eísutj fo'o esa dsoy Hkkjr dks gh ;g fof'k"Vrk gkfly gS fd ;gka o.kZ dk 

foHkktu gqvk vkSj lekt dks pkj o.kksZa esa foHkkftr fd;k gSA czkã.k] {k=h;] oS'; ,oa 'kwnzA is'ks dh cqfu;kn 

ij ;g iwjs fo'o esa vuks[kk foHkktu gSA fons'kksa esa izk;% Å¡ps vkSj uhps oxZ ds euq"; gksrs gSa] ijUrq Hkkjr 

esa ,d e/;e oxZ Hkh gksrk gSA

fo'o esa Hkkjr gh ,slk ns'k gS] tgka la;qDr ikfjokfjd xBu dk fjokt lfn;ksa ls pyk vk jgk gSA 

;g Hkh gekjh [kkl igpku jgh gSA

vi'kCn vkSj xkfy;ka (Invectives & Abuses)

;gka ij lrdZrk iwoZd dsoy bruk dguk ;Fks"V gksxk fd vi'kCn vkSj xkfy;ksa dh ftruh fdLesa 

Hkkjr esa iz;qDr gSa] fo'o ds fdlh ns'k esa buds brus izdkj dnkfi ugha ik;s tkrsA gekjs ;gka eq[;r% 

mÙkjh Hkkjr esa yksxksa dh lekykspukRed vkSj dkslus ,oa cqjs uke ls iqdkjus dh {kerk cnukeh dh gn 

rd viuh igpku j[krh gSA
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fofo/krk esa ,drk (Unity in Diversity)

foxr i`"Bksa esa vusd n`f"Vdks.kksaa ls Hkkjro"kZ dh tks rLohj izLrqr dh xbZ] muls Hkyh&Hkkafr Hkkjr dk 

,d O;k[;kRed fp= lkeus vkrk gSA vufxur fofo/krk,¡ ns[kus dks feyrh gSaA brus fofo/k vkSj jaxkjax 

ekgkSy dsoy Hkkjr esa gh ekStwn gSaA fofo/krkvksa esa vkSj vusdrkvksa esa Hkh ge ,d gSaA gekjs ns'k dh ;g 

xkSjoiw.kZ fo'ks"krk gSA Hkkjr vkjke vkSj lq[k&pSu dk LFkku gSA blhfy;s rks ,d bZjkuh dfo us dgk FkkA

 roka csfg'rs nksoqe xq¶ru'k o bu ekukA

 fd gj ds j¶+r vft+u cwLrku Ik'kseku 'kqnAA
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Digital Taxonomy : A Technology-Friendly Update of 
Bloom’s Revised Taxonomy

Chitra S.* 

The introduction of online and distance learning has created the possibility of flexible 
and boundaryless campuses and classrooms. Bloom’s Digital Taxonomy (BDT) has provided 
a framework to teach and assess the teachers’ and students’ understanding and usage of 
associated digital tools in the academic and nonacademic contexts. A digital taxonomy is a 
plan or structure for how to organize and classify the  digital content. It accounts for the new 
behaviours and actions emerging as technology advances and becomes more ubiquitous. 
This version of the revised Bloom’s Taxonomy is helpful in creating learning opportunities 
promoting the development of 21st Century skills, like digital content creation, curation, and 
online collaboration.

AbstrAct

As the driving force of educational processes, Technology  has transformed the teachingn`learning 
landscape to a whole different level. It has also changed the ways students and teachers think, 
perform, interact and process information (Raymundo, 2020). There is a worldwide growing concern 
among educationists and policymakers on educating the digital-age students . The introduction of 
online and distance learning (ODL) has created the possibility of flexible and boundaryless campuses 
and classrooms since the last decade (Dash, 2019). Accessibility to the digital technologies has 
helped teachers to disseminate education to the young generation through varied means which has, 
resultantly, increased the opportunities to adapt innovative and creative ways for the engagement of 
millennials . The challenge in the ODL environment is not limited to providing technology infrastructure 
but also to provide mentoring and guidance to use the digital resources for interaction with teachers 
and peers anywhere and anytime .

The students are expected not only to attain the content-related basic understanding and 
competencies but also to display higher-order thinking and creativity.  Applying higher-order thinking 
skills in the current digital world requires sufficient knowledge of the digital tools and expertise to 
perform those (Prensky, 2001). Teachers’ expectations from the students within and outside the 
classroom have been classified in the form of taxonomies of learning objectives (Krathwohl, 2002). The 
original and revised Bloom’s taxonomies describe the conventional or basic cognitive skills but not 
the digital skills parallel to the various levels in the hierarchy of the cognitive domain. The Bloom’s 
Digital Taxonomy (BDT) has provided a framework to teach and assess the teachers’ and students’ 
understanding and usage of associated digital tools in the academic and nonacademic contexts .

A digital taxonomy is a plan or structure for how to organize and classify the  digital content. 
Bloom’s Digital Taxonomy (2008) was developed by Andrew Churches as an extension of the original 
Bloom’s Revised  Taxonomy and creates a hierarchy of learning activities in a digital environment. 
The purpose of Bloom’s Digital Taxonomy is to help educators use technology and digital tools to 
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facilitate student learning experiences and outcomes. Each level is paired with a description of its 
importance and examples of the digital tools that connect with this taxonomy framework.

DIGITAL UPDATE OF BLOOM’S TAXONOMY
Connecting characteristics of Bloom’s Revised Taxonomy is necessary for creating online 

learning activities that are in accordance with our students’ needs.  Online and distance learning has 
revolutionized the modes of learning. It has dissolved the canvas of site-bounded teachingn`learning 
into open, flexible and collaborating. The primary goal of these digital pedagogies is to use digital 
tools as educational tools to facilitate learning and provide opportunities to students to take charge 
of their learning process .

Churches (2009) has promoted “Bloom's Digital Taxonomy” and explained that the 

digital taxonomy is not limited to the cognitive domain only, rather it provides the methods and 

tooling for conceptual understanding as well. He identified the digital tools and verbs associated 

with each level, that is, lower to higher .The names and hierarchy of levels were retained from 

the Bloom's revised taxonomy.

Churches (2009) has promoted “Bloom›s Digital Taxonomy” and explained that the digital 
taxonomy is not limited to the cognitive domain only, rather it provides the methods and tooling for 
conceptual understanding as well. He identified the digital tools and verbs associated with each 
level, that is, lower to higher .The names and hierarchy of levels were retained from the Bloom’s 
revised taxonomy.
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Mind map of Bloom’s Revised  Digital Taxonomy

Nikolic and Dabic (2016) describe that verbs used in digital settings differ on the basis of 

their practice in the academics and are termed as “digital verbs”. Digital Taxonomy includes 

action verbs referencing digital technology. Editing, creation, sharing and interaction are at the 

core of many digital activities proposed in BDT (Cardoso, 2019). BDT helps us to make choices 

about learning experiences by navigating through the large pool of digital tools.

MIND MAP OF BLOOM’S REVISED  DIGITAL TAXONOMY
Nikolic and Dabic (2016) describe that verbs used in digital settings differ on the basis of their 

practice in the academics and are termed as “digital verbs”. Digital Taxonomy includes action verbs 
referencing digital technology. Editing, creation, sharing and interaction are at the core of many 
digital activities proposed in BDT (Cardoso, 2019). BDT helps us to make choices about learning 
experiences by navigating through the large pool of digital tools.

BDT has facilitated teachers to design student-centered activities by shifting the focus from 
teachers to students. Teachers use these taxonomies as a compulsory and vital hierarchical instructional 
set to develop lower- and higher-order thinking skills of students. In this tech-savvy world, it is a 
prerequisite for every student and teacher to have the knowledge and proficiency of using digital 
tools for positive academic outcomes. Many online digital tools (i.e. blogs, wikis, apps and games) 
are accessible to teachers and students at minimal or no cost. If teachers use these digital tools 
correctly and embed those in lesson planning and classroom instructions, the gap between education 
and technology can be reduced.Currently, it is indispensable for teachers to use innovative digital 
tools and transform them into educational tools to enrich students’ learning experiences. The online 
students and teachers are supposed to have better knowledge and skills to use the digital tools 
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while the conventional teachingn`learning world cannot remain isolated from the revolution created 
by the information communication technologies. 

The digital taxonomy integrates verbs and tasks used for digital learning and creating, and 
includes verbs and suggested activities that pertain to eLearning and other approaches to online 
learning and exploring, such as:

•  Remember – bookmark, google, link, search 
• Understand – annotate, Boolean search, journal, tweet 
• Apply – chart, display, execute, present, upload 
• Analyze – attribute, deconstruct, illustrate, mash, mind map 
• Evaluate – comment, editorialize, moderate, network, post 
• Create – blog, film, integrate, podcast, program, publish
Bloom’s Digital Taxonomy helps us navigate through the myriad digital tools and make choices 

based on the kinds of learning experiences we want students to engage in (Lightle,2011) . Selecting 
the most appropriate digital activity will depend on the activity’s level of difficulty tied to the cognitive 
levels stated within Bloom’s Revised Taxonomy.  As K. A. Meyer(2010) writes, “Knowledge is situated, 
being in part a product of the activity, context, and culture in which it is developed and used.  In this 
way, we can begin to ascertain differences that will help instructors apply the right tool to the right 
learning goals.”  Digital Taxonomy  accounts for the new processes and actions associated with 
Web 2.0 technologies, infowhelm (the exponential growth in information), increasing ubiquitous 
personal technologies or cloud computing. It  focuses on the quality of the process and product. 
The advantage is that the user is in control.

Digital taxonomy  aims, to expand upon the skills associated with each level as technology 
becomes a more ingrained essential part of learning..The use of this adapted version and the 
examples of tools it provides focus “should not be on the tools themselves, but rather on how the 
tools can act as vehicles for transforming student thinking at different levels.” .Thus it provides the 
opportunity for a number of different learning activities for students, using a variety of digital tools. 
Churches’ update to Bloom’s Taxonomy allows educators to bring it into the modern classroom and 
apply it to the current, quickly changing technological environment 
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Communication Skills 
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Every youth in this world wants to become successful in his or her profession. Today’s 
corporate world is the most competitive one. Adequate knowledge about techniques and field 
related skills are must, but they are not sufficient, if an individual wants to sustain in this era. 
Communication skills play a vital role in the life of professionals. The increasing pressures and 
professional challenges widen the role of engineers. Professional authorities in multi-National 
companies always expect that their employees should possess good communication skills 
along with technical competency. The success of the employees depends on the effectiveness 
with which they absorb and publicize information. This paper highlights the importance of 
communication skills in an individual’s career and technical industry.

Keywords: Corporate world, communication skills, technical competency, widespread, 
sophisticated.

AbstrAct

Paper:  Every battle is won by strategies and skills used in it whether it is a battle field to win 
reign of a king or a battle field of career. Everyone has to fight his/her own battle. I myself experienced 
this in my life and realized that though we are living in India and our surroundings doesn’t needs any 
day-to-day communication in English yet when we cope with some situations where it is necessary 
to communicate in English, we hesitate and find ourselves unable to express in a natural manner. 
Suppose you are an undergraduate and looking for a little lucrative career option or option of your 
own choice that is not a simple but has some niche in the market and when you enter that world, 
you suddenly realize that here at this point of time you lack in power of communicating in English 
since at that level a huge competition is among youth in proportion to the ratio of population in 
India. You find yourself helpless or find yourself somewhere back in the corner because you are 
unable to overcome your fear to come in front of the crowd of modest and so called English medium 
candidates who have their so-called attitude of hypocrisy (as far as I know, not all English medium 
students are good at English especially in English grammar. Maybe they are good to show off their 
little knowledge of the subject but lack in writing exposure). Suppose, if a Hindi medium student 
wants to go abroad for higher studies, his first dilemma is how he/she will communicate there. I feel 
that is the point where a student of merits, good at all subjects and cultured, feels as he has lost 
everything in life and cannot do anything. That is the end for him. This pulls him back and after this 
shock it depends whether he continues to fight with more courage (though it takes time) or leaves 
his battle. What are the main reasons behind this scenario. Let’s see and find out: - The first reason 
is - not every Indian family is capable to provide their children a good English medium education 
as it is not available in government schools but in private schools where a high fee is charged. It is 
a compulsion for them to send their children in Hindi medium schools with small fee. The second 
reason is our faulty education system where education is provided and perceived to complete the 
syllabus which itself is not sufficient to provide a good practical knowledge but has only a theoretical 
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perspective that is crammed by students. The third reason is the rules that confine the teachers 
not to hold students for long in the same class whether they deserve or not because if it is so then 
it is taken as a fault of teachers and they are presumed as failure in giving good performance in 
the class of their subjects. And of course, corruption, reservation and some other factors are also 
there to be the major factors that provide an inferior quality of teachers as well as students to the 
system. The fourth reason is interest or curiosity of student that attract him/her to the subject. Youth 
of today wants to be in a very comfort zone and for that they don’t bother about the necessity of 
knowing the subject. 

English, a foreign language, has firmly deep-rooted in India for nearly two centuries. The 
enactment of English Education Act in 1835 and Macaulay"s Policy of Education narrowly following 
it in the same year saw a rise of „English Medium Schools" all over the country. The Indian Freedom 
Struggle lead by English speaking politicians gave thrust to the establishment of colleges and 
other institutions where English became the medium of instruction. After independence, politicians, 
bureaucrats, scientists, businessmen and the technocrats saw the merit in learning English to further 
their interest in a world where distances are shrunk by global connectivity. English emerged as the 
window of the world. English served as a great amalgamating force in India’s freedom struggle. 
After independence, the English language spread and became very essential. That was the moment 
when an intense patriotic feeling emerged to have Hindi as our national language for India so not to 
forget our identity as Indians. By the time it has become a language of trade and industry. English 
in Indian Education is for connecting people having different tongues or regional languages When 
India became independent then a controversy began about the place, importance and study of the 
English. Some people favoured its importance and place. But who were nationalist, they did not 
support and said that British should leave this place with English. With all these issues we are still 
with this language though with so many lacks as it is not a language of our everyday life, defective 
method of teaching of English at school and college levels. But we cannot ignore the fact that by 
learning and speaking for the last 150 years, English has become the language of Indians to a great 
extent. It has made us capable to take an advantage of western scientific researches and inventions. 
We should not forget that English has its importance and it can never be removed from the Indian 
curriculum. Some weak points are there to be considered to answer why English is yet a weakness 
of our Indian youth in their career path. These can be summarized as under: • English is not being 
taught as a compulsory subject at lower primary level in government schools. It is taught only in 
private schools. • There are not enough qualified teachers of English at school as well as at college 
levels. • It is being taught at college level not as compulsory subject but as foundation course. • Most 
of the books at college levels are in English. Students who are from Hindi medium face problems.

IMPORTANCE OF COMMUNICATION SKILL
In today’s world everywhere competition can be seen so it is necessary for a student to 

have a good communication skill to get success and make a beautiful career. According to Sikti 
Communication is the way to receive and understand the messages. A good Communication skill 
ensures that you are able to manage with anybody at any place.

Reasons of Problems faced by the students in Communication in India
1. Effect of mother tongue – India is a land of Villages. Here most of the students belong 

to villages, so effect of their regional language or mother tongue can be seen clearly on 
their communication skill. Not only students but on teachers also effect of mother tongue 
can be seen. Both the teachers and the students converse in their mother tongue even 
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in higher classes also. As they become habitual of talking like this. While talking they use 
some English words in the midst of the sentence. This affects their way of pronouncing 
the word.

2. Difference in English – In world English is of two types i.e., U.K. English and U.S. 
English. There is a difference of pronunciation in both. In India U.K. English is in practice, 
but now it is the age of Computer and on Computer U.S. English is used so students get 
confused.

3. Translation Method – In India in most of the school’s translation method is used from 
starting class. By this method the students only understand the content of the text but 
cannot learn anything from it. They get habitual of this method from starting but at higher 
level this method is not used so they face problems in higher studies due to this.

4. Errors in English – Most of the students do errors ignorantly and when they become 
habitual of these errors. They do not know which types of errors are being done by them 
so they repeat the same error without realizing it.

5. Learning Method – On Primary Level the main aim of English teacher is to develop the 
fundamental skill in students i.e., listening, speaking, reading and writing. But this sequence is 
not be followed and we change it according to our convenience e. writing, reading, speaking 
and listening from difficult to easy one. So, starting anything with difficulty increases the 
chances of failure.

6. Translation Method – In India especially in rural area and in regional language and Hindi 
medium schools English is taught to the students as a second language by translation 
method. This method affects their thinking power. Before speaking, they think anything in 
Hindi or their regional language and then translates it into English. They directly cannot 
think in English. So, students get hesitated in communication and due to this they have 
great problem.

7. Students’ background – In schools teacher uses different methods to teach the students.
 As the difficulty level of the students is different.  So, each student cannot understand 

anything in English, then the teacher has to adopt bilingual method and he/she explains 
the matter in his/her mother tongue or regional language. This is a big hurdle in learning 
English.

8. Effects of Mass-media – Students learn English language at school level for the purpose 
of passing only in the tests and examinations. They do not do adequate practice to learn 
a language. In college education the students follow different system from that of schools. 
From school time the students have their own imagination about college life due to the 
effect of movies and mass-media. They want to act upon those imaginations.

HOW TO IMPROVE COMMUNICATION SKILLS
With experience and practice, you can learn and enhance your communication skills. Start by 

identifying your strengths, weakness and then practice and develop those areas.
1. Make communication a priority. Take classes, read books, magazine articles or gain from 

effective communicators around you. Look for a tutor or mentor. 
2. Take time to respond. After you’ve listened and understood take time to “draft” in your head 

what you want to say. 
3. Make sure you are understood. Don’t blame the other persons for not understanding. 

Rather, search for approaches to explain what you are attempting to state so that it tends 
to be comprehensible.
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 4. Develop your listening skills, too. The best communicators are almost always the best 
listeners. Listening without judgment one should not be unfocussed and then rationally 
think about what you want to say. Then, respond, not react. 

5. Body language is important. Studies show that 60-65% of all communication is non-verbal. 
Watch for visual signs so that your audience comprehends, help not contradicting your 
message. One should be categorically aware that his or her body is sending signals, 
as well. 

6. Maintain eye contact. One should be very careful about his eye contact with the audiences 
to maintain credibility and to keep the audience into one’s own periphery. 

7. Respect your audience. Perceiving your message isn’t just about you or what you need. You 
should sincerely care about the needs and the unique perspectives of those to whom you 
are communicating. Perhaps the most ideal approaches to show your regard is essentially 
by focusing on what they state. 

PERSONALITY AND PERSONALITY DEVELOPMENT - AN OVERVIEW
 “Personality is the dynamic organization within the individual of those psychophysical systems 

that determine his unique adjustment to his environment”. (Allport, 1948) Each individual has 
his very own trademark method for acting, reacting to feelings, seeing things and looking at the 
world. No two individuals are similar. For example, you might like going out for parties but your 
friend might prefer staying back at home reading his/her favorite book. It is very surprising to think 
equally for a person in your own way. Here comes the role of personality. Condignly Speaking is 
very much helpful to maintain balance with an impressive and great personality. Do not show signs 
of nervousness while interacting with others. There is no point of being nervous unless and until 
you yourself are not sure of what you are speaking and interacting with others. Develop proper 
eye contact with the other person, do not look around while interacting with the other person and 
keep focus your audience. Personality is the total combination of recollections of entire episodes 
and events in a person’s whole life. Ecological factors, family background, noncoal conditions, 
hereditary factors, situations and circumstances also contribute to an individual’s personality. 
Personality also effects what we think, we belief, our values in life and expectations, and also 
our life styles. 

IMPROVEMENT OF PERSONALITY THROUGH COMMUNICATION SKILLS IN 
EASE WAY

Personality involves a person’s characteristics, behavior, posture, way of life style, attitude, 
dressing, facial expression and the path through which see the world of different things. It also 
involves your mindset as well. Different factors contribute in forming one’s character for example, 
family foundation, hereditary qualities, actuated societies, current circumstance, environmental 
conditions etc. Your personality is also rejected by how you interact with other people. If you have 
a glamorous personality then you will be respected and appreciated by all. Thus, communication 
plays a vital role in personality development in effective way.

HAVE EFFECTIVE COMMUNICATION FOR PERSONALITY DEVELOPMENT
A significant perspective that makes your personality is effective communication. Communication 

helps you to express yourself in the most constructed and convincing way. With the help of 
communication, you can express your feelings and knowledge in the most charming and fruitful 
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manner. It’s very important for a person to speak really well so as to keep a mark. If you do not 
cultivate the art of expressing, people will not take you seriously and you cannot convince other 
people to listen to your thoughts.

DO CONSTANT PRACTICE TO DEVELOP EFFECTIVE COMMUNICATION 
FOR PERSONALITY DEVELOPMENT

 People are not born with good communication skills but they acquire it with regular practices. 
The people who have a superior correspondence capability, in general, have amazing characteristics, 
and for them connecting and speaking with others is certainly not a serious deal. The individuals 
who have good communication skills can easily converse with others, be their peers and colleagues. 
You should learn to speak properly and should also learn pronunciation of different words which will 
help you in speaking fluently.

SELECTION OF PROPER WORDS FOR EFFECTIVE COMMUNICATION TO 
DEVELOP PERSONALITY

 The bondage between two individuals is strengthened with the help of effective communication. 
Proper selection of the words can create a better communication which will not hurt others and will 
be effective in convincing others and expressing your feelings. Words have different meanings in 
different contexts. A word can turn the heaven into hell and vice versa. So, a communicator should 
always be very careful while choosing words. Unhesitatingly speaking with proper order of words can 
give you a different dimensional standard that helps to promote your perspectives in a successful 
manner and it likewise helps in improving your character.

ALWAYS SPEAKING WITH CONFIDENTLY
Speaking confidently is the key if you want to impress others. Signs of nervousness, while 

interacting with others, add negativity to your personality. You need not feel anxiety and you need to 
feel confident internally to establish your standpoint. Keep focus on your gestures while conversing 
with others and be very particular about the pronunciation of words. Do not fraud your audience and 
acknowledge your limitations if necessary. To show off your better communication skills you need 
not present fake an accent. You should have your own unique stand of connecting with others and 
that uniqueness will make your own personality.

MAKE SURE NOT TO PLAY WITH WORDS WHILE INTERACTING FOR 
IMPROVING PERSONALITY

Make sure that you are not playing with words while trying to improve your personality because 
it can hamper the communication and can create a trap for you also. If you want to say something 
then say it straightly will help you get more attention and it will help you make your point clearer. The 
most significant piece of good communication is to be a decent and persistent audience. Observe 
what others trying to state andwhat they are delivering and then react accordingly.

CONCLUSION
Thus, we can conclude that effective communication leads to a better personality and a dynamic 

personality makes communicates effectively. Both these factors are circuitously inter-dependent. 
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These factors prepare us to be a better persona with charisma and social skills. Communication 
can help us grasping any kind of hard circumstances and any kind of person. Developing our own 
personality helps us to gain our acceptance and attain a better position in life. Both these factors 
help us in leading a victorious and stress-free life.
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Re-Accessing Technology in the Context of Industry 5.0
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In the last decade, technological upgrades have taken at a rapid pace, so much so that 
times it becomes difficult to learn new things. From a common man to a corporate, everyone 
tries to keep themselves updated with the changing times. While many corporates are trying to 
cope up with digitization, the next industrial revolution appears to be inevitable. Technologies like 
“Internet of things (IoT), Cloud Computing, Artificial Intelligence (AI)” are no more things of the 
past, Industry 5.0 not only encompasses, but also builds up Industry 4.0. It brings into spotlight 
multiple aspects that will determine factors, not only economically but also technologically. 
Dimensions such as Environmental, social, and fundamental rights also accompany the above 
points. “Industry 5.0 must not be assumed as a sequential extension of, nor an substitute to, 
the present Industry 4.0 model. It is the outcome of a progressive exercise to help outlining 
how industry and developing societal inclinations and needs can co-exist.” The purpose of this 
paper is to build a prototypical highlighting the important dimensions for industry

Keywords: Industry 4.0, Industry 5.0, Internet of things (IoT), Cloud Computing, Artificial

AbstrAct

INTRODUCTION
With Artificial Intelligence (AI), it is believed that “the next industrial revolution is already under 

way, even when Industry 4.0 has not been implemented globally and fully.” Research available on the 
subject suggests that “AI has its inadequacies”. It is also interesting to note that countless researchers 
are of the estimation that “industry 4.0 lacks creativity”. It is because of the fact that “there is nothing 
new about the IT Human collaboration”.“Industry 5.0 has the major objective of functioning against 
this terror and misapprehension and make individuals believe that they can flourish not in spite of 
robot presence but because of the concept of Industry 5.0.”

The world is observing an abundant flow of Modification, Alteration, Digitalization, and 
Industrialization that is swaying the people in numerous aspects comprising public management, 
industrial configuration, employment, and privacy of an individual. The alterations taking residence 
will source a collective transference from Society version 4.0 to 5.0. (Rada, 2018) talked about 
Industry 5.0 is future, handier collaboration among man and machine. (Nahavandi, 2019) highlighted, 
Industry 5.0 will be a collaboration amongst humans and autonomous machines. Improving 
Industry 4.0 qualities, Society 5.0 would be a super-smart civilization fortified with problem-solving 
& value formation philosophy, assorted abilities, decentralization, resilience, and maintainable 
development.

Society 5.0 remains the ‘Imagination Society’ where Industrialization will be the essential 
element of alteration and technological developments. Society 5.0 will materialize with the notion of 
Industry 5.0 initiating industrial upheaval that will be supplementary empowered by Education 5.0, 
in turn, producing the high-definition Educators 5.0.
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INDUSTRY 4.0 VS INDUSTRY 5.0
In order to have any “advancement from Industry 4.0 to Industry 5.0”, it is important that some 

essential conditions are achieved:
• “Production shouldn’t arise to a cessation even through the alteration period from 4.0 to 

5.0.”
• “The money requirements must be satisfied one at a time, and monetary overstrain should 

be eluded.”
• “Cyber security ought be certified throughout.”
“Industry 5.0 is expected to generate fresh jobs, and management responsibilities, specifically: 

a General Robotics Leader (GRL), Machine learning researcher, Data scientist” and a dedicated Al 
Merchandise administrator.”

It is important to have the “right individuals recruited by keeping up the temperament, the 
skills, the determinations and the attitude must be measured as the nascent requirement for this 
evolution to take place.”

To achieve Industry 5.0, it is important that all the prerequisites of Industry 4.0 are fulfilled. And 
when that will happen, “Industry 5.0 will ascertain to be a game-changer by conveying out the finest 
from each revolution, merging it with technology to attain the preferred visualization of the future.”

In broad sense, “industrialization is monetary and communal process of determining effective and 
operational means of producing values”. As such for achieving consistent innovation and persistent 
struggle to add value, it is important to understand the evolution “from Industry 1.0 towards Industry 
5.0.”

To achieve Industry 5.0, it is important that all the prerequisites of Industry 4.0 are fulfilled.

And when that will happen, “Industry 5.0 will ascertain to be a game-changer by conveying out 

the finest from each revolution, merging it with technology to attain the preferred visualization

of the future.”

In broad sense, “industrialization is monetary and communal process of determining effective

and operational means of producing values”. As such for achieving consistent innovation and 

persistent struggle to add value, it is important to understand the evolution “from Industry 1.0 

towards Industry 5.0.”

Fig 1: Transition “from Industry 1.0 towards Industry 5.0

• Mechanization- 1st Industrial Revolution: “This commenced in 1780 when public

started consuming steam and water to produce mechanical power” 

• Electrification- 2nd Industrial Revolution: “This occurred in 1870 and it carried the

dawn of electricity” 

• Automation-3rd Industrial Revolution: “This transpired in 1970 with the introduction

of machine replacement for man” 

• Digitization-4th Industrial Revolution: “Started in 2011 and still lasts to rivet us

with everything from computers to toasters being digitally associated to each other.” 

“Industry 4.0. was transfigured by the incorporation of Internet of Things (IoT), automation,

cyber physical structures, advanced analytics, cognitive computing and artificial intelligence

(AI).” The 3 important elements of Industry 4.0 were “assimilation of horizontal and vertical

value chains, groundbreaking and digital corporate models, and digitized facility and

merchandise contributions.”

Figure 1: Transition “from Industry 1.0 towards Industry 5.0

• Mechanization- 1st Industrial Revolution: “This commenced in 1780 when public started  
consuming steam and water to produce mechanical power”

• Electrification- 2nd Industrial Revolution: “This occurred in 1870 and it carried the dawn 
of electricity”

• Automation-3rd Industrial Revolution: “This transpired in 1970 with the introduction of 
machine replacement for man”

• Digitization-4th Industrial Revolution: “Started in 2011 and still lasts to rivet   us with 
everything from computers to toasters being digitally associated to each other.”
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“Industry 4.0. was transfigured by the incorporation of Internet of Things (IoT), automation, 
cyber physical structures, advanced analytics, cognitive computing and artificial intelligence (AI).” 
The 3 important elements of Industry 4.0 were “assimilation of horizontal and vertical value chains, 
groundbreaking and digital corporate models, and digitized facility and merchandise contributions.”

Industry 4.0 was based on 4 essential pillars viz; “interoperability, data transparency, technical 
assistance, and decentralized decisions.” The effective and complete implementation of Industry 4.0 
rests on “Computer Aided Drafting (CAD), Enterprise Resource Planning (ERP), Manufacturing Executive 
Systems (MES), Computer Aided Manufacturing (CAM), and Product Lifecycle Management (PLM).” 
This is because Industry 4.0 can be referred to as amalgamation of “machineries like Cloud facilities, 
Data Analytics, Simulation, loT, Cyber Security, 3-D printing. Augmented Reality (AR) and Androids.”

“Nonetheless there remains an accentuating conjecture that further computerization means 
additional regularization which will lead to reduced human association.” Or in other words, it will 
require “re-skilling of  the staff” or “human intervention to Industry 4.0”. Thus, it brings us to the concept 
of Industry 5.0, which deliberates on “human intervention in industrialized framework.” Therefore, 
Industry 5.0 aims “to let humans towards devoting additional time on scheduling and maneuvering 
chores, by providing a combination of human workmanship and automation.”

INDUSTRY 5.0 AND THE APPLICATION OF ROBOTICS
Industry 5.0 primarily caters to “exceedingly accomplished human intellects and an AI robot 

functioning together to generate tailored, personalized and singularized products for mass production 
and efficiency.”

With Industry 5.0, distinction between “robot and human” become meaningless in a way that 
“the intellectual abilities of the human brain can be perfected through the robotic assistance.”

“Collaborative robots or ‘cobots’ remain a vital component for the arrival of industry 5.0 and 
the smart   factory. These bots are intended to work together with their human counterparts, and 
more essentially to assist them.”

INDUSTRY 5.0 AND THE SOCIETY
Industry 5.0 also known as “Society 5.0” acts as revolutionary mechanism for the development of 

“super smart societies” or the “smart cities under Society 5.0”. This is a blend of “enterprise approaches 
and policies over loT structures, with an obligation to exploration and expansion at numerous stages 
and captivating upkeep of educational improvements comprising technology learning.”

Thus, the application of Society 5.0 will enable “upkeep dynamic, differentiated and bendable 
working circumstances foremost to establishment of a innovative class of occupations.”

INDUSTRY 5.0 AND MEDICINE
With Industry 5.0, “the field of medicine is also observing some groundbreaking alterations.” 

It is a blend of “HI and Al to analyze a patients’ disease, synthesize a appropriate treatment aimed 
at it, display the responses of the body for treatment and constant automation in the treatment as 
per the body’s necessities, in a loop.”

“The notion of the Artificial Pancreas System can be reflected as the finest example of such 
an implementation in medicine.” According to Industry 5.0 proponents, ideologies, it boasts of an 
“inter-disciplinary structure that can adjust its pre-set programs if any alterations are obligatory in its 
functioning mechanism.” But the very nature of medical treatment requires “a personal touch” and 
thus it is a challenging task to “establish the intersection of Al and HI.”
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CONCLUSION
Some benefits and challenges associated with Industry 5.0

Industry 5.0 targets the current necessitates while accelerating the advancements. It targets to 
empower workers, making more efficient use of technologies along with a huge emphasis on more 
personalized products for the constantly increasing consumer preferences.

Challenges such as cyber security safety, threats, high investments, access and remodulation 
according to newer technologies and furthermore training and upskilling several stakeholders might 
pose as a road block. But Industry 5.0 also opens several opportunities and alternate courses of 
action benefitting stakeholders and targeting advancement in different fields. Collaborative robots, 
which are people-focused robots will take care of unsafe tasks while humans will refine the work, 
enabling human control over everything. The overall advancement will be focused on shielding 
environment by making sure proper or sustainable use of manufacturing, circular economy, resilient 
business models and ensure better utilization of resources.

Industry 5.0 is definitely the outcome of a progressive exercise to help outlining how industry 
and developing societal inclinations and needs can co-exist

REFERENCES
• Özdemir, V., & Hekim, N. (2018). Birth of industry 5.0: Making sense of big data with artificial intelligence,“the 

internet of things” and next-generation technology policy. Omics: a journal of integrative biology, 22(1), 65-76.
• Paschek, D., Mocan, A., & Draghici, A. (2019, May). Industry 5.0ÑThe expected impact of next industrial 

revolution. In Thriving on Future Education, Industry, Business, and Society, Proceedings of the MakeLearn 
and TIIM International Conference, Piran, Slovenia (pp. 15-17).

• Sharma, I., Garg, I., & Kiran, D. (2020). Industry 5.0 and smart cities: A futuristic approach. European 
Journal of Molecular & Clinical Medicine, 7(08), 2515-8260.

• Sharma, I., Garg, I., & Kiran, D. (2020). Industry 5.0 and smart cities: A futuristic approach. European 
Journal of Molecular & Clinical Medicine, 7(08), 2515-8260.

• Müller, J. (2020). Enabling technologies for industry 5.0, results of a workshop with europe’s technology 
leaders. Directorate-General for Research and Innovation.

• Demir, K. A., Döven, G., & Sezen, B. (2019). Industry 5.0 and human-robot co-working. Procedia computer 
science, 158, 688-695.

• Xu, X., Lu, Y., Vogel-Heuser, B., & Wang, L. (2021). Industry 4.0 and Industry 5.0ÑInception, conception 
and perception. Journal of Manufacturing Systems, 61, 530-535.

• Madsen, D. Ø., & Berg, T. (2021). An exploratory bibliometric analysis of the birth and emergence of industry 
5.0. Applied System Innovation, 4(4), 87.



64

*Department of Economics, S.J.N.M.PG College, University of Lucknow, Lucknow. 
**Research Scholar, Department of Economics, S.J.N.M.PG College, University of Lucknow, Lucknow.  
E-mail: kishorshiv47@gmail.com

Progress of Financial Inclusion in India: Challenges 
and Opportunities

Prof. Hilal Ahmad* and Shiv Kishor** 

Robust financial sector is essential for any economy to maintain itself on the path of growth, 
progress and development. A vibrant financial sector requires strong infrastructure and coverage 
of all individuals. Growth of any economy would be inclusive if channelization of resources from 
top to bottom is carried out with the help of proper mechanism. Financial inclusion is defined as 
timely delivery of financial products and services at an affordable cost to the vulnerable section 
particularly low-income group of the society. An inclusive financial system prevents leakages, 
promotes efficiency and welfare by providing safe places for parking funds and facilitates wide 
range of efficient financial services. This study will focus on various initiatives taken by the 
Reserve Bank of India and Government of India for ensuring greater financial inclusion and 
assess current progress, challenges and opportunities of financial inclusion in India.

Keywords: Financial Inclusion, Inclusive Growth, Financial Education.

AbstrAct

INTRODUCTION
For any economy to be self-reliant, it is necessary to create suitable conditions for individual, 

households and private institutions. Availability of banking and network facilities facilitates expansion 
and development of the economy. Financial inclusion means delivery of financial services to the 
members of the economy. Since major financial services are provided with the help of the banks, 
financial inclusion may be expressed by the term, ‘Banking Inclusion’. Thus, the meaning of financial 
inclusion for the banks to spread and expand their coverage of banking activities to include unbanked 
with the formal financial system. The committee on financial inclusion, defined the term financial 
inclusion as the process of ensuring timely access to financial services and adequate credit where 
needed by vulnerable groups such as weaker sections and low-income groups at an affordable cost 
(Rangarajan Committee 2008). Financial inclusion can also be alternatively expressed as ‘Financial 
Exclusion’ which means inability of people in accessing necessary and appropriate financial services 
or denial of financial services’ supply when it is demanded by weaker section of the society.

India has a well-developed financial structure which fulfils the financial requirement of individuals, 
household and also helps in growth, development and modernization of nation. To ensure financial 
inclusion, healthy competition and fulfilling financial needs, banking sector is required to carry out reforms 
and continuous monitoring of banking services and practices. Banking sector of India consists of Reserve 
Bank of India (RBI), which is regulator of money market, commercial banks, regional rural banks (RRBS) 
and co-operative banks etc. Nationalization of banks stepped-down focus from class banking to mass 
banking. On the recommendation of Swaminathan committee, RRBs were also established in 1975 
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for the promotion financial inclusion in rural areas. Financial inclusion benefits society and economy. 
Financial inclusion spurs the process of economic growth through increasing saving and investment in 
the economy. It inculcates habit of saving, especially amongst the vulnerable groups. Financial inclusion 
ensures timely and adequate credit at affordable cost in a transparent manner which ultimately stroke 
entrepreneurial ability of unbanked people. Financial inclusion plugs leaks and gaps in distribution of 
government benefits and subsidies through direct benefit transfers to beneficiaries’ bank account. 

An inclusive financial system, due to its well-known advantages, is beneficial for any economy 
because it facilitates efficient allocation of resources from savers to investors, enables people to 
manage their finances through access to various financial services, and reduces exploitation from 
informal source of finances. An inclusive financial system improves efficiency and welfare thorough 
arranging bouquet of financial services and the safe places for parking fund. 

Indian economy is a rural economy where agriculture is the main source of occupation. 68.84% of 
Indian population resides in rural areas and 54.6% of its total workforce depends upon the agriculture 
for employment (Census 2011). As per data from World Bank’s Global Findex Database, as of 2021, 
77.53% of Indian adults (population with 15 years or more of age) had a bank account as compared 
to 53% in 2014. To eliminate financial exclusion and promote financial inclusion, Government of 
India (GoI) and RBI have been taken many steps and policy initiatives.

REVIEW OF LITERATURE
Dev (2006) analysed the 59th round survey of NSSO data. He concluded with that there are 150 

million rural households in India out of which approximately 90 million are farmer households. There 
are 49 percent of farmer households indebted from formal and informal sources. On the basis of data, 
he found that 51 percent are financially excluded farmer households at all India level. 56 percent of 
indebted farmer households obtain loan from formal sources and remaining 64 percent from informal 
sources. The shares in formal and informal sources vary from state to state. He also found that credit 
for small and marginal farmer from formal sources increased with size of land. In this paper he identified 
supply (small number of branches in rural area, low credit deposit ratio, low level of agricultural credit 
to small and marginal farmer) and demand side (low productivity and risk, vulnerability of small and 
marginal farmers, low skill and poor market linkages for rural non-farm and urban workers, lack of 
awareness and financial literacy) barriers in financial inclusion. He suggested that financial institution 
should look at financial inclusion both as a business opportunity as well as social responsibility.

Rangarajan (2008) defines financial inclusion as “It is the process of ensuring timely access to 
financial services and adequate credit where needed by vulnerable groups such as weaker section 
and low-income groups at an affordable cost”.

Chakrabarty (2011) discussed about the future’s need of public policy. India has made tremendous 
growth in recent past while there are causes for concern on other dimensions such as financial 
exclusion of poor people. Provision of public good such as unrestrained access to financial services 
and products is an essential condition of open and efficient society so the financial inclusion of all 
people should be the prime objective of public policy. Mainstream financial institution such as banks 
should take financial inclusion not as a social obligation but as a pure business opportunity. Thus, 
existing financial system needs to be designed to suite poor people’s requirements. RBI has made 
concerted efforts towards greater financial inclusion through initiating various programmes and 
simplifying various norms. Despite concerted efforts by the RBI, there is long way to go, Indians lack 
access to the formal financial services and about 50,000 villages are yet to be provided with banking 
services. He found that economic growth follows financial inclusion. Financial access will attract 
global market players to our country which will increase employment and business opportunities. 
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The dream of inclusive growth will not come true until we create millions of micro-entrepreneurs 
across the country. inclusive growth will act as an instrument of empowerment and enables people 
to contribute more effectively in economic and social progress. He concluded with financial inclusion 
is the road that India needs to travel toward becoming a global player.

Khan (2012) emphasized that financial inclusion (access to finance) can be considered as 
a public good because whole economy (unbanked population, government, financial institutions 
as well as entrepreneurs) benefits by greater inclusion. Financial inclusion makes RBI’s monetary 
policy more effective. There is a high population per bank branch and low proportion of having 
access to formal financial services which clarifies the extent of financial exclusion in Indian 
economy. Minimalist (aiming at providing basic financial products to the unbanked) and expanded 
(aiming at providing other important financial product such as housing finance, micro pension, 
financial education and insurance facility) approach are adopted financial inclusion in India. He 
also focused on many issues and challenges in ICT based financial inclusion such as lack of 
proper functioning of devices in many areas, lack of literacy, limited number of technology service 
provider, low power supply and weak network connectivity etc. he concluded with that bankability 
of poor holds a major business opportunity to the banks for developing a stable retail deposit base.

Chakrabarty (2013) emphasised that financial inclusion has the potential to bring in unbanked in 
to the formal banking system, channelize their saving, stroke their financial entrepreneurial ambition 
by making available credit and thus give fillip to the economy. Financial inclusion helps the society 
and economy. RBI has adopted a structured, planned and integrated approach towards financial 
inclusion by focusing on both the demand and supply side constraints. Banks should look at financial 
inclusion as business opportunity rather than social corporate responsibility. So, it is important to 
focus on increasing usage of banking infrastructure which will happen only if banks can offer an 
entire bouquet of services and products to the large number of basic bank account-holders and also 
to the new customers that the banks acquire. Objective of financial inclusion with financial stability 
cannot be achieved without ensuring universal financial inclusion. Financial inclusion and inclusive 
growth are no longer just policy choices, but are policy initiatives which would determine the long-
term financial stability and sustainability of and economic order.

Dangi and Kumar (2013) focus on present scenario and future scope of financial inclusion in India 
by evaluating the different policy measures and initiatives taken by the RBI & GOI for promoting it. They 
identified many factors affecting access to financial products and services are n` physiological and cultural 
barriers, lack of legal identity, low level of income, lack of basic education and financial literacy, terms 
and condition of financial institution, living places of poor people and lack of attractiveness of financial 
products. Conclusion of the study was that a large section of population still financially excluded. Financial 
inclusion should not be taken as a responsibility by the banks and other financial institution but should 
be seen as an opportunity and future prospects for improving its delivery and operational mechanism.

Aggarwal (2014) examined various initiative taken by RBI for ensuring greater financial inclusion 
and also focused on challenges and opportunities of financial inclusion in India. She finds that, due 
to the concerted effort by the RBI, number of branches of SCBs increased from 68,681 in March 
2016 to 1,02,343 in March 2013. In rural areas, number of branches increased from 30,572 to 37,953 
during the same period. She also identified major challenges in financial inclusion such as lack of 
identity proof, complicated procedures, lack of literacy and awareness, costlier financial products 
and services in rural area as well as poor physical and social infrastructure etc.

Das (2021) emphasised that financial inclusion is a key driver of sustained and balanced 
economic growth which acts as tool of reducing income inequality and poverty. RBI and GoI have 
taken a number of measures for ensuring three dimensions (access, usage and quality) of financial 
inclusion. Expansion and breadth of financial inclusion has indeed been exponential in recent years. 
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Adoption of technology such as Jan Dhan, Adaar and Mobile (JAM) has shifted brought about a 
major shift in the universe of financial inclusion. Financial inclusion plans of banks have shown 
tremendous progress with respect to various parameter of financial inclusion. The pandemic has 
accelerated the push towards digitalization of with greater adoption of digital payments. Recently, 
financial inclusion index has been constructed. 15 educational boards have included modules on 
financial education their school curriculum. He concluded that we must continue our effort for greater 
financial inclusion in pursuance of goal of sustainable future for all.

OBJECTIVES OF THE STUDY
1. To assess the various initiatives taken by the RBI for ensuring financial inclusion and 

examine the current progress of financial inclusion in India.
2. To assess the policy initiatives taken by the GoI recently for ensuring financial inclusion 

and evaluate their performance till now.
3. To focus on challenges and opportunities emerged from financial inclusion in India.

RESEARCH METHODOLOGY
This study is based on secondary data sources. The data has been retrieved from official 

website of RBI- http://dbie.rbi.org.in, Department of Financial Services, GoI and International 
Monetary Fund. Data has been also collected from reports, journals and committee report submitted 
to GoI on financial inclusion.

VARIOUS INITIATIVES TAKEN BY THE RBI FOR ENSURING FINANCIAL 
INCLUSION

• No-frill Account – This account allows the customers to open an account which requires 
zero balance or negligible balance. This account involves very low nominal charge which 
enables excluded people to open and access their account at very low cost.

• Eased Know Your Customers (KYC) Norms – To help the common man in opening 
bank account, RBI has simplified KYC norms. For example n` single document for proof 
of identity and address. No proof of address is required for current address. For persons 
not having officially valid document, RBI allowed such persons to open account with self-
attested photograph and putting thumb in the presence of an official of the bank.

• Basic Saving Bank Deposit Account (BSBDA) – all banks have been instructed by 
the RBI to open BSBD account which have common minimum facilities like no minimum 
balance requirement, deposit and credit cash at the branch as well as ATM, receipt / credit 
of money through electronic payment system.

• Rationalization of Branch Authorization Policy – in the revised policy, RBI has taken 
different measures for resolving the issue of unequal branch spread. RBI had redefined 
‘Banking Outlet’ as a fixed-point service delivery unit which provides services of deposit and 
withdraw of cash, encashing cheques and lending of money for a minimum of four hours 
per day at least five days a week. RBI allowed the banks to open their banking outlet in 
tier-1 to tier-6 centre without taking RBI’s permission and bank has also been mandated 
to open 25% of these outlets in unbanked rural area.

• Opening of Brick-and-Mortar Branches – to increase banking penetration, financial 
inclusion and promote opening of branches in rural areas, need for opening brick-and-
mortar branches was felt. Accordingly, bank have been mandated to open 25% of new 
branches in unbanked rural centre in a financial year.
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• Financial Inclusion Plan (FIP) – RBI issued guidelines for all the public and private sector 
banks to submit a board-approved, three-year financial inclusion plan starting from April 
2010. In this plan, all banks are required to set their own target regarding opening of brick-
and-mortar branches, business correspondents (BCs) employed, coverage of unbanked 
villages having population above 2000 and as well as below 2000 through branches, no-
frill accounts opened, Kisan Credit Card, General Credit Card issued and other specific 
measures taken by them to cater the financially excluded people.

• Financial Literacy Centres (FLCs) – Financial literacy enables people to understand the 
benefit of formal products and providers and to make choices that fit their needs and represent 
good value for money. Accordingly, in January 2016, RBI revised guidelines for the conduct 
of camps by FLCs of Lead Banks. Under new guidelines, at least one outdoor camp per 
month for a period of one year need to be conducted to aware newly included people in 
the financial system. FLCs and rural branches of banks may adopt a tailored approach for 
different target group viz. farmers, micro and small entrepreneurs, school children, Self Help 
Group (SHGs), senior citizen etc. guideline for different target group was to conduct one 
camp per month for each target group by each FLC and rural branch of banks.

• Use of Technology – RBI recognised that technology can efficiently resolve the issue of 
outreach and credit delivery in rural and remote area. To provide doorstep banking services 
through BC model, RBI advised bank to make use of information and communication 
technology (ICT) in an efficient manner. Even illiterate account holder can operate its account 
by using biometrics with the help of ICT enabled BC. Thus, ICT enhances confidence in 
banking system and ensures security of transaction

• Adoption of Electronic Benefit Transfer (EBT) – banks were advised to adopt EBT through 
leveraging ICT for transferring government and social benefit electronically to the bank 
account of beneficiary so that transaction cost and dependence on cash could be reduced.

• General Credit Card (GCC) – to provide hassle-free credit to disadvantaged and poor 
people, RBI advised banks to introduce a general-purpose credit card facility up to 25000 
based on assessment of cash flow. GCC doesn’t have any compulsion regarding collateral 
security and use of credit.

NATIONAL STRATEGY FOR FINANCIAL INCLUSION (NSFI): (2019-2024)
RBI released the NSFI 2019-24 on 10th January 2020 which identified six strategic objectives for 

financial inclusion such as: (1) Universal access to financial services, (2) Providing basic bouquet of 
financial services, (3) Access to livelihood and skill development, (4) Financial literacy and education, 
(5) Customer protection and grievance redressal, and (6) Effective co-ordination. It identified certain 
milestones to achieve this vision such as: (a) Providing banking access to every village (or hamlet of 
500 households in hilly area) within a five-kilometre radius by March 2020, (b) strengthening digital 
financial services to create infrastructure to move towards a cash less society by March 2022, and 
(c) ensuring that every adult has access to a financial services provider through a mobile device 
by March 2024.

NATIONAL STRATEGY FOR FINANCIAL EDUCATION (NSFE): (2020-2025)
RBI released the NSFE: 2020-25 document on 20th August 2020 and recommended a ‘5C’ 

approach for the dissemination of financial education in the country. These approaches include emphasis 
on development of relevant content in curriculum in schools, colleges and training establishments, 
developing capacity among the intermediaries involved in providing financial services, leveraging 
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on positive effect of community-led model for financial literacy through appropriate communication 
strategy, and enhancing collaboration among various stakeholders. To create financially aware and 
empowered India, certain strategic objectives have been laid down which include inculcating financial 
literacy concepts among various section of population through financial education to make it an 
important life skill, encouraging active savings behaviour, developing credit discipline and improving 
usage of digital financial services in a safe and secure manner, as well as bringing awareness about 
rights, duties avenues for grievance redressal.

       Due to these concerted efforts by RBI and GoI, significant progress has been made over 
the last five year towards all parameter of financial inclusion in India. Progress of financial inclusion 
in India is presented in table 1.

Table 1: Current Progress of Financial Inclusion in India 

Sr. 
No. Particulars March-2017 March-2018 March-2019 March-2020 March- 2021*

1 Banking Outlets in Rural 
location –  Branches

50860 50805 52489 54561 55112

2
Banking Outlets in Rural 
location – Branchless 
mode

5,47,233 5,18,742 5,44,666 5,44,656 11,92,967^

3 Banking Outlets in Rural 
location – Total

5,98,093 5,69,547 5,97,155 5,99,217 12,48,079

4 Urban locations covered 
through BCs 1,02,865 1,42,959 4,47,170 6,35,046 4,26,745^

5 BSBDA – through 
branches (No. in Million) 254 247 254 261 265

6 BSBDA – through 
branches (Amt. in Billion) 691 731 877 958 1183

7 BSBDA –  through BCs 
(No. in Million) 280 289 319 338 379

8 BSBDA – through BCs 
(Amt. in Billion) 285 391 531 725 876

9 BSBDA – Total (No. in 
Million) 533 536 574 600 645

10 BSBDA – Total (Amt. in 
Billion) 977 1121 1409 1684 2060

11 OD facility availed in 
BSBDAs (No. in Million) 9 6 6 6.4 6

12 OD facility availed in 
BSBDAs (Amt. in billion) 17 4 4.4 5.2 5.3

13 KCC – Total (No. in 
Million) 46 46 49 47 46

14 KCC n` Total (Amt. in
Billion) 5805 6096 6680 6390 6726

Source RBI: Trend and Progress of Banking in India: 2017-21, RBI: Annual Report: 2021-22, *: Provisional data available 
till march 2021, ^: Significant change in numbers is due to reclassification done by banks.



70  Prof. Hilal Ahmad and Shiv Kishor 

The data show that the banking outlets in rural location have increased from 5.98 lakh in March 
2017 to 12.48 lakh in March 2021. There is a significant increase in number of banking outlets in 
rural locations due to reclassification done by banks. However, such outlets in rural location are 
mostly in branchless BC mode. As of March 2021, about 95.5 percent (11,92,967 out of 12,48,079) 
of banking outlets in rural location are served through BCs. Remaining (4.5 percent, 55,112) are 
served through bank branches. coverage of urban locations through BCs increased by almost six 
folds from 1.02 lakh in March 2017 to 6.35 lakh in March 2020. It, however, declined to 4.26 lakh 
in March 2021. Basic saving bank deposit accounts (BSBDAs) have increased from 533 million in 
2017 to 645 million in March 2021. However, such progress is mainly at BC level. Approximately, fifty 
eight percent (379 million out of 645 million) of BSBD accounts have been opened through BCs as of 
March 2021. Deposit amount in BSBDA has shown a sharp rise. As of March 2021, gross and average 
deposit per BSBDA stood at Rs. 2,060 billion and Rs. 3193, respectively. increase in deposit can be 
attributed to rise in tendency of people to save rather than spend during the COVID-19 pandemic. 
However, as for as availing of overdraft (OD) facility is concerned, figure is not so satisfactory. As 
of March 2021, only 6 million account holders (about 0.93 percent) availed the OD facility for an 
amount of Rs. 5.3 billion. The number of KCC holder has increased from 46 million in March 2017 
to 49 million in March 2019. However, it declined to 6 million in March 2021. Total amount availed 
by all KCC holders increased from Rs. 5805 billion in March 2017 to Rs. 6726 billion in March 2021.

RECENT POLICY INITIATIVES TAKEN BY THE GOI FOR ENSURING 
FINANCIAL INCLUSION
Pradhan Mantri Jan Dhan Yojna (PMJDY) 

PMJDY is one of the biggest financial inclusion initiatives in the world launched on 28 august 
2014. PMJDY is a national mission on financial inclusion for ensuring access to various financial 
services like at least one basic banking account, insurance, remittance, pension and credit facility 
for every household in an affordable manner. Some of the benefits, under the scheme are n` no 
minimum balance is required in the account, Rupay debit card is provided to account holder, accident 
insurance cover of Rs. 1 lakh (enhanced to Rs. 2 lakhs to new PMJDY account opened after 28 
august 2015) is available with Rupay card issued as well as an overdraft facility up to Rs. 10,000 to 
eligible account holder is available.

Table 2: Progress in PMJDY Over Last Six Years

Sr. 
No.

Particulars March 
2017

March 
2018

March 
2019

March 
2020

March 
2021

Septem-
ber* 2022

1 No. of PMJDY account (In Crore) 28.17 31.44 35.27 38.33 42.20 46.95
2 Deposits in PMJDY account (in Rs. 

Crore)
62,972 78,494 96,107 1,18,434 1,45,551 1,73,058

3 Average deposit in PMJDY account 
(in Rs. Crore)

2235 2497 2725 3090 3449 3685

4 No. of Rupay debit card issued to 
PMJDY accountn` holders (in crore)

21.99 23.65 27.91 29.30 30.90 32.17

Source: https://pmjdy.gov.in/Archive Accessed on 29 September 2022, Overview and Progress on Financial Inclusion: 
PMJDY, Department of Financial Services (DFS), Ministry of Finance (MoF), GoI.
 *Data as on 21st September 2022. 
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Performance of PMJDY is presented in table 2. Consistent progress has been made on above 
given parameter over the years. Since its inception, over 46 crore new account have been opened and 
over Rs. 1,73,058 crores have been deposited by the newly banked people in the formal banking system. 
This scheme led to rapid financial inclusion of women. Under PMJDY, women accounts constitute 55.54 
percent of the total Jan Dhan account as on 21st September, 2022. As against an average balance of 
Rs, 2235 in march 2017, the average balance has grown to Rs.3685 as on 21 September 2022. A total 
of 32.17 crore Rupay debit cards have been issued till 31st September 2022 to PMJDY account holder.

Pradhan Mantri Jeevan Jyoti Bima Yojna (PMJJBY)
PMJJBY was launched on 9th may, 2015 with the aim of insuring the uninsured. It aims at 

providing universal social security for all Indians, especially the poor and under-privileged. This 
scheme offers a renewable one-year term life cover of Rupees Two lakh to all subscribing bank 
account-holders in the age group of 18 to 50 years, covering death due to any reason at annual 
premium of Rs. 330 per annum per subscriber. 

Table 3: Performance of PMJJBY Over Last Six Year

Sr. 
No.

Particulars March 
2017

March 
2018

March 
2019

March 
2020

March 
2021

March 
2022

1 Cumulative Enrolment (in Crore) 3.10 5.33 5.92 6.96 10.27 12.66
2 Cumulative No. of Claim Disbursed 84,727 1,52,88 2,54,830 3,45,201 4,54085 5,71,007
3 Female Beneficiaries (in Crore) 1.15 1.28 1.55 2.07 2.88 4.26
4 PMJDY-PMJJBY Account-holder (in Crore) - 0.43 0.6 1.11 1.96 3.29

Source DFS: Overview and Progress on Financial Inclusion: Social Security Scheme.

Performance of PMJJBY is presented in table 3. Consistent progress has been made on 
above given parameter, over the year. Since its inception, over 12 Crore account- holders have 
been insured and over 5.7 lakh claims have been disbursed. Female beneficiaries are increasing 
continuously. There are 4.26 crore insured female beneficiaries as on 31st march,2022. Out of 42.2 
Crore PMJDY account-holders, 1.96 crore have been subscribed PMJJBY as on 31st march,2021.

Pradhan Mantri Suraksha Bima Yojna (PMSBY)
PMSBY was also launched on 9th may, 2015. It offers a renewable one -year accidental death-

cum-disability cover of Rupees Two Lakh to all subscribing bank account-holders in the age group 
of 18 to 70 years at annual premium of Rs. 20/- per annum per subscriber.

Table 4: Performance of PMSBY Over Last Six Year

Sr. 
No.

Particulars March 
2017

March 
2018

March 
2019

March 
2020

March 
2021

March 
2022

1 Cumulative Enrolment (in Crore) 9.95 13.48 15.47 18.54 23.26 28.19
2 Cumulative No. of Claims Disbursed 16164 34160 51441 66719 80666 96453
3 PMSBY-Female Beneficiaries (in Crore) 3.84 4.21 5.11 6.64 8.87 11.63
4 PMSBY-PMJDY A/c-holders (in crore) - 1.93 3.12 4.62 6.69 9.5

Source DFS: Overview and Progress on Financial Inclusion: Social Security Scheme.
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Performance of PMSBY is presented in table 4. Since its inception, over 28.19 Crore account 
holder have been insured and over 9.6 Lakh claims have been disbursed. Female beneficiaries 
are increasing continuously. There are 11.63 Crore insured female beneficiaries as on 31st march, 
2022. Out of 42.2 Crore PMJDY account-holders, 6.69 Crore have been subscribed PMSBY as on 
31st march, 2021.

Pradhan Mantri Mudra Yojna (PMMY)
This scheme was launched on 8th April, 2015 for providing loans up to Rs. 10 Lakh to the non-

corporate, non-farm small / micro enterprises. These loans are classified as MUDRA loans under 
PMMY. MUDRA loans are categorised under three heads, namely ‘Shishu’, ‘Kishore’, and ‘Tarun’. 
Loans up to Rs. 50,000 falls under the category of Shishu, Kishore covering above 50,000 and up 
to Rs. 5 Lakh while Tarun covers loans above Rs. 5 Lakh and up to Rs. 10 Lakh.

Table 5: Performance of PMMY Over Last Six Years

Sr. No. Particulars 2016-17 2017-18 2018-19 2019-20 2020-21 2021-22

1 No. of Account (in Crore) 3.97 4.81 5.99 6.22 5.07 5.37

2 Sanctioned Amount (in Rs. 
Lakh Crore)

1.81 2.54 3.22 3.37 3.22 3.39

Source: http://www.mudra.org.in/Archive Accessed on 14 September 2022, DFS: Overview and Progress on Financial 
Inclusion: Social Security Scheme.

Performance of PMMY is presented in table 5. Number of account-holders under the scheme 
has been almost doubled from 3.97 Crore in 2016-17 to 6.22 Crore in 2019-2020. Number of account-
holders has been decreased to 5.07 crore in 2020-21 due to the uncertainty emerged from nationwide 
lockdown during the COVID-19 pandemic and recessionary situation prevailing in the economy.

CHALLENGES 
1. Poor physical infrastructure, limited transport facility, insufficient trained staff etc., in remote 

areas create a barrier to the customer while accessing financial services.
2. Technology helps in accessing financial services. Poor connectivity in rural areas creates 

digital divide so that easy access to financial services cannot be ensured in those areas. 
technology could be the best bridge between the financial service provider and last mile 
customer. Fintech companies can be promoted for resolving and improving the tele and 
internet connectivity across the country.

3. Complex and lengthy procedures act as hindrance while on-boarding customers. This 
kind of hardship further increases when products are complex and not customised to the 
requirement of customers who receive erratic and uncertain cash flow from their occupation.

4. Socio-cultural barriers like conservative beliefs, customs and prevalence of certain value 
system result in lack of favourable attitude towards formal financial services. There are 
still some isolated areas wherein women do not have the freedom and choice to access 
financial services because of cultural barriers.

5. Considerable ground has been covered in the field of increasing access to basic financial 
services including micro insurance and pension. Now, the focus is going to be shifted 
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in improving usage of these accounts so the customers and the service providers could 
achieve the benefit of financial services and the necessary scale and sustainability, 
respectively. This can be done through increasing economic activities like creation of work 
opportunities, digitising government transfer by strengthening the digital transaction’ eco 
system, enhancing financial literacy and having in place a robust customer protection 
framework.

6. To minimize risk, to promote innovation and healthy competition, more market players 
are needed in retail payment system from a sustainable financial inclusion perspective. 
Currently, National Payment Corporation of India (NPCI) operates majority of retail payment 
products.

7. Lack of literacy particularly financial literacy increases difficulty in accessing financial product 
and services. More campaigns (films, documentary, pamphlets and roadshows) are needed 
to spread awareness about financial inclusion and financial literacy.

8. There is increasing dependence on technology to deliver banking services to customers. 
So, security related issues especially IT security must be addressed because these issues 
result in frauds, reputation risks and undermine public confidence in the use of electronic 
payment products.

OPPORTUNITIES
1. Financial inclusion penetrates banking habits in poor people thereby enabling them to save 

small amount overtime with formal financial institutions that can be used for funding of huge 
investments needed in business and infrastructural development.

2. Inclusion of disadvantaged groups with formal financial system enables them to obtain 
loan at low interest rate for their livelihood and self-employment purposes. Thus, financial 
inclusion acts as a poverty reduction instrument by creating self-employment opportunities 
to poor people in rural and remote area.

3. With the help of EBT and information and communication technology, bank can reduce the 
dependency on cash and lower transaction cost. Financial institution can transfer social 
benefit electronically to the bank account of the beneficiary.

4. Financial inclusion provides opportunities to the banking sector to facilitate access of financial 
product and services to various section of society, regions, gender and income levels. Thus, 
it encourages the public to embrace banking habit. RBI has intervened for the success of 
financial inclusion by introducing various enactments, financial literacy drives, leveraging 
technology etc.

5. Financial inclusion helps in achieving the target of inclusive growth and development by 
ensuring timely and quick availability of financial services and products among needy sector.

6. Financial inclusion not only provides savings products but also offer many other allied 
services like insurance cover, entrepreneurial loans, payments and settlement facilities etc.

7. Inclusive and sustainable financial system will attract global market players in our country 
that will result in increasing business and employment opportunities.

FINDINGS
1. As per RBI’s Report on Trend and Progress of Banking in India: 2017-21, number of 

branches of public sector banks (PSBs) decreased from 91,445 in March 2017 to 86,311 in 
March 2021. The fall in numbers is mainly due to many PSBs became privatized in this time 
duration. The branches of scheduled commercial banks (SCBs) increased from 1,16,394 
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in March 2017 to 1,22,976 in March 2021. In rural areas, the number of branches of SCBs 
increased from 33864 in March 2017 to 36383 in March 2021.

2. ATM is an important channel for customers to access cash anytime and anywhere. As per 
census 2011, out of 1.21 billion people, 69 percent live in rural areas while 31 percent live 
in urban areas. As per data obtained from RBI, total ATM deployed is about 2,53,231 as of 
June 2022, only 54021 (21.33 percent) are in rural areas. So, the banks should enhance 
their ATM network among the rural and unbanked areas.

3. As per RBI’s Annual Report: 2021-22 there were 1495 FLCs in the country at the end of 
December 2021. A total of 73900 activities were conducted by the FLCs during 2021-22 
(up to December 2021).

4. In rural areas, post offices (POs) are much closer to rural population than bank branches. 
As per department of post’s Annual Report: 2020-21, there were 1,56,721 post offices in 
India, of which, 1,41,018 (89.98 percent) were in rural areas as on 31st March, 2020. Thus, 
more POs should be established due to their well-known advantages.

CONCLUSION
Financial inclusion promotes inclusive growth by way of making financial services including 

credit and other safety nets available to the bottom of the pyramid. Past experiences and experience 
gained during the Covid-19 pandemic clearly indicate that financial inclusion and inclusive growth 
reinforce financial stability. Financial literacy together with sound consumer protection mechanism 
will ensure that people of excluded section of society are empowered to take financial decision. This 
will also help financial institutions to enhance their customer base, products and enhance diversify 
their balance sheet. All stakeholders should strive towards greater financial inclusion for attaining 
the goal of sustainable future for all. Financial institution should look at financial inclusion both as a 
business opportunity as well as social responsibility.

There is a need for accelerated universal reach of bank accounts along with access to financial 
products relating to credit, investment, insurance and pension. All stakeholders are needed to take 
responsibility for ensuring inclusive financial ecosystem which is capable of effectively addressing 
risks like mis-selling, cyber security, data privacy and ensuring customer’s confidence in financial 
system through financial awareness and education.
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*Asso. Prof., Head Deptt. of Chemistry, B.D.K.M.V, Agra.

Ground Water Pollution
Dr. Neelam Verma* 

Groundwater pollution occurs as a result of the release of pollutants into the ground into natural 
underground water reservoirs known as aquifers. Once the pollutants released find their way into 
groundwater, they cause contamination. It is a type of water pollution that is mainly caused by the 
release of substances either intentionally or accidentally through anthropogenic activities or natural 
causes.

As per data available, more than 12 million people in India were affected by Arsenic in 2019, 
which is a lethal groundwater pollutant. Drinking arsenic-rich water over a longer period may cause 
cancer, high blood pressure, diabetes, and diseases of blood vessels. Another report of 2018 states 
that major toxins like nitrate, fluoride, iron, and heavy metals like lead, cadmium, and chromium are 
exceeding their permissible limits in many districts of India.

Materials from the land’s surface can move through the soil and end up in the groundwater. 
For example, pesticides and fertilizers can find their way into groundwater supplies over time. Road 
salt, toxic substances from mining sites, and used motor oil also may seep into groundwater. In 
addition, it is possible for untreated waste from septic tanks and toxic chemicals from underground 
storage tanks and leaky landfills to contaminate groundwater.

The most serious water quality degradation in agricultural regions is caused by fertilizer and 
pesticide use, which results in runoff of chemicals from agricultural fields into surface waters and 
percolation into groundwater. Nitrate contamination of groundwater is already significant in agricultural 
areas.

CAUSES OF GROUNDWATER POLLUTION
The sources (or causes) of groundwater pollution can be landfills, effluents released from 

industries or wastewater treatment plants, leakage from sewers, petrol filling stations, or fertilizers/
pesticides used in agriculture.

Excessive Use of Fertilizers and Pesticides
Pesticides and commercial fertilizers, or even natural fertilizers like manure are nitrogen-based 

compounds that can introduce nitrates into the groundwater and pollute it. This is mainly because 
only a certain portion of the nitrogen is used by plants and the rest may get either washed off to 
enter water bodies or seep into the ground polluting the aquifers.

Over pumping of groundwater
Pumping groundwater aggressively may release arsenic into the water and also cause land 

subsidence(sudden sinking of land).
Arsenic is mainly present in the clayey layer of the underground surface and little of it seeps 

into the water while groundwater is pumped. But if overdone, a substantial amount may get entered 
into aquifers due to the high hydraulic gradient created.
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Septic Systems
Across the world, septic systems are the main cause of pollution of underground water. The 

pollutants are outflow from privies, septic tanks, and cesspools. 25% of households in the USA, for 
instance, heavily depend on septic systems to dispose of their waste. This huge number of users 
relying on the system makes it one of the main pollutants.

Additionally, improperly designed and leaking septic systems release contaminants such as 
nitrates, oils, bacteria, chemicals, detergents, and viruses into underground water.

Petroleum Products
Petroleum storage tanks are either located underground or above ground. Also, the transportation 

of petroleum products is mainly done underground using pipelines. Leakages from these substances 
can lead to contamination of water.

Hazardous Waste Disposal
Hazardous wastes such as photographic chemicals, motor oil, cooking oil, paint thinners, 

medicines, swimming pool chemicals, paints, and garden chemicals should not be disposed of into 
septic tanks or directly into the environment as they cause serious contamination.

These chemicals should be disposed of with the help of a licensed hazardous waste handler.

Naturally
Arsenic is a naturally occurring metal present in the earth’s crust. In its organic form, it’s 

poisonous and quite lethal in nature. It gets dissolved in groundwater due to the anaerobic conditions 
produced by organic matter present inside the aquifers. Due to the microbial decomposition of the 
organic matter, the oxides of iron are released into the groundwater aquifers. These iron oxides 
then react with the arsenic and produce arsenic compounds n` arsenite and arsenate, the former 
being more toxic than the latter.

The second major geogenic pollution occurs due to the compounds of fluoride found in the 
groundwater. These are present in aquifers that lack Calcium inside them.

Sewage Disposal
Poorly treated sewage water disposed on the ground surface or local water bodies is also a 

reason for groundwater pollution. This problem arises in the areas where there is a poor infrastructure 
of sewage treatment plants or poorly maintained sewer systems.

Also, if there are micro-pathogens like hormones, pharmaceutical residues and other micro-
contaminants that are found in urine or feces present in the sewage, then even the conventional 
treatment plants may not be able to remove such impurities.

EFFECTS OF GROUNDWATER POLLUTION
Health Issues

Contaminated groundwater has detrimental effects on human health. In areas where septic 
tank installation is not set up correctly, human waste may contaminate the water source. The waste 
may contain hepatitis-causing bacteria that may lead to irreversible damage to the liver.
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Can lead to damaging impacts on the environment such as aquatic 
systems and the overall ecosystem

Groundwater pollution can lead to devastating environmental changes. One such alteration is 
the loss of certain nutrients that are essential for the self-sustenance of the ecosystem. Also, when 
the pollutants mix with water bodies, alteration of the aquatic ecosystem may also occur. Aquatic 
animals such as fish may die off quickly as a result of too many contaminants in the bodies of water.

Animals and plants using contaminated water may also be affected. Toxic substances accumulate 
with time in the aquifers and once the prime spreads, it may render the groundwater unsuitable 
for human and animal consumption. The effects are serious, especially for people who rely on 
groundwater during drought periods.

Affects economic growth
Contamination of groundwater sources renders the area incapable of sustaining plant, human, 

and animal life. The population in the area reduces and the land value depreciates. Another effect 
is that it leads to less stability in industries relying on groundwater to produce their goods.

SOLUTIONS TO PREVENT GROUNDWATER POLLUTION
These are some of the solutions to prevent groundwater pollution-

Monitoring Quality of Groundwater through a telemetry system
Groundwater quality monitoring should be done, especially by industries to measure groundwater 

parameters like pH, flow rate, TSS, water level, etc. Prompt action should be taken if any problem 
is observed.

Land Zoning or Marking
Zoning or marking land areas to ensure a better focus on specific areas for preventing groundwater 

pollution is another strategy to adopt. This measure of creating land-use maps has been used by 
many nations around the world.

There are essentially two types of zoning maps n` Aquifer vulnerability maps and source 
protection maps.

Aquifer vulnerability maps are created taken into account that certain aquifers are more susceptible 
to groundwater pollution than others, especially shallow aquifers. This is because there are fewer 
layers that act as filters between the land surface and the aquifer layer that holds water.

Source protection maps are formed to protect individual water sources, like wells or springs. If 
there is an adequate travel time between biodegradable pollutant source and groundwater source, 
then the pollutants get eliminated due to the adsorption or filtration process along its way. So the 
source protection maps are created to specify radial areas around a water source where activities 
that can cause pollution need to be omitted.

Educating Others
Creating awareness around the importance and an urgent need to take steps for groundwater 

prevention pollution will also help in combating the issue.
Groundwater is a commodity used by everyone. So the onus to protect it from contaminants 

and its scarcity for the present & future generations lie on each and every individual on the face 
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of the earth. Each and every individual can play a role by taking small but effective steps like not 
wasting water in the house or workplace, using fewer plastics, and proper disposal methods.

Recycling
Most landfills in various countries have a recycling plant nearby. Therefore, used petroleum 

products should be taken to such places. Apart from oil, other recyclable materials such as plastic, 
bottles, and paper waste can also be taken to recycling plants. The state should provide designated 
recycling pick-up areas in places that they are not yet established.

Proper management of the sources of pollution
The landfills should be designed with proper clay and leachate. The maintenance should be 

done regularly. The location of the landfill should also be far from groundwater areas.
Further, any hazardous waste should not be dumped in the landfill unless it is designed for 

that purpose.
In constructing and managing underground storage tanks, it is important to comply with the 

set regulations and policies to avoid contamination or even lawsuits. A containment device that acts 
as a leak back-up should be put in place and any unused underground tanks should be removed.
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*vflLVsaV izksQslj] jktuhfr foKku] ySafxd vlekurkA

ySafxd vlekurk dk voyksdu

MkW- xhrk dqekjh* 

ge 21oha 'krkCnh ds Hkkjrh; gksus ij xoZ djrs gSa tks ,d csVk iSnk gksus ij [kq'kh dk t'u eukrs gaS vkSj 

;fn ,d csVh dk tUe gks tk;s rks 'kkUr gks tkrs gSaA ;gka rd fd dksbZ Hkh t'u ugh eukus dk fu;e 

cuk;k x;k gSA yM+ds ds fy;s bruk I;kj fd yM+dkas ds tUe dh pkg esa ge izkphu dky ls gh yMfd;ks 

dks tUe ds le; ;k tUe ls igys gh ekjrs vk jgs gS ;fn lkSHkkX; ls oks ugh ekjh tkrh rks ge thouHkj 

muds lkFk HksnHkko ds vusd rjhds <wa< ysrs gSaA Hkkjrh; lekt esa ;g vke ckr gS fd yM+fd;ksa o fL=;ksa 

dks vkthou vlekurk dk na'k >syuk iM+rk gSA bldks lekurk fnykus ds dbZ iz;klks ds ckotwn vkt 

Hkh okLrfod fLFkfr n;uh; gSA vkt ge 21oha lnh dks ukjh lnh rks dg jgs gS ysfdu fLFkfr;k¡ igys 

ds leku gh gSA

ySafxd vlekurk dh ifjHkk"kk vkSj ladYiuk 

fyax lkekftd&lkaLd`frd 'kCn gS] lkekftd ifjHkk"kk ls lacaf/kr djrs gq;s lekt esa iq:"kksa vkSj 

efgykvksaa ds dk;kZas vkSj O;ogkjksa dks ifjHkkf"kr djrk gS tcfd lSDl 'kCn vkneh vkSj vkSjr dks ifjHkkf"kr 

djrk gS tks ,d tSfod vkSj 'kkjhfjd ?kVuk gSA vius lkekftd] ,sfrgkfld vkSj lkaLd`frd igyqvksa esa 

fyax iq:"k vkSj efgykvksaa ds chp 'kfDr ds dk;Z ds laca/k gSa tgk¡ iq:"k dks efgyk ls Js"B ekuk tkrk 

gSA bl rjg fyax dks ekuo fufeZr fl)kUr le>uk pkfg,] tcfd lSDl ekuo dh izkd`frd ;k tSfod 

fo'ks"krk gSA

fyax vlekurk dks lkekU; 'kCnksa esa bl rjg ifjHkkf"kr fd;k tk ldrk gS fd ySafxd vk/kkj ij 

efgykvksaa ds lkFk HksnHkko lekt eas ijEijkxr :i ls efgykvkas dks iq:"kksa ds }kjk lnSo detksj tkfr 

oxZ ds :i esa ekuk tkrk gSA ukjh dks ^^vcyk** dgrs gq, mls vcyk cuk fn;k x;kA og lnSo iq:"k ds 

vuqlkj gh dk;Z djrh gS vkSj viuk thou Hkh iq:"k ds fy;s gh thrh gS fQj Hkh mldks lnSo v/khu gh 

jguk iM+rk gSA ;g lekt dh foM+Ecuk gSA

ySafxd vlekurk ds rkRi;Z

ySafxd vlekurk dk rkRi;Z ySafxd vk/kkj ij efgykvksa ds lkFk HksnHkko gSA ijEijkxr :i ls 

lekt esa efgykvksa dks detksj oxZ ds :i esa ns[kk tkrk jgk gSA

os ?kj vkSj lekt nksuks txgks ij 'kks"k.k] vieku vkSj HksnHkko ls ihfM+r gksrh gSaA efgykvksa ds 

f[kykQ HksnHkko nqfu;k esa gj txg izpfyr gSA
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oS'fod ySafxd varjky lwpdkad&2018 esa Hkkjr 153 ns'kks esa 108 osa LFkku ij jgkA blls lkQ rkSj 

ij vanktk yxk;k tk ldrk gS fd gekjs ns'k esa ySafxd HksnHkko dh tMs+a fdruh etcwr vkSj xgjh gSaA

ySafxd vlekurk ds fofHkUu {kS=k

lekftd {kS=k esa % Hkkjrh; lekt esa izk;% efgykvksa dks ?kjsyw dk;Z ds gh vuwdqy ekuk x;k gSA 

?kj esa efgykvksa dk eq[; dk;Z Hkkstu dh O;oLFkk djuk vkSj cPpksa ds ykyu ikyu rd gh lhfer gSA 

vDlj ,slk ns[kk x;k gS fd ?kj esa fy;s tkus okys fu.kZ;ksa esa Hkh efgykvksa dh dksbZ Hkwfedk ugh jgrh 

gSA efgykvksa ds eqn~nksa ls lacaf/kr fofHkUu lkekftd laxBukas esa Hkh efgykvksa dh U;wUkre la[;k ySafxd 

vlekurk ds fodjky :i dks O;Dr djrh gSA

vkfFkZd {kS=k esa % vkfFkZd {kS= esa dk;Zjr efgyk vkSj iq:"k ds ikfjJfed eas vUrj gSA vkS|ksfxd {kS= 

esa izk;% efgykvksa dks iq:"kksa ds lkis{k de osru fn;k tkrk gSA bruk gh ugh jkstxkj ds voljksa esa Hkh 

iq:"kksa dks gh izkFkfedrk nh tkrh gSA

lHkh jktuhfrd ny yksdrkaf=d gksrs gq;s lekurk dk nkok djrs gSa ijUrq os u rks pquko esa efgykvksa 

dks izR;k'kh ds :i esa fVdV nsrs gSa vkSj u gh ny ds izeq[k inks ij mudh fu;qfDr djrs gSaA

foKku ds {kS=k esa % tc ge oSKkfud leqnk; ij /;ku ugh nsrs gSa rks ;g ikrs gSa fd izxfr'khyrk dh 

fopkj/kkjk ij vk/kkfjr bl leqnk; esa Hkh Li"V :i esa ySafxd vlekurk fo|eku gSA oSKkfud leqnk; 

esa ;k rks efgykvksa dk izos'k gh eqf'dy ls gksrk gS ;k mUgs de egRo ds izkstsDV esa yxk fn;k tkrk gSA 

;g foM+EcUkk gh gS fd ge ^^felkbyesu** ds uke ls izfl) LoxhZ; ^^,-ih-ts- vCnqy dyke** ls rks ifjfpr 

gSA ysfdu ^^felkbZy oqesu vkWQ bafM;k** ^^Vslh FkkWel** ds uke ls ifjfpr ugh gSaA

[ksy {kS=k esa % [ksyksa esa feyus okyh iqjLdkj jkf'k iq:"k f[kykfM+;ksa dh ctk; efgyk f[kykfM+;ks dks 

de feyrh gSA pkgs dq'rh gks ;k fØdsV gj [ksy esa HksnHkko gks jgk gSA blds lkFk gh iq:"kksa ds [ksyksa 

dk izlkj.k Hkh efgykvksa ds [ksyksa ls T;knk gksrk gSA

Hkkjr esa ySafxd vlekurk ds dkj.k vkSj izdkj

Hkkjrh; lekt esa fyax vlekurk dk ewy dkj.k bldh fir`lrkRed O;oLFkk esa fufgr gSA izfl) 

lekt'kkL=h flfYo;k okYcs ds vuqlkj ^^fir`lrkRed lkekftd lajpuk dh ,slh izfØ;k vkSj O;oLFkk gS] 

ftlesa vkneh vkSjr ij viuk izHkqRo tekrk gS] mldk neu djrk gS vkSj 'kks"k.k djrk gSA^^ efgykvksa dk 

'kks"k.k Hkkjrh; lekt dh lfn;ksa iqjkuh lkaLd`frd ?kVuk gSA fir`lrkRed O;oLFkk us viuh oS|rk vkSj 

Lohd`fr gekjs /kkfeZd fo'oklksa] pkgs oks fgUnw] eqfLye ;k fdlh vU; /keZ ls gh D;ks u gkas] ls izkIr dh gSA

mnkgj.k ds fy;s] izkphu Hkkjrh; fgUnw dkuwu ds fuekZrk euq ds vuqlkj ,slk ekuk tkrk gS fd 

vkSjr dks vius ckY;dky esa firk ds v/khu 'kknh ds ckn ifr ds v/khu vkSj viuh o`)koLFkk ;k fo/kok 

gksus ds ckn vius iq= ds v/khu jguk pkfg,A fdlh Hkh ifjfLFkfr esa mls [kqn dks Loar= jgus dh vuqefr 

ugh gSA eqfLyeksa esa Hkh leku fLFkfr gS vkSj ogk¡ Hkh HksnHkko ;k ijra=rk ds fy, eatwjh /kkfeZd xzaFkksa vkSj 
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bLykeh ijEijkvksa }kjk iznku dh tkrh gSA blh rjg vU; /kkfeZd ekU;rkvksa esa Hkh efgykvksa ds lkFk 

,d gh izdkj ls ;k vyx rjhds ls HksnHkko gks jgk gSA efgykvksa ds lekt esa fupyk Lrj gksus ds dqN 

dkj.kks esa vR;f/kd xjhch vkSj f'k{kk dh deh Hkh 'kkfey gSaA xjhch vkSj f'k{kk dh deh ds dkj.k cgqr 

lh efgyk;sa de osru ij ?kjsyw dk;Z djus] laxfBr oS';kd`fr dk dk;Z djus ;k izoklh etwnjksa ds :i 

esa dk;Z djus ds fy;s etcwj gks tkrs gSaA

yMdh dks cpiu ls f'kf{kr djuk vHkh Hkh cqjk fuos'k ekuk tkrk gS D;ksafd ,d fnu mldh 'kknh 

gksxh vkSj mls firk ds ?kj dks NksMdj nwljs ?kj tkuk iMsxkA blfy;s vPNh f'k{kk ds vHkko esa orZeku 

esa ukSdfj;ksa dkS'ky ekax dh 'krkZsa dks iwjk djus esa vl{ke gks tkrh gSa] ogha izR;sd lky gkbZ Ldwy vkSj 

baVjfefM,V esa yMfd;ks dk ifj.kke yM+dksa ls vPNk gksrk gSA vr% mi;ZqDr foospu ds vk/kkj ij dgk 

tk ldrk gS fd efgykvksa ds lkFk vlekurk vkSj HksnHkko dk O;ogkj lekt esa ?kj esa vkSj ?kj ds ckgj 

fofHkUu Lrjks ij fd;k tkrk gSA

ySafxd vlekurk ds dkjd

lkekftd] vkfFkZd vkSj jktuhfrd izxfr ds ckotwn orZeku Hkkjrh; lekt esa fir̀lrkRed ekufldrk 

tfVy :i esa O;kIr gSA blds dkj.k efgykvksa dks vkt Hkh ,d ftEesnkjh le>k tkrk gSA efgykvksa dks 

lkekftd vkSj ikfjokfjd :f<;ksa ds dkj.k fodkl ds de volj feyrs gSa] ftuls muds O;fDrRo dk 

iw.kZ fodkl ugh gks ikrk gSA lcjheky vkSj rhu rykd tSls eqn~nksa ij lkekftd erHksn fir`lrkRed 

ekufldrk dks izfrcaf/kr djrk gSA Hkkjr esa vkt Hkh O;ogkfjd Lrj oS|kfud Lrj ij loksZPp U;k;ky;  

ds vkns'kkuqlkj lEifRr ij efgykvksa dk leku vf/kdkj gSA ij ikfjokfjd lEifRr ij efgykvksa dk 

leku vf/kdkj ij ikfjokfjd lEifRr ij efgykvksa dk izpyu esa ugh gSA muds lkFk foHksndkjh O;ogkj 

fd;k tkrk gSA

jktuhfrd Lrj ij iapk;rh jkt O;OkLFkk dks NksM+dj mPp oS|kfud laLFkkvks esa efgykvksa ds fy;s 

fdlh izdkj ds vkj{k.k dh O;oLFkk ugh gSA 

o"kZ 2017&18 ds uohure vkf/kdkfjd vkof/kd Je cy losZ{k.k (Periodic Labour Force Survey) 

ds vuqlkj] Hkkjrh; vFkZO;oLFkk esa efgyk Je 'kfDr (Labour Force) vkSj dk;Z lgHkkfxrk (Work 

Participation) nj de gSA ,slh ifjfLFkfr;ksa esa vkfFkZd ekinaM ij efgykvksa dh vkRefuHkZjrk iq:"kksa ij 

cuh gqbZ gSA ns'k ds yxHkx lHkh jkT;ksa esa o"kZ 2011&12 dh rqyuk esa o"kZ 2017&18 esa efgykvksa dh 

dk;Z lgHkkfxrk nj esa fxjkoV ns[kh xbZ gSA bl fxjkoV ds foijhr dsoy dqN jkT;ks vkSj dsUnz'kkflr 

izns'kks tSls e/;izns'k] v:.kkpy izns'k] paMhx< vkSj neu nho esa efgykvksa dh dk;Z lgHkkfxrk nj 

esa lq/kkj gqvk gSA

efgykvksa esa jkstxkj dh vaMj fjiksZfVax (Under Reporting) dh tkrh gS vFkkZr~ efgykvksa }kjk ifjokj 

ds [ksrksa vkSj m/keksa ij dk;Z djus dks rFkk ?kjksa ds Hkhrj fd;s x;s voSrfud dk;ksZ dks ldy ?kjsyw mRikn 

esa ugh tksM+k tkrk gSA 
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'kSf{kd dkjd tSls ekudksa ij efgykvksa dh fLFkfr iq:"kksa dh vis{kk detksj gSA gkykafd yM+fd;ksa ds 'kSf{kd 

ukekadu esa fiNys n'kdks esa òf) gqbZ gS rFkk ek/;fed f'k{kk rd ySafxd lekurk dh fLFkfr izkIr gks jgh gS ysfdu 

vHkh Hkh mPp f'k{kk rFkk O;olkf;d f'k{kk ds {kS= esa efgykvksa dk ukekadu iq:"kksa dh rqyuk esa dkQh de gSA

ySafxd vlekurk ds f[kykQ dkuwuh vkSj laoS/kkfud lq/kkj mik; 

fyax vlekurk dks nwj djus ds fy;s Hkkjrh; lafo/kku us vusd  ldkjkRed dne mBk;s gSA lafo/

kku dh izLrkouk gj fdlh ds fy;s lkekftd] vkfFkZd vkSj jktuhfrd U;k; izkIr djus ds y{;ks ds lkFk 

gh vius lHkh ukxfjdks ds fy, Lrj dh lekurk vkSj volj iznku djus ds ckjs esa ckr djuh gSA blh 

Øe esa efgykvksa dks Hkh oksV Mkyus dk vf/kdkj izkIr gSA   

lafo/kku dk vuqPNsn 15 Hkh fyax] /keZ tkfr vkSj tUe LFkku ij vyx gksus ds vk/kkj ij fd;s tkus 

okys lHkh HksnHkkoks dks fu"ks/k djrk gSA vuqPNsn 15¼3½ fdlh Hkh jkT; dks cPpks vkSj efgykvksa ds fy;s 

fo'ks"k  izkOk/kku cukus ds fy;s vf/kd`r djrk gSA blds vykok jkT; ds uhfr funs'kd rRo Hkh ,sls cgqr 

ls izko/kkuks dks iznku djrk gSA tks efgykvksa dh lqj{kk vkSj HksnHkko ls j{kk djus esa enn djrk gSA

Hkkjr esa efgykvksa ds fy;s cgqr ls laoS/kkfud lqj{kkRed mik; cuk;s gS ij tehuh gdhdr blls cgqr 

vyx gSA bu lHkh izko/kkuks ds ckotwn ns'k esa efgykvksa ds lkFk vkt Hkh f}rh; Js.kh ds ukxfjd ds :i esa 

O;ogkj fd;k tkrk gSA iq:"k mUgs viuh dkeqd bPNkvks dh iwfrZ djus dk ek/;e ekurs gS] efgykvksa ds lkFk 

vR;kpkj vius [krjukd Lrj ij gS] ngst izFkk vkt Hkh izpyu gSA dU;k Hkwz.k gR;k gekjs ?kjks esa ,d vkn'kZ gSA 

ge ySafxd lekurk dSls izkIr dj ldrs gSA

laoS/kkfud lwph ds lkFk lkFk lHkh izdkj ds HksnHkko ;k vlekurk,a pyrh jgsaxhA okLrfod cnyko 

rks rHkh laHko gS tc iq:"kksa dh lksp dks cnyk tk;sA ;s lksp rc cnysxh tc ekuork dk ,d izdkj 

iq:"k efgyk ds lkFk lekurk dk O;ogkj djuk 'kq: dj ns uk fd mUgs viuk v/khuLFk le>sA ;gk¡ rd 

fd flQZ vknfe;ksa dks gh ugh cfYd efgykvksa dks Hkh vkt dh laLd`fr ds vuqlkj viuh iq[rh :f<oknh 

lksp cnyuh gksxh vkSj tkuuk gksxk fd oks Hkh bl 'kks"k.kdkjh fir`lRkkRed O;OkLFkk dk ,d vax cu x;h 

gS vkSj iq:"kks dks [kqn ij gkoh gksus ls lgk;rk dj jgh gSA ge dsoy mEehn dj ldrs gSA fd gekjk 

lgHkkxh yksdra= vkus okys le; esa vkSj iq:"kks vkSj efgykvksa ds lkewfgd iz;klks ls fyax vlekurk dh 

leL;k dk lek/kku <w<aus esa l{ke gks tk;sxk vkSj ge lHkh dks lksp o dk;ksZa dh okLrfodrk ds lkFk esa 

lius esa iksf"kr vk/kqfud lekt dh vksj ys tk;sxhA

vlekurk dks lekIr djus ds iz;kl

lekt dh ekufldrk esa /khjs&/khjs ifjorZu vk jgk gS ftlds ifj.kkeLo:i efgykvksa ls lacaf/kr 

eqn~nksa ij xaHkhjrk ls foe'kZ fd;k tk jgk gSA rhu rykd] gkth vyh njxkg eas izos'k tSls eqn~nksa ij 

ljdkj rFkk U;k;ky; dh lfØ;rk ds dkj.k efgykvksa dks mudk vf/kdkj iznku fd;k tk jgk gSA
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jktuhfrd izfrHkkxh ds {kS= esa Hkkjr yxkrkj vPNk iz;kl dj jgk gS blh ds ifj.kkeLo:i oSf'od 

ySafxd varjky lwpdkad 2018 ds jktuhfrd l'kfDrdj.k vkSj Hkkxhnkjh ekud ij vU; fcUnqvks dh vis{kk 

Hkkjr dks 18 oka LFkku izkIr gqvkA efgykvksa dh Hkkxhnkjh igys ls c< x;h gSA 

Hkkjr es eSfDldks dk;Z;kstuk 1975 usjksch vxzn'khZ (Provident) j.kuhfr;k¡ 1985 vkSj ySafxd lekurk 

rFkk fodkl ,oa 'kkafr ij la;qDr jk"Vª egklHkk l= }kjk 21oha 'krkCnh ds fy;s vaxhd`r ̂ ^chaftx fMDysj'ku 

,aM IysVQkeZ QkWj ,D'ku** dks dk;kZfUor djus ds fy, vkSj dkjokbZ;ka ,oa igys tSlh ySafxd lekurk 

dh oSf'od igyksa dh vfHkiqf"V dh gSA 

^^csVh cpkvks csVh i<kvks** ^^ou LVkWi lsaVj ;kstuk** efgyk gsYiykbZu ;kstuk vkSj ^^efgyk 'kfDr 

dsUnz** tSlh ;kstukvksa ds ek/;e ls efgyk l'kfDrdj.k ds iz;kl ds 'kSf{kd ukekadu esa izxfr ns[kh tk 

jgh gSA

vkfFkZd {kS= esa vkRefuHkZjrk gsrq eqnzk vkSj vU; efgyk dsfUnzr ;kstuk;sa pykbZ tk jgh gSaA 

ySafxd vlekurk dks nwj dus ds fy;s dkuwuh izko/kkuksa ds vykok fdlh ns'k ds ctV esa efgyk 

l'kfDrdj.k rFkk f'k'kq dY;k.k ds fy;s fd;s tkus okys /ku vkoVau ds mYys[k dks tsaMj ctfVax dgk 

tkrk gSA njvly tsaMj ctfVax 'kCn foxr nks&rhu n'kdks esa oSf'od iVy ij mHkjk gSA blds tfj;s 

ljdkjh ;kstukvks dk ykHk efgykvksa rd iagqpk;k tkrk gSA efgykvksa ds f[kykQ gksus okys HksnHkko dks 

lekIr djus vkSj ySafxd lekurk dks c<kok nsus ds fy;s 2005 ls Hkkjr us vkSipkfjd :i ls forh; ctV 

esa tsaMj mRrjn;h ctfVax (Gender Responsive Budgeting GRB) dks vaxhdkj fd;k FkkA GRB dk mn~ns'; 

gS & jktdks"kh; uhfr;ksa ds ek/;e ls fyax lac/kh fparkvks dk lek/kku djukA

vkxs dh jkg

ySafxd lekurk ds mn~ns'; dks gkfly djuk tkx:drk dk;ZØeksa ds vk;kstu vkSj dk;kZy;ksa esa 

iksLVj fpidkus rd gh lhfer ugh gSA ;g ewy :i ls fdlh Hkh lekt ds nks lcls etcwr laLFkkuksa & 

ifjokj vkSj /keZ dh ekU;rkvks dks cnyus ls lacf/kr gSA 

ySafxd lekurk dk lq= Je lq/kkjksa vkSj lkekftd lqj{kk dkuwuksa ls Hkh tqMk gSA fQj pkgs dkedkth 

efgykvksa ds fy;s leku osru lqfuf'pr djuk gks ;k lqjf{kr ukSdjh dh xkajVh nsuk gSA ekr`Ro vodk'k 

ds tks dkuwu ljdkjh {kS= esa ykxw gSa mUgs futh vkSj valxfBr {kS= esa l[rh ls ykxw djuk gksxkA tsaMj 

ctfVax vkSj lkekftd lq/kkjksa ds ,dhd`r iz;kl ls gh Hkkjr dks ySafxd vlekurk ds ca/kuksa ls eqDr 

fd;k tk ldrk gSA
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